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Towdrd a Philosophy. <Sb Beveloping. a Volunteer Listener Program 
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In the Begintiin^^S* • 



It is said that necessity 'is. the mother of invention and that adage-has ' 
certainly been reflected in the evolution of the Listener Program. It all 
began at a time wl,en specific needs were^eina^f elr ahdjvo^ced^t only by 
members of the educational community bu't also by the^general pii^lic..,, ^ 

, The State of ^orida had just mandated money to support a pilot program in 
Dade County »^hich would pWe elementary counselors in a lillted number of . 
elementary schools. Until that time counseling at the elementary level had 
been carried on by classroom teachers., helping teachers, principals or, in ex- ' 
treme cases, and through an elaborate referral system, school psychologists. 
Although that action helped assuage the cries for help from el^^mentary teachers, 
administrators and parents, the money was so limited- that each, elementary coun- 
selor had -to service all the children in two schools, this often Involved a 
ratio of 1:4000.^ So, there existed a need for additional help in counseling 
at the elementary schools. * 

At the same time, through E.S.E.A. Title III funds, a School Volunteer 1 " 
Program was gaining momentum within the Dade County Schpols. One of the fu£- 
tions of this program was to activate personnel and resources from the community 
to hgl£ address specific needs of the schools. The program had already proved 
successful in providing thousands of volunteers to assist teachers in more than 
fifteen different volunteer job classifications ranging from reading and ma the- " 
matics t^tor through classroom and supervision assistant to storyteller and arts 
and crafts assistant. It was a natural outgrowth of the yearly 'needs assess-' 
ment survey for the School Volunteer Program to focus 'it/ attention on expanding 
the role of volunteers in order to help the newly appointed elementary counselors. 



During the exploration of cotnmunity resources, it was discovered that l^he * 
Mental Health ^Association qf Pade Countfy, whiqh enjoys the broad-based commun- 
Ity support of the general public and educators as well^s^juental tieal^h pro- 
fessionals, was also awaye of the dearth of * counseling servic^^available within 
elementary schools and Was ^willing ta support a program 'which couM help alle- 
vlate the situation. Because of the ^volunteer nature of the organization, it 
was able to recruit volunteers both from the interested genpf'dl public and the ^ 
mental health professionals. 

* u . , / ^ 

It was the natural marriage of these two groups/ which produced the Lis- 

■ - ■ ;V ■ V. . ■ 

tener Program. The School Volunteer Program cpi;!^ provide access to the sct\ools 
combined with the facilities and personnel for training and supervision; the 
Mental Health Association coultf^^^ovide<> both lay volunteers and professional 
volunteers. (See Appendix bV Item 4 for an early summary of commitment and I^em 

6 for a later Prospectus) 

_ • > - 

After it was decided that volunteers could be used to assist counselors 

the next step was^to^^m^e clearly define the volunteer's role. It was agrees 

that the el^entary schools.. would be the ideal proving ground for the pr<5gram 

because tliey had the unique combination of the need for volunteer s^rviaes_and^ 

the trained personnel to supervise the program and also offered the type of / 

students who would not overwhelm a lay " volunteer . At first, it was thought 

■ * ■ , -« 

that ^;he Rogerian model would be suitable for use by the persons who^.had v51- 

unteered. This pilot group was exposed t.o the style described in ^Client-Centered 

» ' . , . .. ' 

Therapy by Qarl Rogers. The yolun't&wrs reported intense feelings of frustration ^ 

when they tried to practice this^^jaethp^ , even though additional inservice train- 
ing was( provide4 to deal with these feelings and reinforce the original model. 

' ■ ^ - ' ** . . - 

It was decided l|:hat making the volunteers comfortable with this method would 
require more time than the volunteers themselves would be willing to invest, so 
the search was dn to indentify alternative methods. Through books such as W.B. 



^^^c^'s Humanistic PsycholoRv;. Interviews with Maslow. Murphy and Rogers J « . 
Abraham Maslbw's Motivation and "Personality . Perl's Gesalt Therapy Verba.tim and 
Charles Truax's Toward ^fe ctive Counseling and' Psych8therapy . the idea emerged 
to utilize the total attributes of the volunteer.. TKis new tangent was fur- 

ther supported by the three ;'R's" of helping as^^tlined by R.R. Carkhuff in 

. - .'t. 

Helping and Human Relations. He stated that helpers, as a result of their 

■ . ' ■ ' ■ • * 

roles, *have a right to intervene in the life of another and also have a res- ° 

^ t>gnsibility onc4 they have intervened. Tvan Illich, also provided direction. 
In his book, Deschooling> Society, he des.cribed the ideal situation -for behavior 
change as, "Unhampered participation in a meaningful" setting" (1971, p. 93). 
-A modification of the volunteers's role to allow fo^'a less structured approach 
was discussed throughly with local psychologists (Dr. Elizabeth Metcalf, Dr.' 
Warren Schlanger, Dr. Jo Crown) and school leaders (school psychologist: Jack 
, Presley, coufiselors: Norman Golin, Susan Roberts, and Barbara Reker; county- 
level Administrators: Hy Rothstein, Don Samuels, and Dr. Audrey Jackson). As ' 
, a result, it was decided^o shift the emphasis from the Roger ian model to one • 
which would allow the helper to interject his own thoughts and feelings. In 
the role which subsquently evolved, the volunteer was described as a friendly",- 
'non-threatening adult who hgd the time, interest and training to listen to and' 
build a relationship witli students. (The Listener Program Job Description has 
rWi^ncluded as Item 7 in Appendix B.) This new. listener role, contained all 
the motivator, (factors which promote job satisfaction) which Frederick Herzberg 
Identified in his wo¥k^. The Work and the Nature of Man : responsibility, recog- 
nition, achievemeAt^^rk itself and* advancement.. It also seeW'to be accept- 
able to both^^ volunteers and mental health professionals. Just as the role 
of the-flstener solidified as a result of combining the information received from 

readings and the practical" 'application of ideas, so did the role of the other 
■' * • . „■ .. . •. .- . 

participants. One source which added- direction- to the ^ole of the school per^: 
' 'p ' ^ *. 

' ;sonnel was Ivan Illich who ±nh%^ooV., Descho^g Society ., outlined a three- 



fold role of the professional ^educator to, ^* ' 

1. Provide- guidance for. parents in promoting independence in children, 
.2. Assist individual learners, . . 

3. Operate educational we\>s (learner-activated groups/vehicles leading 
to -increased slcllls or understandings) which would heighten the Qjjpor 
tunity for one to transform each moment o^ his' living into one of 
learning, sharing and caring (1969, p. 30). 
This philosophy was translated into an action plan and all these were incor- 
porated in the Listener program via philosophy, training or feedback,' (Speci- 
fics .of the role definitions ma'y be found in Appendix B, It^m 5.) '-' 



Phase I - Designing the Program 

In the initial phase, which lasted apprtpxiiktely three months,' attend 
tlon was focused on several activities: 

1. Gathering irifprmation concerning the use of lay personnel as coun- 
selors- assistants in order" to establish a- philosophical foundatiqfT 

which would be both educationally sound and practical. 

: ■ -.0. _ ° 

, 2.. Defining the goals and roles of the various levels ^of participants 

. ■ within the different groups. , • " . 

3.^ Establishing a communications net^^k and "Modus Operandi." . ' 
The Information Gathei>irig activit^Njhich was originally scheduled to take 
three months, became an oi^going activity of\he project-director and has proven- 
invaluable in maintaining flexibility and, vitality, factors which have con- . 
tributed to the success of the program. ' (Sei Appendix B, Items 1 and 2 for 
a more detailed .record of research activitieL) 

A r^eview of the literature and interview^With individuals in related ^ 
fields l^elped to define the parameters and provdie a philosophical "base. . One 
of the first series- of questions to be considered revolved around the use 
of lay 'or volunteer assistants in a- counseling or quasi-counseiing role.„ Dy. ^ 
Richari- Emerson of the Chil^djen's Psychiatric Center of Miami h^ped to fill 
in^soiqe background information. H^related^ thatt^reviously, he had re-" . ' 
cruited, trained and Utilized' lay Listeners inl^is-work with" delinquent ' 
young people. His volunteers underwent an intensive pre^te^vW training and 
"functioned as counselors. \After investigating his procedures and^t^^hniqjie^, 
it was decided that for the purposes of the' Listener Program; 

.1.- The kiiid of person who would most probably volunteer would not be 
willing or able to commit the several months necessary to complete 
\tjie intensive' pre-^ervice training employed by Dr. Emer^n, 

1 



2. The train:^ng period could be reduced if the focus shifted from the 

. 9 ■ ■ ■ ^/ : 

crisis or delinquent kinds of students to those students who Had 
m^jipr problems, 

3. y^he school system was not yet ready to accept the role of lay. coun- 
selors, without ."inteAsive training even though m^ny^esearchers 

indicated this trend.. In fact, in .his book. Helping and Human 
Relations , Carkhuff stated7"%ik evidence indicates that with 

or withoOt training and/or supervisioi\ lay helpers function as ' 
^ ^ effectively or more effectively than professionals in the helping 

role" <1969, p. 83). • • , ' 

Other sources also detailed the movement toward the increased use of lay' 
counselors. Of interest from the ERIC files were the ar^ticles: "Mobili- 
zation for Youth's New Model for Subprof ^sional Training: Its Impact on 
New York City's HeSalth Program", (0avis, 1973), "^aching the Unreached: 
A Children's Cojnmunity Mental Health Program in the Ittner City" (Morgan, 
1973), and "The Training of 'Third World' Stud,ent« to function as Counselors" 
(Goude, 1972). A survey of practices also indicated the'^ame movement to- 
ward the use of volunteers. A questionnaire was sent to 857 School Volunteer 
Programs throughout the country to ascertain if they used volunteers- as 
counselor -sj assistants. Of the 210 respondents, 105 programs stated they, 
had usedr them with varying degrees of success. (See Appendix B, Item 3 for 
sample of the questionnaire.) 

Another Important activity which' was begun during Phase I, was the 
establishing of a communication's network. 'At that stag^!, guidance was once 

again derived from John Dewey who in The Way Out of EdnopM-nn^ l Confu^n 

[ : — ^ ■ — <^ 

counseled that, "Organization for education should come not from formal exist- 
'ing structjires but from the nature of the question itself" (1931, p. /31). 
That in mind, a steering committee was formed to direct the future of the 

11 



program. It „as, unprecedentedly. compose^f a 'representa^ve fr.pm the School 
Volunteer Program, " the Mental Health Associati^and "the^oruntfeer Listeners, 
themselves. . This group met monthly to direct the workings of the>ogram and 
then reported back to the separate groups. ■ Afiter all. as Rickover 'said inXT 
American Education-A National Fa.-lnrP , " (The' iacfc of ) . . . communication betweeir 
vested interest groups has .proven, oncej^in,' that ' Mivided we'.fall' when 
the prize is first rate education" (1963. p.499). Plans were also made to' 
hold monthly feedback sessions with the volunteers and counselors in'order * 
to insure on-going direction from all levels of participants. " The rational:^ 
for this was succinctly stated by William P. .Whyte in his article^ "Models 
for Building and Changing Organizations" which appeared ■ in the periodical. 
Human Organization . ^ , "" ' \ 

Harmony is Sn undesirable goal for the f;unctioning of a ' 
complex organization. The objective should not be to build 
' a harmonious organization, but rather- to build an organization ° 
capable of recognising the /problems it face'b and of deveiop- 
ing ways of solving these problems. Since conflicts are an 
inevital?le part of organizational lif^, it is important that 
contlict-resolution procedures be built into design of the 
organization. (1967, p. 26). . ^ \ 
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. Phase II - Implementing tfie Program-* 

fn the second phase, attention \fas focused on four specific ki^ds 
'•activities \<hich mpbildsled the program into action: * ^ 
'1. ProvidSJng fpr t^e ,rectuitment of Listeners. , 

2. Establishing procedures for the selection' of pubiio. school sites • 
■ and "personnel. • 

3. Organizing both the pre- and inservice training programs for the 
volunteers and school personnel. 

4. Producing materials and supp'i^ing services to" support "the program. 
As in thd former' phase,' the assimilation of infoimia^ion from other in- 

dividua-ls and sources *gave a special creciibility to all decisions which "were 

•is- 

made. R.R. Carkhuff jtn his. book,' Helping and Human Relations , made severai' 
points whioh- help to define the .type pf voluatefir ■ who wqgld jnake tbeNsest ' • 
Listener. He counsels ta look-- for, ' - ' " . " »• 



"Persons who exhibit a sipcere regard. fcfr' others, toleirance .• .' ' 
. • and ability to .accept people with values different -from one's 

oyn, a. healthy regard for the self, a warm'th' and sensitivity ' " 

dealing with others and a 'capacity for empat'hy." (1969, ^9 30f) . 

*".(?«'■ .„ ' ' ■ ' ■ ' 

To attract potential volunteers, a „f ull-scalfe recruitment campaign wai. 

launched by the members' of -the Mental Health Assqci^itioh Youtlh S^fvices, , Com- 
mittee- arid Voluntfeer .Service Committee arid by the Sch'opl Volunteer Program ' ' 
via^r^dio arid television 'public seirvice announcements, newspaper features and 
even presentations .to civic 'and soci,al Qi;ganiza^dns.. . ThQse who answered .the 
call 'were advised that^ due to tinique.cljaracter of the Listener relationship 
and the intimate .shating that might arise, .they would be placed in schools •' 
I outside their own home community:" Theare^as little protest to this stipu- 

1 Bit 

la^ionj but as the program developed there seemed^ to be such a high ley^l of ' 



• ca^fidentiauVy ^nd/ prdf essionalisin amc^ng the Listeners, that many schbols * 
be^an recruiting from their. o«n parent groups. (Samples 0/ :rec7ruiLtment* mat- 

.erials may^be- f^un^ , in Appendix ^.Itesja 9, iO, 11, and 12). ' * ' }y 

^ " ■ V it ^seemed impossible t>at Urge numbers of 'people with thg/{;. 

necessary qualitie^ would have ^ the ^ tim^/or inclination /to_ become a voldritLer 

Listener,.Ubat-asirie recruitment; campaign grew in nfom^^^^hecaiie ev:lent 

that people were t|ifere^just waiting to 'be / P^^fs th^ realized Is ' • 

Ellfen Lurie did in her/book"; How to. Change th^cK^k^" . tljtkt,- ' . " ' 

"Direct meaningful involvfement in the dail/^eratdLon of 
the school is one way to learn, not otilyih4^how/^nd why/ 
o? problem situations, but also the wayV/^d me^s toward 
- thp resolution of those situations" I(i97y0, p.^^^ / * 

All .those who applied were .given thL^orturn^^ ' 

of two training , sessipri^s and it was decide/ thaf^Vduring the. ^4ssiops-, 

. . ^ / 1^ ■ \ .. .. •■ , 

behavior and„ responses qf each applicant v^e tQ be carefully scrutinized - 
and judged acceptable by a representative of the School Volunteer- Prjogram,- 
the lifendal Hea?.th Associatioji -and by one or more eleittentaify counselors,- 
During the first de-briefing session it became 'obvioul' th'at the different- 
counselors responded "to the individuals .in very '.d&erent ways.. At this 

• point thp decision was made to" allow, each counselor to select hii own :.il,s-,"'" 
teners. This procedure is still in- effect and seems, to bW wo'rl^inS. Only. 

ft ^ * * 

twice dyring the entire program were individuals unramimously thought to be ' 
ill-suited t"o the Ustener role' and in both cases Vhe indiyiaua^s wete'sat*^ " 
isfactorily placed in ^ther volunteer jobjs., * \ . ' 

Another component of , the program, the pre-service training, proved- to 
be a natural pre-screening device.'- During the initial stages, several rfor- " 
mats and time periods were" experimentally^ tried. It was- disCovereS th4t Sbme 
people would come to one of -the 'dual-session training meetings find ricj(; return." 
A phone follow-up was done and it reveale4 that most of th£ drop-outi -had ^ ' ' 



voluntarily^ removed themselves because they felt inappre^tiately iiiVolved. 

' * ^ * » / A * * * 

^IThere were"* f ewwhb 'felt that twa pre- service sessteJns iere >oo 'many and 

' • ■/ • /' . 

w^re judged .by apiother/of Carkhuff's criteria, 

• '"If. the helper is ncft coinmitt;ed to his 6<m physical, emo- 
/. ; tljpnal and intqjll^ctual development, he cannot enable 
. another to finfl 'fulfillment yiti aiw or all" the realms of 
functioning'* a969r*p. 83).- ' „ - * 

*• 9 " " 

In other wot«ls, ine . o^. ke <ia^litie& beii^g -sought in a -.pot^tiai Listener 

was ^vconimitnj^nt: Xq piispnal'. growth wit^ the hope that it would^couirage 

. growth in the student ^ith whote. he. would eventually 'work,' ' / 
^ .'.'*-' " * " /- ' ' ■ ' ' ' V 

\- '/In/an effort Wfur^r assess the* potential, of* twipplicants, the* 

. Cafkhuff FacUit^t^e' Index wag admin^ to^ s^le.of 4l-"prosp6ctive 

lis ten&s before thiey'begi^n tfhe training -and tKe/agaiA after" 

befen trained^ and 'had served as a Listr — ~ ^- --^ 

■ • •' y ' X! •' " 

^ index has Ijegn included Append B," ItemT^Z.Y Por that group, "the* mean ^n 
• the pre-tes^.was,2■.8 (.total; possibl^* 4.5X while the m^ari pn the post,£est 
..for the same group w&& ,3". ^ * Apparent^Ty something in the training or the , 

I. '* *" / 

•initial. listening experience had , c<$ntributed Co. the facilitative skills of 

.the- Li^tenpfr^s:.- (For a more spe<^ific breakdown on tlie results aee.Aftpendix 
; • ■ . • ' .• * / ' * " . - ' 'a . ■ ■ 

«^.. Item. -38,) Although Carl^ff in that same book, . stated that, ' • 

; - "MofeJ of the eyid,ckce, both ex;perimen£al as well as empirical, • < 
points, toward;^e level pf communication of the helper, whether 
. protessipn^ sr nopr-pyofessional, as th9 critic^il" variable in ' ^ 
■r-\ efffec£Lve^elping processes", » « 



g,receiit ddqtiotar study reported findings .td the corftcary. Gerson Sacks, 
int his Xmp^blishiBdV 1974 dissertation. Prediction of Cli'kftt Perception of 

. ;t^e .Wutfsellng Relationshln , v *\ 

'■/ ■ . " -■" ■ . - - * '■ ' 

/. ''Counselor -openness an^ communication at){lity were not found " 



to be significantly related to the way in which clients' per- 
ceived .the counseling relationship. -Counselors'found to have a • 
a higKdegfee of • openness were no mbrf likely to be perceived > 
posi^veiy by their /clients, tl^an were those coifnseiors judged 
tp^^e both closed aiul non-facilitative;"' ' ' . 



• Becausfe of this contradictory evidence, it was decided to use the data i 

' • ' ' ' ' ' ■ . 

form the facilitativa index a^ one indicator of probable success, but not'to^ 
relocate:^ny volunteer wh6 scored on the lower end of the scale as Ipng as a 

' ccrunselor felt that the volunteer could be of help to ^'student, fil^he pre- 
and poSt- «test scores of a sapple of both Listeners '^ahd .-tounselor^ Sappears as 
Item 38 in Appendix B.) ' ' ' . * ] . 

The next step was to establish the procedures fd;^ the* selection of the 
public school sites and personnel. It was not difficult to interest a small 

'group of schools to serve during the pilot phase, for many educators' agree 
i*ith Silverman who In his book. Crisis in the Clafssroom . stressed that", "We * 
will not see the end jto.the' crisis in our schools\ntil we open its :door& t^o 

• • k * * ■ * ' 

the rea;.. Community from which oiir .students ^ come to us and to which they retura." 
As the program developed there were requests- from many^ additional schools who * 
Wished' to. join the program. In fact, one" elementary principal. Miss Elvira ■• 
\ Dopico, wKo- is- n6w an' area-level Administrator? has said that 'the Listener Pro-"' 
gram.i^as tHe most exciting program that she had 'seen in all her years as a prin- 
cipal. At the present time mpre than forty elementary schools' have met the 
estaby:shed criteria as outlined in Appendix B^,' tteta 13,' and have\beconve in- ' 
va3?vedr^ ' - ^ ^ - ^ . ^ ' r 

Th6 next ^nd perhaps most crucial task, was to build a tr'ainitig prograii' 
' . ' . • ; . - - / ' \ . 

to provide this unique combination of challenge ^ and flexibility wljich, as Baaley * V. 

Stated in- Educating Emergent Man, ".are^thb keys that continue to unlock the defepQX' 

. • • ' ' I ' ■ * ' 

chambers of man's mind." Even though many of the prospective Listeners had col- ' 
lege degrees agd some were even, :^as Mas low expressed it, "Using life as a lab- ' 
oratory",' .it was .'felt that "a. certain amount of orientation to this particular'* 
• program>as.nece,sTsary. It became the policy thkt all ^Prospective Listeners afid ' ' 

•;• • • >, ' . ' ' •■ / ^ . . . 

, counselors, would have ^-to^.ii&rti'cipate in' jtfie pre-service activities in order tfe ''"^ 
be ciJme.' thoroughly fam'iliar with expe<;,tations and' limitations of the program. '« ' 

lb • s ' 



• • , ' / * 12 • 




/ 



/ 



prlmd coocSrn in the designing o£ training MS' the issue of cu?ri<:u- 
lum.or, v»hat the Listeners should know and b^" ablp to do." In the early stages, 
as pre^viously stated/ .there was ah emphasis on training toward the Rogerian 
mode. After the role of" the Listener was modifited, the C-raining was .changed to 
pmare voluqJ:eef s- .f or t»e new role.. The decision was made to build on the 
knowledge skills already evident in the -volunteers , i,e. to sharpen theic abil- 
ity to Listen and -make helping responses within the f rametJork. of a meaningful 
relatioilship. • Carkhuf f iji Helping and Human Relations , pointe^ out that, "To- 
gether the- facllitative (See Item 32 for index to 'facilitativeness) and . 
action-oriented dim^isi'ons Establish- the helper as a model for effective living'I 
(1969, .p. 168) and i't was Sloped' that th4 Listeners would serve as positive 
models for the stuclents< ' ' . • 

To this end it was decided to provide trainii^'Via a wide variety 6i inputs. 
Each input was subject to critique by the participants at the end of each se^- " 

sion^ .so t;hat: the less relevant 'to.pics were filtered out ^rid the c6gent ones 

' . -J / , ,■ • 

retained. Consideratior^ was given to include a range of activities and levels' ' 

to reflect theihierarchies. in jb.oth the ^f f ectiv^ and cognitive domains dJcribed 

. ; • ' • _ r 

rf)y Bloom;, in Jhis Taxonomy 



df fdacationaj. Objectives . (The collection of the 

<sr>^ ... ,■ • 



sample agendas h&g^Jbeen inclyded' in ApWdlx B. Items 



15, 16, and 17, reflect 



diversity.)- ^^t- 



> 'As^p^anftfed, ccinst^^^ rW^^ive'd as gi:oiIps progressed from 

\ the pre-i^^r^ea.'training. into' t acCu'lw Listening experience and^ basH 

T J _ ' . V • f> / 



How C^bss-cul- 



' :. i Listener recommen-datipng' ajfid .prof essVonal judgment, modificati 
• _ ill- the training curricMumi "bn^" ^p3,c Vhiqii" iwa*s added was. "H 

•tural rlerences^ Can A'ffect. the" L'isteiW Ifelationship. " ' iHe 4jied* f or dir- 

•ection -on :thl:s topic, aros^ bScpuse (ft *trh&^pplicy of placing List — ' 

rUnpiedlate; $ommuniW:.^ It Vas' found that -many. Listeners 
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mfich different from th^ir own, so in order to minimize the impact of these 
differences, the Listeners wfre prepared for, them. The first step in thi^ . 
preparation was a self-examination, for," as Gopdwin and Klausmeier pointed • 
out in Learning and Human Relations. "Knowing your own values, fea^s, and 
motivations is a first- step in dealing with these factors in others" (1966, 
p. 603). Then the trainees were lead by a multi-cultured team through 
activities designed to increase their knowledge and perceptions. (A sample 
of these techniques and the others which were included in the pre-service 
training package can be found in the scripts of the pre-servic^ training 
films which have been included in Appendix's, Item 18 and the overviews , 
found in ItemS/15, .16, add 17.) As the Listeners learned more about the . 
personality of their individual students, it was -found that more specific 
infotmation was also needed on. dealing with such actions as fantasy, agress- 
ioo, and. anpd>fea^ial behavior. Mortimer Smith in his book. And Madly Teach , 
suggested this grassNopts approach to training and curriculum when he " 
stated, that "The- students themselves are our best curriculum" (1949, p. 89). 
* So the Listener program training was modified to use the needs and actions 
of the students as the basis of the training curriculum for" the Listener, 
rt was 'decided not "to lengthen the l)re-service training because the topics,- 
although important, were not Critical to the initial stages of 
relationship building.. I^istead, the ionthly 'feedback meetings were restruct- 
''ured to include a fifteen minute guided information session on the req'uestr 
ed topics. (These top^ics have been listed in Appetjdix B, Item ,20.) These • 
make tetter use of the expertise of the mental health professionals who were 
conducting the fee^piback meetings, because it became their additional res- 
ponsibility to conduct the information sessions. . 

This point illu'strates anpther facet of the training which merits a 
great deal of attention as a r^esult of the sensitive and highly visible role 




which the Listeners were to play as representatives of the mental health 
community, the School Vblunteer Program and. the guidance ^depaiftment of tW. 
school. With all three groups intim^ely involved^ consideration had to 
be given to the question of who would do the Vtraining. Once agairf an exami*- 
nation of the literature helped point the way, 

1. "The most- effective way of selecting a trainer , would be to cast 
him In a training role." (Carkhuff, 1969) 

2. "The key to trainee change Is the trainer's level of functioning, 
while the key to the future Is the trainees present level of 
functioning. The two may converge in effective programs, where 
trainees entering at relatively high levels Interact with trainers 
functioning between levels 2.0 and 2.5 initially may gain signifi- 
cantly over the course of training with trainers functioning be- 
tween levels A.O and A. 5." (Carkhuff, 1969) 

,3. "Neophytes in organizations sefek advice from each other rather 
than from older members because all that the neophytes have to 
trade (to the older members) is deference^ (to the older members) 
•and that is costly to the ego (of the rieophytes) . '» (Sorensen 
and Baum, 1973) 

As a resuJt of these statements, the following generalizations were 

■ • r '. . ■ - 

formulated concerning the ^lelection and maintenance of trainers. Trainers 
.>^^ td'be accepted and be ^Judged -meaning fCil by both the steering conunlttee ' 
and the Listeners. They also had to operate at high levels" of communication, 
as Indicated by an instrument such as the Carkhuff Facllltatlve Index or 
by .a record of success in a- facllltatlve role (i.e. successful record as a 
mental health professional, volunteer leader, school counselor or teacher, etc.) 
Also, the trainees themselves had to serve;.,aa^^ainers for each other by 
sharing theJ,r own knowledge and. skills during selected portions of the training 
sessions. (See Appendix Bv^-flltem 21 for a .photograph df a Listener-to-Listenet 
.demonstration..) , ' 

Several other additional considerations were felt to be of importance. 
The School Volunteer Program had on its staff, personnel whp had had exten- 
sive previous experience, training both, community volunteers and school leaders, - 

/ 

so these volunteer specialists were called upon to serve as trainers. Con- • 
currently, there were strong feelings that each Listener would need to adjust 



^ to the unique personality and philosophy of the school in which hf"^5Vo 
function, so it was decided to include as -trainers both the counselors and 
school leaders' with whom each would work. - Finally, it was decided to further 
capitalize on the skill and experience of the mental health professionals by 
involving them as trainers. (A chart showing the training session resp'^ " 
sibilities of each group has been included in Appendix B, Item 14.) 

After determining what the training would focus on and v/ho th/trainerp 
would be, the next step was to decide on how the training woul/be accom- 
plished. Because of the premium placed on the time of the p^chologists and 
other mental health professionals, their contributions were- planned to be ' " 
- direct. and concise. This group was 'given the responsibility of presenting 
mini-lectures during the' pre-service training and of pj^Jviding the input 
" and leading the discussion during the f eedback s^s^ions. To the counselors 
and experienced. Listeners fell the task pf sharing their feelings and arts- 
wering questions during the pre-service. Each counselor also was/fo hold 

A.I •> 

an orientation meeting in his school with his assigned Listenet^rainees 
. and then .conduct a weekly^ coaching conference with them :Eor the duration of ° 
their period of service. The Vblunteer Specialists were to lead the group 
activities during the focus on team building and were to direct the role- ^. 

J laying during- fhe focus on "Building UJ. Relationships." (A sample of these 
raining materials has been included as Item 19 in Appendix B.) In addition, 
the Volunteer ;Specialists were to supervise t;he placement of Listeners and, 
at the feedback sessions, answer^ questions and pxpvlde general direction. 
Care was taken to pace and balance each training' session with a variety of " 
materials ^and modes to appeal to the different personalities and learning 
'styles of the trainees. Both pre- and inservice activities were augmented by 
supplementary reading lists, a handbook for participants and inservice 

■ ■■ * * . - • ■ 20' ■ ^' . ■ ■ / 
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television presentations. Participants were even ^^encoura^ed 'to take advan- 
tage of training offered by other grouips such as. Parent Effectiveness. Green 
• . ■ • *• • ■ <i ■ 

• Circle, Magic Circle, and Teen Counseling^ 

The producing of materials and sypplying of support services proved to 
be a vital factor in keeping the program responsive to the neeHs of the var- 
ious groups. As^eonard Kezmier; the author of Principles of Management , 
^pointed out, "The -mkrk of the successful manager is the ability to anticipate 
the needs of others and^ t'o activate resources to, ureet those needs" (1969, 
p. 251). The,t/aining sessions proved to be a voracious con^mer of mater- 
ials. Everything. from index cards for the team building exercises and book- 
lets for the "Building 1: 1 .Relationships" segments to maps showing the lo- 
cation of /listener sites and copies of the philosophy/prospectus were supplied 
by the^hool Volunteer Program. • \ 

^ Another aspect of the training program- which- required special attention 
was securing the sites for the meetings. As the program grew and more and 
more people attended the feedback sessions, it was necessary to use commun- 
ity meeting, rooms in banks, churches, department ^stores and even government 
centers.' Inter-related was the problem of staffing the simultaneous training 
and feedback sessions near the-^^sites and sources of volunteers. When it be- 
came evident that the time required of each mental health professional far 
out^^reached his initial commitmefit, the decision was made to search 'for alter- 
natives. It was James Koerner, ±n mo Controls the Schools , who underscored 

this need by stating that. "Those who are the first and ^^astest wisth the 

* ■ • * 4 
" altettiative mode of action -will command the attention fo ^ose who cpntrpl 

the schools" (1968. p. 185). -Ultimately, two alternatives vere identified 

And pursued. First of all. new professionals were recruited f rom jiiniversities, 

private treatment center's' and additional school sourfces. In addition, funds • 

J were secured to film the four major presentations by the jnental health 



professionals so. that if they were Writable to appeal in vet^<4^^^1e^st ^ . 
the Listene^would have the ben^t of their expertise via^^li|f':(k tran- 
script of these fiMs. has-been included as ?tein 18 in Appe^ix^) Additionai 
support services and materials which are desmbed in other Sections of this 
document include those related to the handbook, "the admiiiiUrator/s module, 
th^ evaluation -design and the communication/dissemination activities. 





Phase III - Evaluating the Program 

In the third phase, attention X/as focused on f ouii^^i^ific kinds.,<i 

activities which established a system f or Wtor^y^iid e^ both 

the processes and products of the program: 
•' 

1. Establishing a system for monitoiz^ng 'a/l levels of participati^ 

within the program. /* . . i 

"2. Developing evaluation instru^nts ajnd procedures ^feich wife"ap|^ 

priate to and effective in the evalualtioQ of phis prg^fa'^ 
3. Providing an overall evaluation pf the procesieS^^of^e program 

from aU levels of participants and fio allow for their assimilation ■ 

into the program. 

• ^- Conducting an evaluation of the products of the program t^o pro- ' * . 
vide data for future improvements. 
Monitoring .the program presented a unique challengfe as it grew f rota a 
handful df -listeners and thre§ counselors- in six schools to more than 150 
Listeners and 35 counselors in 45 schools. The original guidelines as des-- 
cribed in Appendix B, Item 5," were maintained, but additional measures were ' 

taken. The services of one full-time volunteer were needed to communicate 

i 

with the Listeners and to complete mailings to the participants informing of 'the 
training feedback and planning meetings. (A record of the formal meetings has 
been included in Appendix B, Item 22 and sample cards used to communicate with 
volunteers, counselors, and mental health professionals appear as Items 23 and' 
24.) As the program grew it also became imperative to have a designated 
chairman who would represent the Listeners. One of the main duties of the 
person was to follow-up on the drop-outs and keep a" finger on the pulde of 
the Listeners. At one time, there was even a graduate student who' served as 



\ 



a Lilstenl*^ listener. 



Meetingt also proved to \e a very important evaluation medium.. A vUy" 
• ^^dial and hifehly product^e-planning meeti,ig was he^d in mid-year, Participants 
<«ppf[aised progress apdr suggested changes. ( The miAutes from that meeting 
have • been included as Item^25 in Appenkx B.) At this time it was decided' 
enrich the feedback sessions with a guid^^^inpui^segment and to expand ' 



to 



-ilitj junior high schools. The YoUth Seryic^Coinmit|£ee of the Mental Health 
Association became the vehicle for^ communication w^ the mental health pro- 



fessionals who were not directly-^involved with the trailing or feedBa^ and 
wit 

- — ■ — wnu actve^i on cnac committee. In 

/ 

addition to recruitment, ^he committee was mainly concerned with the evaltf*^ 
^ation of ^ the program. (A sample agenda appears in Appendix B. Item 26.) ' ' 

Because the counselors were the ftont line, interpreters of the phJldsQ^ 
ph| of, the program, it wasf necessary t> remain in closer touch and this was 
doL\primarily bjr^hone and memo". The counselors in^rn, met weekly with 
thkir assigned Listeners in coacliing conferences and met regularly with the > 
fajcultieg^ of their schools to report proguessjand advise of changes oi? iftod- 
iflications in the program. Some counselors v[)ice^ the' opinion that i| was 
Pjfudent to obmmunicate with* the parents of the student^ who were participating." 
others felt that the Listeners should be regarded as" pdrt of the reg Jlar. : " 
dounseling services of the school and that /"calling attention to ^the activity 
tot work to the detrilhent of - the program. After lengthy consideration and 

. ^perimental attempts with different apf)Voaches, it was decided to leave the" 
jissue to the discretion of the prineipal/eoPselor team at each school. 

J In reality, only they Icnew^e charter of 'the community and personality 
6f .~the p^ts- well enough t.o^determine the most appropriate cdurse of action. 
(Sample lett^rS-^tQ, parents used by elementary and secpndary schools have been - 



^ludea. as Items 27 and 28 iri Appe^idlx B.) ' * 

As a result of coimnents 'luadA du^g f eedback sessions, it became appar- 
.,.ent that, for many of the Listeners, sa^i^goodbye or withdrawing .from ;he 
relationship afthe end of - the school year^^ very awkward and paikul 
situation.. It was pointed out that, under m^r^^al conditions, friend- , 
^hips did riot end just because»June had arrivedj^ the other hand, ^ere ' 
was a feeling that to extenci- tte relationship to m^^han one year . except 
in rare cases, would be to encourage a dependency and tL was deemed un- 
desirable. To -cope with this situation, it became part oXhe philoso^y-ol^ 
the program for the Listeners to establish, early in , the 'd^ve^^ of the 
relationship, that they were special kinds of friends who were amiable for 
only limited periods of tiane. Then as the termination time drew ne^ both 
the Listener and the student could f a<:e the situation and ^theirf^ngs 
openly. Several Listeners even described actives in. which scrapbooks. 
photo collections or even self-made tokens of friendship were assembled and 
"^exchanged as farewell presents. 

This idea seemed to fill the needs of the Listeners, but presented a ' 
laW Phil^i^hical^ problem. On the .advice of the.mental health professionals 
and\school personnei-;-irt-^ha4^been part of the philosophy of the program to ^ 
discoWe the Listen^rTSS::^!^^ It had always been ' x 

stressed tfi^iH-their^ole. the main i^J^s w^to be on the building. . ■ , 
not buying, of the relationship. . To open up the Pandora's Box of gobdbye 
gifts seemed to defeat the basic goal of the program. The issue was resoived 
through the^suggestion^of a Listener who had simply made a friendship' card 
for ^er students and had included some meaningful personal comments and/or . 
.pictures. It was decided that the School Volunteer Program would provide 
a fe^sic card, which codld be decorated and modified, by everi the most ' 
iifeftistic of the Listeners, and given to the students. Because there . " 
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was almost no intrinsic value" to' the -card,- it. did not Compromise the basic 
go^ls. .Later feedback from/s6me(^a^nts and- tek^ers revfealiS that tSe thought 
behind the card -was re.ally valued and^ that «ome oP7he cai^d^^ad be'en display- 
' ed on dressers, posted on bedroom^^ls and even, carried i^^i^nitebooks and 
.used^by the students, .during "Show and Tell" activities. (A Znple of the 
basid card has been included in Appendix" B as Item 29.) . 

As in the case of any new progr^ or activity, ^ curiosity df\ <^rs .: 
who were not directly involved was stimulated by the comment^:^f,;|ie counse- 
lors, teachers ahd' students" who were direct participants. In Sfifto commun- 

- ■ ■ - < 

icate with those schoxj>l people who wfere only indirectly .affected,- several 

steps were taken. The program was spotlighted in tke School Volunteer ' Program " 

Leader's Handbook which was distributed^to all 239 schools in the.couiity 

(The appropriate page from th^t "book has been included as Item 30 in Appendix B.) 

The Listeners were also the subject of of the" "Volunteers In- Sight" pro-" 

' . , ' .... , ■ 

grains, a weekly, half -hour television series for and about school .volunteers 

and school persoiinel. (Other such communication activities- have been detail- 
ed in section IV of this document.) 

Because feedback was an integral part of ^ each phase and component of the 
program^ and because attention h^d been given during the planning stages f oif-' 
the immediate incorporation of such feedback, no major changes were ever * 
indicated by any of the cAunication or evaluation procedures. It seemed ^ 
that the personnel connected with the program could have been using -^s a 
standard, Chester Nolte's observation in his book. An Introduction to School " 
Administration, "An individual cannot be de^ed a responsive and responsible 
administrator until h,^ has proved to be ^ccessiTjle to both his loiid^st cri- 
tic and his most silent praiser" (1966, p. 311). ^ 

•In order to gain more- specif ic information- oi. the var£<>us^mponents of 



thh program an ipstrutnent was deyel/ped Wich .combined an open-ended- format * 
with a Likert-tyg^' rating scale. Mils instrument was administered "to 32 , 
Listeners, 10 counselors. 11 tethers, 2 administrators, and 4,program Jeaders 
after three months of involveaent with the prograi. v <A copy of , this'instri^- 
ment may be found in Appendix B, Item 33.) The participants were asked to ' 
rate their degree of agre^ipeat to. specif ic statements concerning the training 
components, school-level considerations dnd the role of the Listener. (See 
Appendix B. Item 38 and 39 for the record of the. their responses.) The major- 
ity of tfie participants responded In/a positive manner to all nine questions. 
The question which produced the widest range of • response was number 6 which 
dealt with the adequacy, of the facilities at . the school. One of the contri- 
buting' factors wasiindqubtedly the fact that each school determined where its 
Listeners would 'operate. It was decided to set 'more stringent guidelines for 
the housing of Listeners so that this factor could be better controlled. A 
majority of the "teachers did pot answer questions 1,' 2, and 3 which focused on 
the value of ^the feedback sessions and school-leVel orientations for the 
Listeners. -/Although these questions dealt with areas o'f the program not dir-. 
ectly- related to teachers, it vas felt that they needed to kn^ more about 
these ar^as. "To this end, counselors and Listeners wete encouraged to commu " 
icate more with teachers aboiit the training component's. The need'^f or im,' 
proved communications between the" -J)rogram and'' faculties was 4s o pointed up 
by the responses to^i-ement 5 which sought to determine' if the Listeners 
were regarded by this faculty as contributing taembers of the total- ^chool 
,team. ' " a 

■ . • . , . ./ . . 

The range of counselor responses indicated that more groundwork aifd 




'follow-up was nfeeded* Perhaps ^tl^e item which had the most far-reaching effect 
was number 9. Forty percent /f the total group surveyed, including Fif ty/- <: 
two percent of ^the Listeners, did not "respond when asked to ra/e- how much 



the/Usteners had affectod the behaylor of the. studentjs ih ^'pUitivo laonnqr. 

\, Th4s lack, of response raised severajt queatioaa* Wer6 .the Listeneto juot being 

modest? Was the three months .t;tme Iperiod t^o short, to .p/oduce noticeabXe " 

results? Were. there any obseryabli changes in stwdent/behaviqr as a tfeoult / 

* j \ /• . ' 

of the exposute to the Listener? /Some 'credence was ^iven to the first and ' 

'sfecond alternatives, but.the third alternative illu/trated the"most *■ • 
pressing evaluatidp need. 'In order to provi(^e the program .participants 
with the* hard data needed to stibstanj:iate the continuance o^ the program, *> 
it wak imperative to condijot a "^tudyj of .the effects of the^Listeners on the 



behavfor of the students. Bemuse the results xjf^^he stu^y would be used 
to justify tShe existence "of the program not only to the Lis.l^ners them- 
selves , but also to -the academic world, it was decided to expand tljis phase 
of' the evaluation and employ a. standard research design and analysis.. 



/ 




/ 



^ * Evdluatipn Deolgn qn^ Methodology 



^ , /, Although the ListQnOr Program waa implemented in elcanentary scbpa^ on \. 
a county-wide ba8is> only those schools within one-half nouf of traveling 
d4sta\ice to the University of Miami were invited to partlclpste^^n the eval- 
uation. This was done to facii/tate.the coliectlon of observation data by ' / 
\ the. observers, al^ of whom* were Univeysity of -Miami students'. In some cases 

nearntss tb large uridLversity centerd produces adfhpols which are not refcilly 
• representative of the socia-economic an^ (Sultj^ir^l make up of the school sys- 
VJt^itf.^ This, however, was not' the casV^of these schools,. As a result of .pair- 

ing, the Dade County S^chobls are a r^l^ction of the total^county population. 

• ' • " . ' ** . • ■ 

^ Randomization was achieved by arbitrarily selecting a .day artd 'tlme* f or V 

meeting and then including in the study the schools of any' counselors who / 

were able to attend*. Of tf^^wenty-f ive schools which were eligible, coun-/ 

.>'fielors amended from .twelve. This number was eventually narrowe^ to seven' 

schools which remained to ttie end^ The following reasons j;^e giyen by those/ 

st^ihools who withdri^w; ti$tfener or student sickness, failure to obtain a con- 

trol match for -thj^ experimental student of internal' situation within the school. 

Of the total of 160 students^ \^ho were meeting with Listeners, the twenty-one*' 

in th^ sieven schools were selected to serve as the experiliiental group. * 

. A conf erj^nce, was held with the counselor frocj- those schools in 

order to describe the ,four instrument^ being used and outline their ^ ^ 

roles, in the overall design. The counselors weris asked to list all tho^e' 

students in 'their schools who would be receiving Listaners and .to Identify - 
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the 80lf-def eating behavior which ''q.uiq.ifiQd ttheia .to 'receive a Uatak^vl ' 
Onljr thoae i/;tth 'one of the four' aelf-def eaUng behavio;f8 ^whifih 'ap.poared 
on' the selected observation. ijjfitfiaaent were m^int^ined the experi-- 



roantai' group. ThosG behaviors categories were-! unrelated,. 'social, *• ' 
■ ' // / ' ' * " ' "'^ " « . . 

^gj^ion, withdrawal, \ . (See Appendix 'A, HCtem 1 'fotf aa ex- . ' 

P^ed explanation of each behavior.) The.coWsdloi^s werq t'hen ag^ed to select 

sntrot for each by matching on th'<S 'foiiowiug criteria: teacher ' ^ *' • 

///sex,, general problem ^rcfl-^ (one of the, fbuij self-defeating behaviors) . 

|ind general- -academic ability. The Resulting twenty pairs repres&ated • 

grades 2-5, both -sexes^ and three -ethnic groups, ' (See Appendix A,,- It im' 

2 for the specific nunjbers in each category.) ^ • , 



Treatment Procedures * 



The Listeners who had already received five hours of preservice * '« 
orlentratiott, as previously described, began meetijig with their assigned . 
Students in November.' The txeattaenW period continued for approximately 
eight weeks until^midrJanuairy; SomdUListen6r~stude fewer 
times because of holidays and. treachBr work days whe^n stuHents wqre not 

a * ' 

in school. .The Listeners were not toid they were opart of an evaluation 
and so proceeded, as all other Listeners, throughout the county, to meet for 
one-half hour per week with each student in order \o build a meaningful relation 
ship. The guidfeldi^es /which governed these relationships and the actJal listen- ' 
ing tfethniques employed" complied with the standards as describejj in other sec- 
tions of this paper: feach Listener, met as per specif ifcations, "with the ele- 
mentary counselor during a cdaching conference and each was encouraged tb attend 
the .monthly feedback sessions with the mental health prof esfionals. 



|; The niaJfaf-hypAthea;!^^ tested was: 



J 



1 



ho fre^^P^^and evidence' of s.elf-deferftiftg behdvidr 
V 1 W stud&n^s in, the expoFimental group will 

^ . - 1)e.sl8oificantiy less'^h'an th^ f re.quert£iy and evidence 
. of self-dd^eating ^ehdvio.r df elemcnta^J students in 

.the, control" group. • , , \. 

Ifv. oydbt 'to test this Wipothesis, it was. 'necessary to have Valid and re-/ 
lialjle m-eas^res of sej^Lf-defeating behavidr; the dependent IVariable. -An 
oteervafion technique FACT; which w'as developed, validated and reported . 
o^.Uy. .MicheUe; Kavanaug-h in her '^lsse-|^Uor>; An -^'n^esticmtion ^.r. 
• R^l^tive-Effectiv^ness of the Teacher-Ccmui n lor Tdam\lethod. rnnn .^i- 
. . ^R ^" P^cilitatin^ Ciassroom .Behavi or nhnnf>.. was*, modified to serve as ^ 
^ . the bas;L9. for ^fc^-tTp^^t.-^esign. The reliabilitjies' for the fouVi'tems" ^ 
' ranged"£rom..93 tte'^fiip:,; (See Appendix B, Item;4l for an analysis o^ 

reliability f^r.^^lje F.A.C.T.) .'Because the observation of stu'dent be- 
, hflVior by impartial, trained observers limited the data' to that per- 
.ceived by orviy on? .Source, it. was d^ci'ded to" broaden the study to include 
other type^" of Gbehavior- change re^cordirig instruments which would involve 
additional sources. Each additional instrument was seleclj^d due tb 

• » * ■ ■ ■ • 

,its potential to indicate" student behavior change aft perpeived by ' • 
different sources.- The other sources selected were, the students them- 
selves,* their teachers and the«.r peers.' . " " ' ■ ' " . " 

• *Tp measui^teacher pe^cf-ptions^an^^er perceptions, two other scales 
w^re designed: They also bas^o^ th^/^ur self-defpatin^ behaviors out- 




. / 



lined' in the FACT instrumec 
the categories in " l^a. ' Ge^rd\ 



^ypjxges in self -percept ion ^tc-^e based upon 
"How I See Myskf Scale". f/ee Appendix B. Item 
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IR the booklet, '-'A Test MaJ)ual for the How I See Myself Scale," Gordon 
reported that there, is. a» low but significant -correlation between all 4)ar£ 

♦ * * 

of th^ "How I See Myself Scale'! and observed ^classroom behavior," (See 

/AppendjLx B,,Item 42 for an analysis of the correlations.) ' ' 

y It is important to-hote that for all scales the items and situa- 

yioni? were.coA^idered fixe^ a fact w^ich increased reliability. Items 

were.|Cons^er^ ,fi^ bei^use the results \>f the study were to apply 

oi\Ly^ to/those items by which student behavi\)r was defined and jneasured ^ 

an^,^ i)revious!Ly ,sh6wn,j^all items originated from the same base or were ' 

significantly. related. Situations were considered fixed for three 

reasons. First, t>ec^i^se the results were to apply in the study oi>ly 

to the lour behaviors defined in the, FACT. Second,, because o'bservation^ - 

were^ma^fe at both "morning and afternoon times, in order to. minimize ' 

the effect of outside variables *or influences suqh jas stimulation just 

after a physical education cla&s, pre-lunch hunger pangs or mid-after- • 

noon slump. Third, because stability behavior, in the case of the 

observations, was greater after the initial;'"novelty" effect of being 

observed 'wore off".* Although the observers were trained to, be as in- 

„ . » ■ ■ '' 

X conspicuous as possible, the curiosity* of the students toward strangers 
in their class was evident. To offset this effect, the first two obser 
vations were- discarded and only the remaining sessions Were tallied. It 
was^lso assumed that as the observers pracitlced using the instrumeifit , ^ 
* their* skill and Accuracy would increase, thus producing an increasingly 
more valid' observation score" , ' 



Selecting and Tralfling Instr ument Administrators ' / 

~' ' \ " — ' " ~" . - ^' ^ ' . 

^. The training of the observers as to how behavior would be coded ^ 

■..was crucial and, called for great skill. The first step wai to .select 



individuals who had had some observation experience, -Two psychology classes 

• ' . • • ^ y ' ■ • . ' • 

from the University of Miajni were selected to serve as t ha observers* 

Dr, Rowen*s group made the pre-treatment observations, while Dir. Efpstein's' 

group 'observed at mid- treatment and post-treatpent. Variability in'obS;ejfvfer 

^ ' » ...«■', » «o 

interpretation v/as raininized by the use of the same trainer and traiMng 
film and by the standardization of each observer against 'a constant who, in 
this case, was the trainer. It was planned that approxlflfately three hours 
of training preparation would take place prior to tHe collection, of jibserva- 
tional data. The preparation consisted of explanatl^c^ and discussibn of. 
behavior categories, coding from a ten minute film which 'showed a variety of 
classroom behavior and one forty-five minute standardizitig session in an ' 
actual ^assroom.* (See Appendix B, Item A3 for a breakdown iti the percent 
pf agreement against the standai^for the two group£f.)^In addition each 
group was given a. shart orientati^ to ^e purpose of both the Listened 
program and the evalliation design, but th^y were n^ver told which studenks 
were experimental and whici/vere control, * ' • ' I • 

Jn selecting those who woul^i^dminister the self-perdeption instru-"" 
ment, several. factors were considered. Because many,. of the students in- • 
volved in the study were in the' early elementary grades, it was thought 
±c advisable tp read the test to them, so a small group or one-rto-one 
mode vas most appropi;iate. ^ This mode was also considered desirablcf^e ' 
to the .personal nature of the questions, but it was felt that the s^tM^ttts 
would hesitate to respond. honestly to a total stranger such as the study 
director. On the other hanji^ it was felt tfhat to use the counselor 
teacher, who knew a/gfea"t deal about the students, might, unnecessarily 
influence the-^-r^i^onses to the scale. After taking into consideration 
all these factors, it was decided to use the student • observers to Collect 
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the data after their last observation session in the clasarooa. The 

■ ' '.■ • . ^ ' ' • 

students would then have become' accustoaed to them; they x:ould operate' 

•-'on a small group or one-to-one" basis and they, could handle the -data on 
an impartial basis. The observers were trained 'to use this instrument . 
by the study director. Because of the self-explanatory nature of the' 
scale, it was necessary only to point out vocabulary words which could"- 
nave proved to be troublesome to some studeats, ' 

The main criteria used to select thosd who would administer the " 
peer-percfpuion-insfferument were access to the^tudents, time enough to " » 
do the job well and skill ih dealing with students. The elementary 
counselors in the project schobls were the ones who possessed all these 
characteristics. It was felt that any effect^s of their knowledge of 
"control and experimental students: would be ^nimized by the, fact that the 
instrument would be administered to entire/cUsses at- the same time. 
Training for this instrument was somewha/ more involved •because techniques 
had to be devised to cope with student/ who could not spell or who did 
not know the' names of their classmates. , The training took..approximat;ely 
.two hou^s and was held on a day when students were not in school, so that 
the counselors copld meet as a gtoup,, 

. . At that same time th^ coi^nselofs^were giv/n the responsibility^ of 
gathering ^the data for the. teacher perception instrument. Consequently, 
because., the instifaament ,was self-explanatory, all that was necessary^ was 
to see that^ttie taaqhers got the the survey, answered* the questions and 
retu/aed^theVsurvey, * • 



Collection of Data 



-r 



In order to t^st the hypothea^s. It jwas deci<Je3 .to collect the 
ht three stagfsi ^pre-treatn^ent, mid-treatment and post-treatmenrt-^^ 



At the vnriting of this paper, stages^ one and two have bebn completed 
and will be reported on. The pre and mid-term, data gathering periods 
lasted for approximately two weeks each time. 

^The scheduling of the five observatiotis of any particular pair, 
one half hour per individual per pair, was governed by the following 
criteria: only one observatlon\to a twenty-four; hour period; observation 
.times which varied throughout the school 'day; consecutive observation 
time for pairs to capitalize 051 sameness of classroom environment. Dur- 
ing any single half-hour session the observer would complete four observa- 
tion cycles per minute. Each cycle would consist of ten seconds watching 
the student and five seconds classifying it* as one of the four self -defeat 
ing behaviors or two non-self-defeating behaviors and recording it in the 
corresponding column on the observation 'form. After the sets of completed 
observation forms were turiied in, they were randomly -s'eiected each time 
and cross-checked by the study director. The totals for each of the 
colums were transferred to a master sheet from which subseqi^e^ analysis 
was made. ' " 

• Th« results of th.e ^peer-perception instrument were collected' in 
anotH^r form. As per directions each student in the class was asked to 
look at a picture held by the counselor and listen to a paragraph read 
by the counselqr. Each^ picture/paragraph set illustrated one of the four 
self-defeating behaviors under examination. Each student was then asked 
to Ms^ the names of ^11 th^ students in*^^the^^^ that way 

most'' of the time. ^These lists were-^Ke^^^e3^ for the 

names of the pairs of students in the ^tudy. The number of times each 
name aippear^d^i^ tallied and recorded on a master 

efi^eT and these freq^uencies^w^ia analyzed ^ late ' 
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. Because thl self-perception instnilfent. the How I See Myself Scale, - 
was in a standarVzed written fobaat, the collection of data from 'it was 
qu^te mechanical. Afte^r the students completed the scale, the pages were 
, forwarded to the study director. A volunteer was" trained to r^-weight the 
randomly reversed responses and add the total score. The score for each ^ 
student>s then transferred to a master .heef from which later analysis \ : 
was made. \ ' ' 

A similar procedure was used for th^ teacher perception instrument ' 
because it too was in written format. The teachers of the pairs of sub- 
jects were asked to complete a^separate form for each subject,. The form 
defined each of the fUr self-defeating be^iors under study and! presented 
a Likert-type frequency scale for each. The teacher simply marked 'where 
he thought each student was on the frequency scale for each behavior . 
These forms were then sent to the study director. Volunteers converted 
the marks to weight numbers and these were transferred to a master sheet 

I 

to be analyzed later. 

Results of the Teacher Perception Data 
1. When comparisons were made between the original teacher perception / 
scores and the student characteristic as viewed by the counselor, it 
became evident that there was a wide discrepancy in the two. It w^s'then 
decided to compare those scores with the results of the 6ther instruments- 



1. 



2. The sets of teacher perception scores differed the most and were^ longer 
considered as part of the stjady. 
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Results of the Peer Perception Data 

c '•■ , - ■ ' . 

1. The data from the Peer Perception Instrument was statistically signifi- 
cant (as analyzed by the Mann-Whitney U Test)* at the ,05 level. 

2t . The Peer Perception data yielded the total number of times the 
four self-def^eating behaviors were judged by their peers as 
prestent in the individuals in the study. The scores indicated a 
change in behavior with a decrease in score indicating moyetoent 
ip a Jjositive direction. On the test: . ' 

a. 80% of the students who had Listeners showed an - 
average decrease of 5.4 points* each, while only 
10% of the students who did not have Listeners 
shpvfed a decrease with an average improvement 
of only 2.7 points each. 

b. 5% of the students who had ^Listeners showed an 
increase in the self-defeating behavior with an 
average increase -of only 4 points each, while 90% 
of the students who did not have Listeners showed 
an increase, in the same behavior, of an average 
of 4.5 points each. 

c. 15% of the students who had Listeners showed no • 

change in their behavior. * . « 

■- , . " . " . *■ * 

' (See Appendix A, Item 3 for a student-by-student data display.) 



■*See Appendix B, Item 44 for description of this test 

**Each point-indicates that a^ classroom peer of. the individual identifieiJ the 
Ihaividual as exhibited that behavior most of the time 




. . Results of the Self-Pbrception Data 

1. The data from the "How I See Myself" Scale was^tatistleallyMgnificant 
(ag analyzed by the >Iann-Whi'tney U Test) at the .05 level. ^^^^ 

2. The "How I See Myself" Scale indicated the positive feelings the 
student had toward himself and toward the environmental factors 
which have directly affected his self-concept. The highest* 
possible scpre was 90 and. the lowest was 8. On this test: ' ^ 

a. 80% of the students who had Listeners showed an 
average increase of 11.9 points each, while, only 
15% of the students who did not have 'Listeners ' 

showed an increase with an average improvement of ^ 
only 4.3 points each. * / ' 

b. 20% of the students who had Listeners shoWed a 

.... ^ / ^ . 

decrease in their self-concept scores with an fi 

average decrease of only 8.5 points, while 85% 

of the students who did not have Listeners showed <r 
a decrease with an average point loss of 17.4 * 
points each. 

(See Appendix A, Item 4 fok a student-by-st!udent data display.) ^ 
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> • Results of the Observation Data 



1. The data from the "Withdrawn", "Aggressive" and "Social" sub-tests 
were statiscally significant (as analyzed by .the Mann-Whitney U Test) at the 
.05 level. The .data from the ''"Unrelated Task Oriented" sub-test 
was not significant and will not be considered further. 

" ' . ' - • , ■ -. ■ 

2. On the "Withdrawn" sub-test which indicated the number of times • 

I * * 

. the self-defeating behavior was oliserved: , / • 

,a. 75% of the students who had Lis tellers showed an average 

decrease of 40.2 points**each, while 30% of the students • 
who did not have Listeners shbwed a decrease with an 
average improvement of only 3.3 points each. 
^* 20% of the students who had Listeners showed an increase 

in this self-defeating behavior with an average increase 

, ~\ •* f 

of only 2 points each while 70% of the- students who "^did ■ 
not have Listeners shqwed an average increase, in the 
same. behavior, of an average of lA, 3 points each, 
c. 5% of the students who had Listeners s^iowed no change" > 
in the behavior, 

3. On the "Social" sub-test which indicated the number of times this 

self-defeating behavior was observed: . 

a. 75% of the students who had Listeners showed an average 

decrease of 40.9 points each while 25% of the students 

who did not have Listeners showed a decrease with an 

* average improvement of only 7.6 points each. 

;**Each point indicates that a trained observer sax^- the behavior exhibited by 

the_ control/experimental student during one of the ^00 possible observation 
, cycJ.es/ 39 
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b. 20%. of the students , who had Listeners showed a^ltacrease 
in this self-defeating behavior with an average increase 
of only 2.3 points each while 75Z of the students who 

. did not have Listeners showed an increase, in the same 
behavior, of an ayerage of 16.2 Roints each. 

c. • 5% of the students who had Listeners showed no change 

in the behavior. ■ 

On the "Aggressive" sub-test which indicated\he number of times 
this self-defeating behavior was observed: 

a. 75% of ^the students wh5 had Listeners showed \n average 
decrease of 33.8 points each while 25% of the students • 

• who did not have Listefxers showed a decrease with an ' ' 
average improvement of only 5.6 each. 

b. 20% of the students, who had Listeners showed an increase " 
in this self-defeating behavior with an average increase 
of only 7.5 points each, while 757^f the' students- 4o ' 
did not have Listeners showed an average increase, in 

the same behavior, of an average of 32.2 points each. 

c. 5% of the students who had Listeners showed no change in 
behavior. 

(Sbe Appendix A, Item 5 for a student-by-student' data display.) 



/■-^V ' Phasft'lV - Replicating the Program 

:ln this |iase, atCentipn.was focused...</a' several. activities which 
encouraged the replication of the, rprogran^: - • ' , 

1. Providing inforaation for. prqspectiye. and/or interested scloo]/ 
I administrat;ors ih a form. compa6il>le"^wich contemporary competency 

based teacher- education \^(GBTE) . 
■2. Providing ^ handbook for gchool-level personnel. and volunteer 
Listeners. j 

3.' Facilitating the use of tLs progr^by other school systems.. 

Designing and'p^ducing a pefformance-base)l module in order to tell 
otherj what had and cp\d be done with voluhteei Listeners was a natural 
outgrpwth of thfi program. - It was decided to f oeus on five .of the majqr ' . 
targei areas with which program developers would have to deal: pklosophy 
n^eds/resources, administration/supervigion* training and .evaluation. (The 
"OverView!' of 'the module has been included as Ttem A5 in Apt)endix B.) Care 
was taken to include a wide variety of input sources, to meet „the learning 
styles of the individuals wha Would be using the module*. Exercises have been 
included which rar|ge from reading about how other progtams work and visiting 
progrart3 in o^erhtion ^to viewing mul.ti-media productions and interacting " 
witU local resource persons. The modul.e was. designed to be self-admini- ' 

stering and^cfifirbe^ completed without additional materials- or resources, \ 
although participants should be encouraged to explore a variety of resources. 

The main purpose" of the handbook was to provide both pragma ti&'-and 
practical direction to the Listeners and the school personnel'with wHom they 
work. 'Materials for the handbook were culled from i;iany sources/ Some.were 
adapted^ from informational books and materials; some were 'adapted' from other 
"X.-, • , 38 • ■ ■ 



Kaftdbooks for volunteers; some were originatdti expressly' for the resourcer: 
» (See Appendix B, Item 46 for the "Table of . Contents"'. ) Care was taken to. pre- ' 
sent a variety of materials and ideas.* but ttt have them all reflect the' 
some basic philp§ophy of the program as previously described. - 

One of the most exciting aspects of the program came in Celling others 
about the accomplishments. Several activities were of particular importance. 
In lorder to gain .national attention, the director of study attended the . * 
National School Volunteer Program Convention in Austin. At that time., there 
was ample opportunity to share with other volunteer leaders and'schooi per- ^ 
sonnel. In order to involve state-level off icials. presentations were made. ^ 
^ to representatives from the Florida StatevDepartment of Education.- They" 
were so enthusiastic in their support that they agreed to provide fundr^o 
produce the .training films previously^ described. ' Other departments became 
.^^?„?-\*^"®^'^®*^ ^"'^ the Pupil Personnel Section^ even published an Article in 
~ the^r quarterly newsletter which was distributed state-wide. (See Appendix . 

< ' B. Item 47 . for a copy.) Other programs throughout the state were commun- 

icated'" with during, meetings of such groups as the non-public school con- 
ference; the Florida School Volunteer Program Ad Hoc Committer, the ESEA ' 
Title III Training Conference for New Program Managers. Written^ informa- ; 
tion was distributed via the Florida School Volunteer Program. Directory'. 
(Appendix B. Item 48. contains a reprint from that publication.) Locally, 
dissemination of iiiformation was facilitated b> the cpoperation of the 
• * • Qounty's mass-media. In addition to the usual public service spots on 

local radio and television shows the Listener program was the subject of ■ 
.both a fifteem-minute and half hour television feature. (Samples frira news- 
^ paper features and television scripts have included in Appendix B. Items 49, 

^ ■ ^ 50/ and 51.) Intra-gystem' coimnunication was assisted' by the weekly tele- 

' ' ■' vision show. "Volunteer In* Sight" and the School Volunteer Program-Newsletter, 

V ; ' . . . . , ■ \ ■ ■ . " . ■ : ' ■ . 

ERJC. .- , - 42. .■ • , 



both of which carried much infonnatiou about: ListeUrs. (See Appendix B, Iteni 
Becausfe of the newly .acquired evaluation data, dissemination of inform- ' 
atlon about the program will become increasingly important. It' is hoped 
that this small piece of research £ind the documentation of the progress ,of 
this one pro-gram will encourage other^ to. experiment and expand the role 
of school volunteers. -The students are ready and the community is ready, ' " 
all that is needed is a catalyst to .bring the two- together.' 
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^ APPENDIX A ' ' 



Item.l ^ 
• • • . <f ' 

_ Definition of the Four Self -Defeating Behaviots 

Selected for Study " ^ ' ' , 

UNEELATED TASK ORIENTATION* (NO^I ACi^EMIC) . 

" . "'^f'^^ -interest is often focused on a task not askgned.' 

•E.g. drawing; stringing .paper clipsj making ari airplane. 
When called upon (his or her) 'responses maybe "what?" or 
. Repeat the question. . (His or .herj) Activities often includes 
. . . wandering around the room, taking tL long route rather than 
. r^oving -diirectly; cpmbing hair; digging inside desk; going to 
bathroom or drinking fountain unnecessarily. . 

UNREUTED TASK ORIENTATION (ACADEMIC) • 

^ ' (He or she) works on one school-related task when the ' need is 

to be attending to another. (He or she) reads library books 
^ m preference to doihg assigneH work. (He or she) listens to 
activities of others when (he -or she)- should be doing (hie or 
' nor) own work . 



■PURE-SOCIAL 

(He or she): seems to*enjoy talking with others and does so to the 
exclusion of getting classwork done.- (He or .she) wants to tell • 
about everything that goeg on in his life. (He or she) does this 
Vith peers, (he or she) socializes apart from.Jthe task and, on 
^ the playground, social. relations heavily outweigh game playing. 

(He or she), may make faces or in general clown 'around to get 
attention. . - . > „ 



AGGRESSION 



(He or she) exhib-its behavior which is disrespectful of the 
rights of others with intent. (He or she) may retaliate 
physically or non physically by hitting others, throwing temper 
tantrums, or even defying for. the sake of defiance. Some^other 
behavioral examples.,Are deliberate loud noise making to diSract 
class, shoving in Uines, sharpening pencil and sticking other 
or destruction of proEer^^=tins or herj^wn or others. 



WITHDRAWAL 




or she). appears to daydream a great "deal a^d often looks 
out orwlndow; lie^ ..ith head o^desk; stares aimlessly about 
the room or at nojhing. ^ (He cyi she) rarely pfays wi.th'^otherl 
^nd stands alone or quietly Refuses (usually by avoidance) to 
get involved with others in class. avoiaance; to 

■ 4 9 .■ : 
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Characteristics of the 'Students 



Ethnic Group, 

Black - 8 
White - 8 
Spanish.- 12 



Sex 

Male » 10 
Female ■■ 10 



^ GfSae 

2 = 2 

3 « 5 
A 3 

. 5 = 5 
6 -= 5 



assification by teacher and/or Counselor 

Overly aggressive = 10<: 

Overly shy .' e 3 

Overly social ' = 4 

Out of touch with surroundings = 3 



APPENDIX A 
Item 3 ■ 
RESULTS OF PEER-P^I^CEPTION '.INSTRUMENT 



NOTE:^ The Writhe percentage of times identified, the more ditainished 
the self-defeating behavior had become. . . - 
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RESULTS OF SELF-PERCEPTION ;iNSTRPMENT 



NOTE: The more positive the seore th^ more posit4,ve the self-concept. ' >4 
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• APPENDIX A 

.... ■ .Item .5 . \ ■ 

. RESULTS OF OBSERVATION INSTRUMENT 
(Pocus on Aggression)V 

The more negative the gain ^core," the fewer times that the 
aggression behavior was observed. " 
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. Item 6 



NOTE: 



RESULTS OF OBSERVATION. INSTRUMENT 
• (Focus on Excessive 5ocialness) 

The more negative the gain score, the .f eWer times that the 
excessive socialness was observed. * . 
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APPENPIX a' •• ■ 

Item. 7 " •'■ 

- •/•*.." -i ' ,. 
•> / /. *• RESULTS OF OBSERVATION INSTRUMENT 

(Focus 6n Shy/With*drawn) ^ . " • 

^ *NOTE:/ The more negative the score, the fewer the ^tlmes^ that the 
witharaipm' T3ehaVior*'was observed., » 
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/Objectiv^p-^ 



The Study Plan and Supporting 'Data 
•Pkase I - Designing the Progra 
Tatget Dea4line -'March, 197 

Activity 



•7 




1. To/survey and Walyze 
thfe use of ;ay ivlteners 
^ various setj 



2, To determine' the needs 
and capa±>ilities of 
possible spolisors . 



■ "9 t 



.3-. To esta'blish a comm'uni 
catSions net^srork and 
"modPbs op'erandi" for 
the rnitial stages of 
the program ' 



1.1 Gather inforinition 
' .tTirough: 

a. ' Library research 

b. Interviews with 
individuals in 
related fields ' 

a. Questidnna-ires to 
other systems 

1.2. Extrapolate cogent 
^ ,'po.ints 




W/itten summary of 
jeleVanf programs 

fa. /Log of library 

y-hours ■ - : • V 

*b./ List of tliose ■ ' 

interviewed 
*c. File of completed 
. questionn^aires ; 
* 1 . 2 A-wr i 1 1 en s uflimary ' 
** and/or chart detail- 
ing relevant, iaforma 
tion - . 

.^'^ wiJh B^L^^Jf^^'y'^^^' *^.rA.written summary of 
With possible s/onsors . results of talks 
■(i.e., appropriate / ^'^^^'^^ 

. groups aijd individuals) 
such' as : / 

a. School Volunteer' ■ "* " 

^ Program j/f the Dade ' 

County. Public Schools 
b* Dade County Mental . , -■ 

Healt-h Association ' * 

c. Various pers_oiiJiel - 
from the D^^e ^ouhiy • 
PubliQ Schools . 

d. Local governmenjfcj 
agencies / 

3.1 Obtain* commitme^i^ff^^ Appropriate 
snonsors / ' / \ . . . 



sponsors 

3.2 Provide ^^poiiiors' with' 
input,^ sulges^t'ed ■ 
^5^pr$/ f 0 r j/r 0 c,e edin g 



ERjc : 



communiques 

*3.2,1 A chart describing 
^ roles of varioiTs* 
sponsors / 
^•2.2 A program prdspec- 

« " tus 
*3.2.3 A job \lescription ' 
for lay listeners 
, in the Dade County 
Public Schools 

' ^^^ZMJ^''^"' timetabl^^ 
'etc.- ' ' * " > 
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4/4/74 
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4/6/74 
4/7V74 • 
4/10/74 
4/13/74 
,4/15/74 
4/16/74- 
•4/17/7|v 
4/18/74 ' 
/15»/74 
J^2Q/74 
W22./74. 



• 4/24/74- 
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1« 30-3: 30 
12:00-4:00 
• 10:00-5:00 1. 
12:00-3:00 ^" 
6:00-8:00 ' 
8:00^10:00 • 
.6:00-8:00 ' 
6:00-8:00 
8: 30-2: JO ' 2. 
12: 00- 5-: 00 • 
.6:00-8:00 
6-: 00-8:00 
8:00-„l0s30 
10:00-12:30 
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?: 30- 10: 30 . • 
6:00-8:00 3. 
• 5:30-7:30 
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3:0t)-6:00 
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8:00-12:00 
6lO0jr8:j00 ■ 
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12:00-2:00 
12:00-2:\00 
12:00-2:00 
2:00-4:00 
. 10:00-5:00 

12: 00-4: Op 
10:00-2:00 
1:00-3:00 
2:00-4:00 
12:.00-4:QO 
4:30-8:30 
10:00-12:00 ■ 
6:00-8:00 
7 ; 30-8: 30 
12:00-2:'00 
10:00-5: 00 . . 
10:00-4:00 „ 10. 

5:00-7:00 IL. 
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ERIC files 
Helping and Human 'Relations, Vol. 



n 
n 
II 

M 
II 



Helping and Human Relations 



I 

s. Vol, II 



/ 



II 
tl 
II 
II 
11 



Toward Effective Counseling and Psychotherapy 



II 
II 
II 



Pygmalion in the ciass^oom , , 
• It * 



Client-centered Therapy 



II 
II 



-6. How to Read a Person Like a Book 



F.I.U. 

P.I.U. 

Home 
ti- 



ll 
II 



7. 



Humanistic Psychology* Intetview with 
Maslow,, Murphy, and.-Rogers 



8. 



J^erican Ed ucati on - A tJational Failure 
.. , . • ESnrtiles 

American Education - A National" Failure 
II 

» ■• • . 

9. "Taxonomy of" Educational Objectives 



Experimentaland Quasi-Expeijijriental 
"D^esigns for Research f 
Learning and Human Relations « 
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II 

Plane /* 

Austin 
- ^ II 

Plane 
' HoAe 

Acapulco 
II 




Home 



4/25/74 
' 4/26/74 
Y. '»/27/74 

M/29/74 

^/30/74 
5/1/74 
5/2/74 t. 
5/ii/74 

.5/5/74 
5/6/74 , 
5/7/74 ■ 
5/11/74 
. 5/ll/7?i 

• 5/13/74 
5/14/74 

• 5/15/74 
• 5/16/74 

5/17/74 
5/18/74 
5/20/74 
5/21/74 
5/22/74 
. 5/23/74 
5/24/74 
5/25/74 
. 5/26/74 
^5/28/74 
( 5/291/74 
m/30/74 
^/31/74 
6/1/74 • 

• 6/2/74 
6/3/74 
6/4/74 

.6/9/74 
6/10/74 
6/11/74 



.6/12/74 



^7 



6/13/74" 
6/14/74- 
6/15/74 
J6/16/74 
6/17/74 
6/18/74 
6/19/74 
6/20/74 
6/21/74 
6/22/74 
6/23/74 
6/24/74 
6/25/74 
6/26774 . 
S/V./74 
J/2f8/74" 
^0/29/74 
6/30/74 ' 




8; 06-10:06 
6: 00-7: 0*0 
1:00-3:00 
12:00-4:00 
4:30-8:00 
"6:30-9:30 
10tOO-12jOOL. 
4:00-6:t)0 
12:00-4:00 . 
4:00-6:00 
8:00-10:00 
6:00-8:00 
j8: 00-2: 00 
'8:00-12:00 
5:00-8:00 
6:0a-8:0 
10:0Q- 
6:0,0-12:00 
6:00-7:00 
10:.00-2:00 
8tJOO-12:00 
6:00-8:00 
10:00-2:00 
8:00-12:00 
•6:00-7:00. 
4': 00-6: 00 
1:00-3:00 
6:00-9:00 - 
6:00-8:00 
10:00-1 
6:00-8:00 
8:00-12:00 
l:0'0-3:00 
6:00-8:00 
7:'00-9: 00 
6:00-8:00 
6:00-8:00 
6:00-8:00 
10:00-12:00 
7:p0-9:00 
5:30-7:30 
1:00-3:00 
2: 00-4! 00 
6:00-8:00 
9:00-12:00 
7:00-9:00 . 
6:00-8:00 
'6:00-8:00 . 
10:00-2:00 
10:00-2:00 
4:30-6:30 
8:00-12:00 
8:00-12:00 
7:00-9:00 
6:00-8:00 
1« 00-3:00 
2:00-4:00 
6:00-8:00 ' 



12. 



15. 

16 i 
17,'. 
18. 
1^ 




Learning and Human Relatl/ons 

■ If ■ ' ' ■.*-■. 

Crisis in the Classroom- . ^ '-v- 

II 
II 



13,. Educating Emergent Man 



Transformation of the School 



?3: 



II 
II 



/ 



Democracy and Education 

The Way Oub of Educational Confusion 

How We Think 

Human Nature and* Conduct ' " 
And Madly Teach 



II 
II 
II 
II 



The Conflict in Education 
II -ff 



::7 



Asylums 



22. Deschooling Society 



If 
II 
II 



ERIC files 
Organizational Behkvior 



24. Principals of 'Managers 



II 

II 
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Home * 

Tallahassee 

Plane 

Home 
II 

•I 
II 

ti • 
•I . 

F.I.U. 

. Home 
II 

II 

II 
• 

II • 

F.I.U. 

Home . 



F.I.U. 

Home . 
II 

II * 

li 

III! 

It 

f\i.u. 

Home 



Plane 

Home- ' 
II 

II 

II 
II 
II 
'll 
II 




F.I.U. 

Home 



II 

II 
II 
II 
II 



7/2/74" 
7/3/74 
/ V4/74 
% 76/74 

#/8/74 

^/9/74 
7/10/74 
. 7/11/74 
7/12/74 

11)^11, 

7/17/74 

"7/18/74 

7/19/74 

7/20/74 

7/2X/74 . 

7/ 22/74 

7/23/74 

7/24/74 

7/25/74 

ilnlik 

lll9>nk 

>-7/30/74 
( /31/74 
^J/1/74 

#2/74 

^3/74 

8/5/74 
8/6/74 
8/7/74 
8/10/74 
8/11/74 r 



6100-8:00 
•7:30-10:00 

• 6:00-s8:00 
10^ 00-2:00 
10:00-2:00 
6:30-8:30 ' 
6:00-8:00 
5:00-8:00 
6:00-7:30 
9:00-12:00 
12:00-2:00 
1:00-3:00 
6:00-8:00 
4:30-7:00 
6:00-8:00 

.^^ 6:00-^8:00 
'^^6:00-8:00 
1:00-^3:00 
8:00-2:00 
6:00-8:.00 
6:00-8:00 
7:00-1:00 

• 6:00-8:30 
8:00-5:00 
10:00-2:00 . 
10:00-4:00 
6:00-8:00 
7:30-8:30 ° 
7:00-9:00 
6:00-8:00 
6:00-10:00 

• 8:00-:i2:0O 
8:00-12:00 
6:00-10:00 
7: 30-9 :3a 
a; 00-10:09! 

. 12:00-1:00 
8:00-1:00 



25, 



26. 



Topic. 



Principals of lyfanagerg; 



How to Change, the Schools 



Who Controls tha'. Schools 



27. An Intrpductiioii to School Administration 



28. Self -Actualization 

ti 



29; Reality Games 



30. I'm O.K. 



If 

- You're O.K. 
II 
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'■■ Item 2 • 
Individuals Consulted (1.1. b') 




Public Sch6ol Pci?sonnel 



Hental Health Professionals' 



University Professors 



c 



County- level School Ad. 
!• Dr. Audrey Jackson 

2. Hy Roths tein 

3, ^ Don ^Samuels 
A. Bob Adams 

Area-level School A^d. 
5, Dr. Carol Fineman- 
^6. Dr. Jeff West 

7. Jfames Norton 

8. Don Burroughs 

9. Jbhn Earle 

10. Rossama Nyberg 

11. Elvira Dopico 

■ Couns„elors 

12. Barbara Reker 

13. Susan Roberts * 

14. Norm Go 1 in 

15. Carol Toner ' 

State ESEA Title III - ^ 

16. Ray Foster 




• 1. Dr. Elizabeth 'Meticalf 

2. Dr. Jo Crown \ 

3, Dr. Warren Schlanger 
A, Isabel Mewes 

5. Dr. Barry Kaplan 

.6. Dr. Marvin Dunn 

7. Robert Solomon 

'8. Roger .Perry 

9. Dr. Richard person * 

10. Lucy Estrin ' ' ' 

11/ Donald Heacock 



1% Dr. Betty Rowen • 

2 . Dr . Carolyn Garwood 

3. Dr. Michael Epstein 
. 4. Dr. Michelle 'Kavanaugfev 

5. Dr. McGregor Smith 

. 6 . Dr^. Diane Baker. * ' ^ V ** ' 

7- Dr. Craig l^isendrath 
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•THE NATIONAL SCHOOL VOLUOTEER PROGRi!^, INC. C».-».c) • 



Dear Member: 



As a part of our efforts to receive national publicity,'! have been agltfed to 
^ survey all the school volunteer>j:g8rains on our roils. You should indicate 
to what degree yoiir efforts last year (1973-74) were successful in the areas 
I have listed. 



I would appreciate it, if you would, return t^ie, completed f oria 'to my' office 
at. 1451 N. Bayshore Drive, Miami, Florida 33132, by Novembfer 1, 1974, 
Thank you for your codperation. . . s 





GOALS (Please Circle) „ 
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Mi3derately 
Successful 




Successful 


. 1 


2 


3 


4 
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1, Recruitment campaign 


1 


2 


3 


4 


5 


2« Publicity and promotions for program 


1 


2 


3 
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3, Training program for \ircilunteers 


1 


2 


3 


4 


5 


4, Training;;' program for teachers 


1 


2 


3 


4 


5 


* 

5, PlacRTuant of volunteers 
. _ . 'Ilow many? (number) 


1 


2 


3 


4 


5 


6. Reco<»nition of volunteers 


1 


2 


3 


4 


5 


7. Evaluation of program 


,1 


2 


3 


4 


5» 


8. Development of suoport materials- 


1 


2 


3 


4 


5 


9. Use of cross-af>e tutorin«» 


1 


2 


'.3 


4 


5 


10. Use of senior citizen volunteers 


1 


2 


3 


4 


5 


11. Use of counselor assistants 


1 


. 2 




• 4 ■■ 


. 5 




] 




\_ 
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r> 



Hilt* yiiiii III iiii.if riiti Ml Miiv iniMiiltiM ViMii' plnfr n juill^iv 



!J9 



62 



CD 



CD 



u 
o 

0) 0) 

CO d 

CO r-{ 

(0 O 

C > 
O 

CO U 

CO 0) 

O > 

d *w 
o o 

•H 

CO Q) 

d ^ 

•H O* 

♦ M Q) 
U 



..CO 

0) 



»H o 
COS 

o d 
o 

d CO 

>%iH CO 



4J (p 

o 

u 

to 

d »o 
I 

>> 

CO CO 
3 CO 



d 
o 

CO 



d 



d 'c\3 d ' 

O >^ 3 j3 

*^ g CO 

W) G) G) »H CO 
d G) G) 
tH :5 iJ CO 

^ c u 

«0 ?H ij o Q) 
O G) iH O AJ 
O ^ > 

• G) 

'd M f-i o b 

O CO O ^ 

o o o 

CO CO G) •O. 

• G) O ^ o 

U CO G) iJ d 
d 42 CiO 

G) AJ B 4^ 

MO o CO 

d O CO 

M tw Q) O 5: CO 



• ►d 
a 

CO 

9 

>^ o 

CO M 

d CO 

O 4J 
tH CO 
0) 

o ^ 

d G) 
o u 

•H O 

CO a 

iJ J3 

d 

VG) 



t 

»H jd 

O 4J 

> 

to 
o d 

G) •O 

o o 
u o 

G) 



M G) 

O ►d 



CO. CO 

o u 

B G) 

a a ly 

CO iJ' 4J 



B 




r ^ 



o K> o E**^ 
o ST ^ O^tt 



to 
d 
o 

•H CO 
4J U 

CO O 



-V o ::i 



O 



CJ o ^ 

o s: cs> " s: ^li- 

3 5tf «^ ^ V 

. « o o <Q ^ 

o s ^ 

o s; ^ -v^ 

:> ::i ^ o s> 5 • 

^ o ^ O O ^ 



B 



CO 
3 
O 



Oi o 



o 
►d 



G) 
•H CO 
> G) 

jd 

O 4J 



G) 



CO 

G) • ^ 
►d G) 4J IS 

iJ B o 

•H d 

U ^ 
CO u 



a 

G) na, 

G) G) 

c 

>s a 

CO 4J 

B X 
G) 

O " 

d 

CO 



«^ o s; o 
: OHO ^•cj 



=5 ^ o ci) s? •>) ^ 



CI t 

iJ 3 

CO 

U d 
O 

o 



13: O 



u o 

a B 

> 

O 4J 



s: o cis> v7S> t-j o o ^ 

S > o V O o ::S 
cJ S 
- OS? o :> ^ 3 



o. 



U 
O 



d 

G) 

'0a 
d CO 

M d »H 
•H 3 CO 

CO o cv 

CO O iH 
CO u 

G) d 
iJ M 

CO »Q ?H 

u o 

G) a o < 

d •o jc 

a CO u 

O B CO 



G) 

►d 

— 

MB' 
o M a • 
►d o CO d 

O iH O 

*i CO 

P G) M 

a< CO B 4J 

jd a CO 

iJ CO - a iH 

ja d 

iJd a 

-»-• M CO B 

5f. V CO 

CO CO 

d H »H 
o d o 

tH Q) A/ O 
4J M 

CO (0 U«i u 

a, ^ (0 











o 










CO 


(9 CO 


*-f 


•H N 


CI 


J O CO 


CO 


O f-H 




CO pn 


CO 


CO 


•o 


< 








Jd G) 


o 




rri 


»-< o 




c^ iH 






n cq 






B 


r-H O 


CO 






iJ 00 s 


G) 

















o o « 




< 



?5 
O 
M 

< 
M 
O 
O 
W 

w 

H 
< 



s: 2 nr: 
o s 
ts> « s? 



cj 



o _ 



o 




o 
>^ 

H 

o 
w 

<:. 

M' 
O 



O 
M 



< 

o 

O 



/ 




Xfetnk 5 



Role of Sponsors of the liistener Program (b.2.1) 



Mep^al HeaJjJj/AssQi&latlon 



2. 



3. 



4'. 



5. 



6. 

7. 

/ 

8. 



Assist in r^ruitment 
, of volunteer listeners. 

Secure services of vol- 
unteer Mental Health 
Professionals to pro- 
vide input during pre- 
service orientations 
and feedback sessions. 

Provide a volunteer who 
will serve as Coordinari)' 
tor of Listeners. 

Provide a staff per- 
°son^ to represent the 
As/oalation on the 
Steering Committee and 
at all meetings. 

Provide clerical assis- 
tance for such "tasks as 
mailings » ma terials re- 
pr oduc t i^6n7^e t c . 

• Serve as liaison with 
the professional Cental 
health community. 

Assist in the conduct- 
ing of publicity and 
public awareness cam-- 
paign. 

Assist in evaluation 
of program and pro- 
du^s. 



School Volunteer Program 



1., 



2>. 



3. 



4; 



5. 



6. 



Recruit js^hools and 
.counselors. * 

*. «^ 

Prdvide a staff per- 
son to represent the 
school system on the 
Steering Committee 
and 'at all meetings. 

Serve as liaison with 
the schools, counse- 
lors and school sys- 
tem in- general. 

Assist in recruitment 
of volunteer Listeners, 



A.. 



Provide a staff person 
to organize and con- 
duct training sessions 
and to provide input / 
during- feedback ses- >^ 
sions. 

V 

Provide clerical as- 
sistance for such tasks 
&s mailings, materials, 
reproduction, etc. 



7, AssiSw in the conduct- 
ing of publicity and 
public awareness cam- 
paigns. 

8. Organize and conduct 
evaluation of program 
and products. 



Participating Schools 



1. Demonstrate approv^Jr 
of program through 
commitment of person- 
el, facilities and 
/support. 



z: 



2. 



3. 



7. 

8. 
9. 



Free a counselor to 
at4^d initial orien- 
tation session and 
feedback sessions. 

Communicate regularly 
.with volunteers via 
weekly counselor /Lis-^ 
tener coaching confer- 
ence. 

Orient faculty as to . 
the rale of the Lis- 
teners.^ 

Provide the students 
for the program. 

Orient the Listeners 
to the philosophy and 
facilities of the ' 
school. 

Serve as J^alson-xi^th 
parents and other^^t^ 
munity groups.. 



Assj^st in recruitment, 
of volunteer Listeners. 

Assist in the collection 
of evaluation data^ 
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( 



^* Jl!^ir''^°^^ °^ f^. Vro%r^^ is to provi-de' an opportunity for each student^and Listener to 

build a ^eanxngful relationship and to help alleviate .anxiety and f r^tion Jn th^ st^dents. 

KLlrj^lo^Terp'og^a'!"" '""^''"r''^ ^-..^^^-^ ^^^^^^ Association and the 

3. Listeners .are recruited by the' Mental Health Association and" interested schoS themselves 

'^l ll ^ligitle for participation- bath the scl^S^rincipal and' elementary counselor must ' 
agree to accept Listeners and to adhere to t£e guidelines of the progrS, 

fif LSr::^%r°Soi°: " ^'^'^'"^ counselor works with approximately four, to 

^' '^"^^l^^^^"^'^ ""'^^^ Per.student per wU. Most Listener's have 
7. A- five to fifteen minute coaching conference is held each week.between counselor and Listener 
"\ "^^T^n^l'lT^ll^^^^^^^^^ s and counselors may exchange ideas 

9. Parent Penrdsslon forms for participating students are option of each principal. 
10. Records between counselor and .Listener are the option of each individual school. ' 

12.^ Stud^ts in the program are not extreme cases. K 

''^•gj^^->®«come involved call the School Volunteer t^rog^nu(37l-2491) . * ' 



APPENDIX B 
Item 7 



THE LISTENER. PROGRAM JOB DESCRIPTION (3.2 .3) 



TYPE OF WORK: 
BACKGROUND: 



DURATION OF JOB: 



DUTIES OF JOB: 



TRAINING PROVIDED; 

VOLUNTEER 
QUAtlFICATIONS : 



Contri tution: 



LISTENER • 

As the schools of Dade County' seek ways for each student 
to acquire the attitudes and habits essential to the 
maintenance of good health, a need arises for assistanco^"^ 
of a volunteer skilled in this area: Such developmental \ 
assistance will allow th^teacher and/or counselor to \ A 
better provide for th/needs of the individual students. 

Minimum of two hoxixJ per week for one semester', during 
regularly established school hours. Vj,^. 

Work under the direction of and in coqperation with the ' 
principal, guidance' counselors or teacher as a non-crisis 
oriented lay listener, Generally.^the assignment will 
.include one or more of the - following tasks. . 

1. ; Consulting with the principal, guidance counselor 

1 and/or teachers. . • 

2. Developing a friendly, supportive relationship with 
assigned students. 

3. Planning activities whi^h will lead to increased 
communication with assigned students. 

Providing a positive model without. forcing values. 

Listening to the thoughts and feelings of the 
assigned students. 



4, 
5. 



6. Keeping brief observative notes on the progress of 
assigned students . 

7; Participating in" regular feedback sessions designed 
to increase both perception and skills . 

Pre-service and ins ery ice training will be provided. 

^Ability to relate well with others, especially children 
and youth; patience and^ cooperative attitude in working with ' 
students; a stable, calm attitude and positive outlook on life. 

Provide individual attention to selected students through' the . 
development^ of a positive, supportive relationships where the 
student would feel free to express his feelings and thoughts. ^ 

■ ■ 66 ■ * • ' ' 
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APPENDIX B 

Item'" 8' 



Date 

1/21/74 
1/22/74 
1/25/74 
2/5/74 

iniik 

2/12/% 
2/18/74 
2/19/74 
2/25/74 
2/26/74 
3/5/74 
3/12/74 
3/19/74 
3/25/74 
3/26/74 
4/4/74 
4/15/74 
4/23/74 
4/26/74 
/28/74 
/II/ 74 
6/18/74 . 
7/14/74 
8/13/74 
8/26/74 
9/23/74 



MEETING DATES FOR LISTENER PROGRAM 



Evciht 

South Feedback 
. North Feedback' 
Meet with N.E. Area Counselors 
Training I ' 
Youth Services Committee ^ 
, Training II , _ 
Steering Cbmmittee ^ 
Training I & II 
South Feedback * ^ ^ 

North Feedback ^ ' 
Steering Committee 
Training I - ^ 

Training 11- 
South Feedback 

North Feedback . . 

Steering Committee 
• Youth Services Committee 

Training I & II 

Meet with S.C. Counselors 

Youth Services Committee 

Listeners Thank-You 

Steering Committee 

Steering Committee 

S'teering ComraitteeJ 

Meet with Counselors 
.South Feedback 



Date 
•I 

, 10/3/74 
10/3/74 
10/8/74 
10/15/ 7A 
, 10/21/74 
10/22/74 
11/7/74 
11/7/74 
11/12/74 
11/19/74 
11/25/74 
11/26/74 
12/5/74 • 
12/5/74 
1/9/75 
1/14/75 
1/21/75 
1/27/75 
1/28/75 ' 
2/6/75 
2/6/75 
2/11/^5 
2/18/75 
2/23/75 
2/24/75 • 



(3.3) 



X0 



E yen t 

Steering Committee^ 
Youth Services Committee 
Training I 
Traihiu^II ^ 
South Feedback 
'North feedback 
Steering Committee 
Youth Services Committee^ 
Training 1 ' 
Training II . _ 
South Feedback > / ' 
North Feedback 
Steering Committee 
Youth Service^ Committee 
Steering Committee • " 
Training I ; v 
Training^ II 
'South Eeedback" 
North Fe^back 
Steering Committee 
Youth Services. 
Training I 
Training II " 
South Feedback ' 
North Feedback 
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••^■y.H»*tfi-vrv.iay 



I A- t!^- Objective 



Target. Deadline • June, 1574 
Activity ; 



( • 

Indicator 



4^To provide for the re- 
cruitment. o£ listeners' 



4.1^ Meet with appropriate *.4.' l 
^sources o£ volunteers ^ 
such as: 

a. Mental Health Asso- 
ciation 

b. P.T.A. groups 

c. R.?.V.P. (Retired: 
Senipr Volunteer. 
Program) 

College students 
rjGeWeral citi2en;ry 



Record of recrui 
activities wj 
samples of^/i^cruitme 
material* 




5. To establish procedures 
.for the selection of 

C public school sites and 
personnel 



;.i 



Meet with appropriate *5.1 
school personnel at 
^e following levels: 

b. Area 

C. ^Qcal schoo^l 



Written guid^eline? ' 
for the selection/ 
of sites and personnel 
bysschool administra- 
tive area 



6.1 



6. -To organize both pre- and 
in-service training pro- ' 
grams for both the volun- 
teers and the school 
^^^personnel 6,*2 



6.3 



Meet with sponsors '^ ★e.l 
to esta^'i'Tsh respons- 
ibility 



Meet with school 
personnel to outline 
training for volun- 
teers ^ 



*6 .2 



7. To producer materials 
and s\fp^yly services 
to support the program 

V 



Obtain feedback from *6. 3 
training sessions and** 
make 'modifications as 
appropriate,, 

7.1 Ascertain needs of **7.1 
sponsors , volunteers^ 
and school personnel 



Outline of resons- 
ibilities 



Agendas of training 
sessions 



Description of 
modifications* 



Record of requests 



7,2 Meet rieeds of each 
* group 



***7.2 Record of good« and 
services provided 



* See coVesponding numbers and following pages for details. 
See -^^arrative -for details. v 
See other related activities and support material. ^ 



X 
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. ... iiDU<:ATIO.\' -COWPLETEb 

' f « 

: * , V WOUK -EXCERIENCE 

AfB G^iOUP PREFERRED 

' ' . -J 

DAYS PREFERRED 



ZIP 



PHONE 



VOLUNTEER EXpWeN QE . 




* • ORIEf^TAT ION '. COMPLETED 



STARTING liATE 



— ■ , -!I!!°^^''^^f in-service training 
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Do You H4ve Time to Listen? 

/ ^i;.wC;4oy Voltotrwliro v/OA'k*Ui*»J'.r ui.v ^ 
cirootior* or'c^nci in oooporuwior* Witlv . 
th(? prirA(3iipal,^ guidance counselor or 
ucachcr ao a fton-crisis oriojivod lay , , 
listener. ' / |l 

The a&signaent idJLl include one 
c?r ::aore*or.tho Tollowing ta^ke; 

•WDovoloping a friendly, supportive 
relationship with 
^ ^ assigned students, 

// ^Pl£inning activities which - 
wili^e^d-J^o increased-. 



^^ocmunijjation with assigned " 



studenta. 



•s^Provid'e a positiv^4odepL'' 
\vithout f orcing^,dwn valuo^ , 



^Listening to the thoufhts 
and -feelings of assigned 
♦students , 



r 



WHERE ? GmWZllT CSITEt /' 

• COURT ROOM NO^ 203 

WiEN? • ' NOVS'iBER I4, I974 

/ 9:00 A.l'i,- r. :00 A,X, 

T — ^ : / — ^^«— / 

il ^mUS3 YHS CHILD.^N^7 DA^COLl^TY KSiLD YOU . 67 70 




rn 



^ '^T^'r:::;/^ /w . 

•.-.W»^»w«MiL..a^ /-"T ; 




REGULAR VOLUNTEER .APPLICATION FORM 



r 

FQR OFFICE USE 



School!/ 
Teacher; 




Date 



Dd/I^ou Have A Car? 

/ 



Last ^ First Middle 

^ • Street I GTty Zip ieiephone"" 

-Are You Bi-Lingual? If So, What Language? > 



Name 



.EDUCATION ^ ^ 

FNumber Years Attended 



Degree 



Elementary 



■ Sr High 



cge 



D.O you a ttend colleRe/universitv^ now? 



Do vou att end Ir/sr High now? 



VOLUNTEER SERVICE RECORD 



Name Of Orj>anizatioa 






_j Type- Of Servfce 


^ — " ' 


• 0 / 


Nanie 6£ Company 


WORK EXPERIENCE 




1 Pf-esent: 


Tvoe Of Job 


// Of Years 


[ Previous: , . 







■LOCAL CO:^TACTS 





Name : 

Home Address^; 



e Telephone; 



LneSs Address: 



B usiness Telephone 
I Relati onship/Occupat ion : 

ERiC 



Person To Contact In Emergency : 



I^rson To Coiuact Fo r Reference 



• I 



. 1 ' 
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VIDEO 



Appendix 4 , ' 

SAlipLE/6F,,PUBLIC'INF0R>lATI0N RADIO SPOT, 



c 



1 As the schools of Dade County seek ways* for each sttident " 
;2 to° acqutxe the attitudes and habits essential to," the main- 



.3 'tcnance^f good afencal health, a need arises for the 



{ 



A assistance of volunteers skilled in this arec^. Such 

5 developmental assistance will allow the teacher and/or 

0 counselor to better provide for ihe needs of the individual • 

7 students. For this purpose", "listeners" are recruited by 

8 the Mental- H\^lth Association and by interested achodls 

9 themselves. 



10 It i6 not difficult for a child to perceive himself j^s a 

11 tiny, helpless creature in a world of strong » competent 

12 giants called adults. The "Listen to Children"' program ' 

13. offers children the opportunity 'to have an adult friend who 

l/» is not in a position of authority. By simply accepting t:he 
' 'v ' ' - . ' " 

15 children as they^are, and providing individual attention to 

■ f 

16 them, the listener can help these children communicate more 

f 

17 freely about their own life experiences. The main goal of 

13 • the listener is to facilitate this communication. The 

19 purpose of the program is to provi'de an opportunity for each 

20 student and listener to deveJLop a meaningful relationship 

21 and to help alleviate anxiety and frustration in the 

22 students. 



23 Each listener spends approxitnately tfetity minutes per 
2^- student per week. -^IflosTlia^^^ f roia. two.jstd six students 
22 assigned to them. 



-72 



AUn TO 



26 Ejch school cotNcistilor works with fouif to six listener8l)er 
2^ school. * ^ coaching confere\jce of about ten minutes is* held 

28 . each week between the co.unselor aM the Idlfstener In order co 

29 exchange information and to diaeuss problems, happ^ings, 

30 progress, etc. • . v ^ 



^ 1 Students who participate in this program ate -not extreme 

2 cases. ^itudent candidates may be referred to counselors 

3 by teacheri or selected by the eounselors themselves. The. 

4 relationship between achiid and a listener is an on-going 

5 . process which may be terminated by request of the student, 

6 listener, or counselor. ■> ' • . . 




The duration of each listener's job is a minimum of twG,^, 
houts per' week for one semester during regular school' hours. 
They wbrk under the direction of «md in cooperation with the 
)ol principal, guidance counselor, and teachers as a-non- 
.sis oriented lay listener. Generally, their assignment 
will include one or more of the following tasks : 
1. beveloping a friendly, supportive relationship with' 
' theii assigned students. ' « 

.anning activities which will leAd to incr'eased communi- 
with their students. . ' 

5viding a positive model without forcing Values. 

4. Listening to the thoughts and feelings of the students 
they' w.)tk with. ' ° 

5. Keeping brief observatjjfe^notes on the progess of the 
assigned students. 

6. ponsulting with the principal, guidance counselor and/or 
the teachers , , ' . i 

7. Particii^ating in regular feedback sessions designed to 
Ini'.rfinrto both Ti^rccDtion /ind nkllls. • 73 v 



1 ^At Orientation 7/2. the listeners have an exercise in"^m 

2 relations, a presentation on "HowCross Cultural Ddffferencej 

3 Can Affect Your Listening Relationship"; and work in groups 

4 in order .to explore th'e cha^^J^eristi^s of elementary and 
i secondary listening. The presentations are given by Mental 
6 Health Association proiEessionals. 



7 Between the scheduled orientation programs, the prospective 
8 , listeners meet with the ^counselors at their assigned school 
9 in order to explore the philosophy and' physical situations 

10 of .that school. Matters of policy are set hy. the principal 

11 of 6ach particular school. ■" \ 



12 Feedback sessions are held each month to allow the listeners 

13 to consult with Mental Health prof essi mkls and to share. . 

14 their experiences with other listener/. :^e first fifteen 

15 minutes of the session is devoted^ a prcscntntlon on n - 

16 tppic of importance to the listeners; the next forty-five 

17 minutes involve a general discussion; and the final tl^ty 

10 minutes are used to cover elementary school and secondary 

school needs. > » 



26 Pre-service and in-s«rvice training is provided by the 

27 Miental Health Association and the School Volunteer ' Program. 

28 The Listeners attend two orientation programs. Orientation 

29 //I includes a history of the program; an overall view .of the 

30 program, presented by an active listener and a counselor whc 

31 has worked with a listener; a presentation on "How to Lister 
32. ^° Children"; and the role playing of "Building 1:1 Relation 



3/} 

74 




VIDEO 



19 
20 

n 

22 
23 
24 
25 
26 
27 
28 
29 
30 
31 



We also have an evaluation program planned for this year. The 
program has fdur parts, each of whicW will be used to compar 
the group of sj:uaents participating In the listeners prograa 
With a group of non-participating students. Part 1 will 
consist of "observations conducted by trained observers • 
f tow the Uni-versity of Miami who will compare six different 
categories -of behavior of the studeijits in the two grpups. 

. Part II will be a perception questiinnaire" which will be 
filled but by the teachers of the sfcuderlts in each group. 
Part XII will ctfnsist af a peer perception cla^ in whieh 
the students in bot\^ ^oups wi ll examifie each others 
behaviors, -and Part IV wifl involve the students looking 

at themselves or, self-perception. 



32 
33 
3A 



Each of these four parts will tte conducted three times 
during tha year - in November, January, and again in May. 
Oar expectation^ is that the results of this evaluatioiTwllLl 
validate our belief in. the positive effects which can be V, 



achieved by the "Listen to Children" program. 

' .1 " • 

— ^ — • — ■ — — ' ■ ■ 1 



19 
20 
21 
22 
23 
24 
25 
26 
27 
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APPENDIX . B 
Item 13 



Guidelines for Selecting Sites for the Listener "Program (5.1) 

Any elementary or junior high school may par ti-cip ate/in the program 
by expressing interest .and by meeting the following/criteria: 



Must have the approval of the Director- of PUpil Personnel Services 
at the Area Office. • 

^hast have the approval of the principal. 

■ ' • ■ 

Must have a counselor or substance education teacher willing to 
supervise the volunteer. 

Must free the counselor, 9r substance education teacher to aftend one 
set of p^ervice training sessions and occasional feedback sessions. 

Must be willdng to assist in evaluation activities. 

Must be willing to adhere to the guidelines as set fqrth in the 
prospectus and philosophy statements of the program. 



2. 
-3. 

4. 

5. 
6. 

7. 
8. 



lylust be willing to provide orientation time for faculty 



}ers. 



X: 



Must be willing to provide meeting siiace for the Listener to v/ork and^for 
the weekly Listener/counselor coaching conferences. 




J 
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rtem 14 ' 

Training Session Responsibilities for the Listener Program (6.1) 



Date 



Event 



2/5/74 



Tr^ning I 



2/12/74 - f Trailing II 



2/19/74 



3/12/74' 



3/19/74 



4/23/74 



10/8/74 



0/15/74 



11/12/74 



Training I & II 



Other 



Counselor 
Listener 



Counselor 
Listener 



Training I 



Tjraining II 



Training I & II 



Training 3) 



Training 11^ 



Tralfling I 



Counselor 
Listener 



Mental Health Prpf.essionals 



Dr. Elizabeth Metcalf 



Dr. Mairvin Dunn 



Dr. Elizabeth Metcalf 



ir. Jack Presly 



Dr. Marvin Dunn 



Counselor 
Listener 



Counselor 
Listener 



Counselor 
Iiistener 



7^ 

)&. E 



DA. Elizabeth Metcalf 



Dr. Richard Emers 



Mr. Robert Solo; 





11/19/74 Training II ' 



1/14/75 



1/21/75 



2/1VL/75 



Training I 



Counselor . 
Listener 



Training II 



Training I 



2/ia/75 



Training II 



CounselQr 
LiOTener 



Dr. Elizabeth Metcalf? 



Rep 



SVP 
resentative. 



Nancy Cooper 



Nancy Cooper 



Naxicy^Co^er 



Nancy Cooper 



Naftqy Cooper 



Nancy Coopet 



'Nancy Cooper 



Nancy Cooper 



Nancy Cooper 




j Nancy Cooper 



Mr. "Jack Presly jFILM 



Nancy l!ooper 



Mr. Roger PerrV. | 
Ms . Rossama Nyperg j 



FILM 



Nancy Cooper 



Dr. Elizabeth Metcalf] 
Mr. Jack presly JFILM 



Nar^gjr^ Cooper 



Mr. Rpger Perry j Nancy Cooper 

Ms. Rossama Nyberg J. FIL-M j 



1 



FRir 
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APPENDIX B 
Item 15 



Training Session Agenda - Original Format " (6.2.1) 



"LISTEN TO CHILDREN" 
ORIENTATION OUTLINE 



TUESDAY 

' Welccvne & Introductions 
Pat Herman 
ft:30 - ' 

10:30 a.m. What is Mental Health? 

of 

^ "Only Human" 



Where Do }]e Begin'' 
10:30 - 
10:45 



i 



Ann Cordray 



Interviewing 
10:45 - " 

11:30 ^ Techniques ar^d 
Consultation 
Dr. Richard Emerson 



Welcome - Ann Cordray 

8:00 - What is Mental Health? 
8:30 p.m. 

"Only ,Human" 



Where Do We Begin? 
8:30 - 
9.115' 



4r 



Dr. Elizabeth Metcdlf 



Intefviewing 
9:15 

10:00 ' Techniques and 
^ • ^ Consultation * 
Dr. Richard Emerson^ 



THURSDAY 



Discussions of Actual Situations 
Donald Heacock 




Identification and 

Referral 
Dir. Marvin Dunn 



Wrap Up sind 
Assignments 
Nancy Cooper 



O 



Discussions of * 
Actual Situations 
Dr. Elizabeth Metcalf 



Identification and 
Refetral 
Dr« Marvin Dunn 

Wrap Up and^ 
"^^^slignments 
Nancy Cooper 



\ 



Time 



Training Session Agenda h Modified Format (6.2 ;2) 
'XlSTEN-TO-CHILDREN\205KSUOP : ' 



Topic 



Technique 



Tool 




10' 1. Warm Up 



a. Unabashed praise 

b. Pie graph - volunteer 

time 



a. Elementary Counselors 

b. ' Y^lunteers' responses 

V 



I'/i; 



30 V 15 
.10 



2 . How can we pet 
kids to talk? 



a. Voluntary sharing ^ a, 

b. Mini- talk b, 

c. Total group discussion 



Volunteers' responses 
Resource person - 

Jack Presley 
Volunteers' responses 



f] 



15 
10 



Miat kind of talk 
can we expect? 



a. Voluntary sharing a, 

b. Nini-talk b, 

c. Total group discussion c. 



Volunteers ' responses 
Resource Person 
Volunteers ' responses 



15 



What specific 
situations have 
puzzled or chal- 
lenged you? 



Small group discussion 
led by one of volun- 
teer 



Volunteers' responses 



10' 5. What next? 



Small groups 



Volunteers responses 



10' 6. Wind-up * 



Total group sharing 



Reports from small groups 



J 




K 



. 79 
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APPENDIXES 

Item 17 - , j 
Training Session Agenda - Current Format (6.2.3) 



Orientation I r. SecondTuesday ot; the month (SepV«mber through March) 
9:00/^ 11In30 at the Menial Health Association 



Agenda: 



Meetiitg^:\ 

Purpose: 

Time: 



History ofVthe program (Mental Health Association repjre- 
sentative and^.S'chDol Volunteer Program representative) 

Overview of the pi/ogram (an active Listener and - 

counselor who h^s(worked with a Listener) \ ^ 

Presentation on ^ow to List^en to Children" 
(Mental Hea]kh Association prof essipnal) ^ 

Role playing of "Building 1:1 Relationships" (School 
Volunteer Program representative^) ^ 

Prospecti-ue Listeners 'metwlth counsjelors at assigned 
school \ ' 

To explore philosophy aridjp^ysic^iTlituations of that 

particular school J 




Agenda : 



Feedback 
Session; 



Agenda : 



Purpose: 

Coaching 
Conf er^ence: 

Purpose 



Between second and ^ third Tuesday of the month 

Third Tuesday of the month (September through March) \ . 
9:00 - 11:30 at the Mental Heafth Association - 

Exercise in team, relations (School Volunteer Program 
represent ative>) . .*> ' . 

Presentation on "How CrcL$s Cultural Differences Can ^ 
Affect Your Listening Relationships" (Mental Health 3 
Association profesjsijonal) * 

Homogeneous grouping to explore characteristics of • 
elementary level listening and secondary level listening 
(Mental Health Association representative and School 
Volimteer Program representative) 

^ iurth Monday of the month (September through May) ^at a 
location in South Dade County from 9:30-11:00 or fourttu 
Tuesday of the ,m6nth at the School Volunteer Progratn, 
1451 N* Bayshore Drive. 

\ ^ ■ *' - 

The first 15 minutes wxll be devoted to a presentation by 
a Mental Health Association professional on a topic of^ 
importance to the Listeners, the next 45 minutes will in- 
volve a general discussion and the fmal 30 minutes will 
cover elemeatary/secGndary needs . \. ^ < ^ 
To tonsult^rofessional psychbO^crgi^ ar^\liaiffe experiences 
with the Listeners ^^-^ ^ ^ 



Weekly, meeting l^etween. Counselors and ListenerS^;:;:!^^^ 
schoola for 5-10 minutes 



APPENDIX B 
Item 18' 



Content of Pre-servd 



Training Films f6\ 2. /i^ ' 

m« «e ,„ fue With the School Volunteer Program of m.T'rt fuL'lZs'oT'Sl'ZlZ,. 

1. "How to Listen to Children" by ^ ' 
Dr. Elizabeth Metcalf 

, of^farSt';''" """"^ and President of th. Mental Health ^ciatlon 



2. "Active Listening Techniques" by 
Jack Prdsley, School Psychologist. 



3. "The Role of khe Listener and Counselor" bl 
Dr. Warren Schlanger, M.D. f 

^ Mr. Norman Gdlin, Elementary Counselor- 

4^ow Cross-cultural Differences Can Affect Your Listening Relationship" by 
Ms. Rossaraa Nyberg, Human Relations Specialist. ■ 
Mr. Roger Perry, Child Psychologist. 



c 




HOW TO LISTEN TO CHILDpN 
BY DR. ELIZABETH METCALF 



II 




As;oc"ao^:'' H"calf\:'^oin:\'1'?e'°f r ""^ th= Mental iHeal h 

Children". ° " to talk with us on the subject "Ho„ to Listen to i . 

get'^he'^iid J/^aJ!: to~'"r'°o ^J^ f °' ^^"^^ you hive 

. listen- properly , to what the^'a^^' filing you I^d t^M rd"' "'"^ ""'^ "^^^ ^° " 
^ate,respohse to the thin^; thay^^a^e hea^' ' '° f ''f"' ' 

ir:je^%'U to"o^Jij :r::Lt'^5ijrf -V^^ ^one. a.d,tH. .ha thk 

Now. I think many of you are conc^rn^^ f'' ' ^ chtM to t^k? 

, in a room with'a'^child fo? a period of time ^^^/^^ goingi to enclosed 

and you may sit' there aZ\t.lt l A u ' ^ Hiay .sit there and stare at y6ui 

each other? WeU the fJrst thln^ " t:he world are you going t o- relate 4o 

scared as you are! ll fa" a nftie'morrh""'' ^^^^^ - - 

you have talked a lot to other ll. Jit " are' a grown- up and 

they are coming in to meet a st^anf ^"^'^^^'.^"^^ children %re frightened when 

jus; not sure what this is all Ihn^^ ^"T """^ '"^"^ "^^^""'^ t:hey are - 

off a little bit ah ad aid neJer o^g^t Sis 2/" 'T' '° T ^o, you stat, 

'ease. The first thing that von ^ • f ^ " one that putsj the child at 

. is there. Tl^at you Ire interested ? ^^^'^^ ^^^^ 

children and liLs to be with tSm ^P^--<'" likes 

irdoi:^^hL'°so'i'am"nri ''''f^"^ "'^^^ ^ -terviewer is going to.have hi. own way 
done in'one w^y or another 'b^t'let ''''' -y^little specific thii^gs that have to b^ 
by your voice ?o„ . . \ suggest that you tell a good deal to your child 

yL^^^iXnr^helrtl:^^; ?L°'g child by^the way you ipok at thJ, the\a^ 

pressions. that, make a erLr I l-t^ ' - ' of -these very important first im- 

way he begtni't"":es%onr n'j' SsTthelhnd "III"' =»Ild sees yod. and the 
little shy and he can't talv ^n „„„ rush the child, if he comes in and he is a . 
a little Jit about^ou^sllf^ld ' '^^^ 

siu? :hy^;^^:^^^arti:^^.s^s ^yy^^^^^-^^^ti^^ " 

that you are dSighSrtoWSrr^^ x"^' '^'"^ ^^^^ important and 

this giv.s. him a Since to^^fc^^ s^^ of"; ^^-^ '^^^'^ ' - sizing you up. and 
to come through with sLe iSlT^ ^° ^ Person you are. Then, if he doesn't seem 

hesitate to let things be qu S 'for a mtle'bTt ' ''d' "i-'T'^ '° "° 
tak all the ..time. T.W. ^L,; .^-t.^'^^^^^' • , " . ; don't be w^ried if you don't . 



K,-^ : f having a silence which runs off forSJlc:^ i 

•bit. you might want to talk about that.. You might want to say to°the child^ "yJ.^ J . 
sometimes it i<'^^f^Vil^^ ^/^ i-^n, *- i , wani, ^.u t,ciy to cne cnii^.\^ You know,./ 

^^J^^^^^ of pethar|%w 

nhil/i rwn u LdXK. to a scranger abo\it . And sometimes ^ou find Ctaat thp 

lust a'iitt?rhTr K °' or something and you can pick lipL tMs S tSk ' 



isn, t. responaing to you very well, then the next thing that you, might try is to move 
Into something that is non-verbal.' We hdve all suggested., ajd you will L LcJinr 
>' raor^e suggestions about this in the coutse of your training program, that you brinf 
something to the .room with you th-at you thin?? the chi-ld might b6 ^^terested in ^ 
that you think he might enjoj working with, tnaybe-^metlmes it is ohly o fittL't^v' ' 
autoo^bile that you can move back and forth. Sometimes 4?NLs a Ii?tll fia^a Sbme- - 
■ ^omet-hing else' that you catf show the child. ; . Icebilakers ^i^h^ helo 

the child becotflo involved with you. because , gain ^children are pSmarUy nonverbal 
creatures and they do need soma .way of relating tb you. ,that is not juSt conversation 
So if you ha^something thatf yoO can do with the- child iliis may be the time\o ° 
^a UT ''.^T^^'" '"'^ beginr^ing when you are trying. . ! the child is trying to 

• IJa ir ^" '° '^^^ ^ave the child talking or?re^ond- 
Ing CO you or celling you about himself . remember this doesn't always havrL bK i^aJl 

• ?n-t^r'/;; ' tocal.conversacion. The children cell you a good deal abou tLJelSs 
wJtJ^win; """r?"^' '''"S thev do. A liccle child who will bphome/Si^ed 

' 1^ ^T. I doing and play and makeS?»,menCs , chis child is relacix^g to lou iolt 
andT^.r f ^ conversacion. So when Che child" scares CtaS 

and Scares CO relace Co you, your very imporcanC j-ob of lisCening scares and/rhf! 7c . 

^ yo^ co'-do°'ir r ^^.^^^^ ''^^--ers"b.caLe'we cLk that c^'fj^p^rca"^ chichi e' or ' 
you CO do^is CO be sure ^Chac^you liscen Co che child and be sure you hear whSc he says'! 

llr^ls\i:Z TJ:'.^^^^ ^ ^^^^^ ing wich a C^rd ^ 

.tZ 7 ^< lisceni^ wich your hearc". So when you lisCen Co Che child, lisCen for 

•his feelings, lisCen' for " Che chings he means to cell you buC he perhaps is n'oc able to ' 
P^ ouc in Che kind- of -wofds Chac many adults would do. So listen for. che. ch ngs cha^ 
you hear hxm say ChaCrelaCe Co his feelings Che way he is responding co yo^" The kind 
of Chings ^hac he may only give you..in parts arid gdscures apd litcle chings^T ''^"'^ " " 

LisCe^Sing in Chis sicuacion is'dif f erenc Chan'-lisCening Co a friend ac a cockcail party " 
doW r """^ X '"""'T °V^" ^^dicKor on TV. where you may be iisCeninfe' wich'orfe ear . - 
doing cwo or bree ^ocher chings, or Jou may juSC be lisCening so chaC you are waicing 
for a chance for you Co Xalk, as you^ do so ofcen in conversaCions wich friends,. " ' 

^V^J^' ""^k^^'k"' "^'^f '° your life depended on what! was 'happening, 

Liscen as chough you had Co take an exam on -chis. in tialf an hour? Liscen as though you -/* 

boiv KTl .^^'^ '° t^^ ^'^^ verbatim, in other words, listen with every fiber of^your 
body of fouribeing, of your feeling, everything that you can do. So that you are reaHV 
_ picking up egferything the child is trying to tell -you. ' ^ 



^?nv;^^5'^•"^^^''^^°"^" '^'^^ '° ^^^"^^ "^P°"d t° once we reall^. are 

involved in the listening process so that ... we have ears and we are all ready to go 

wLr rh"^""' thing that' comes to us that is of son»e concern is - how do we respond t/ 
wh^t they say? How. . . . what do we come back to them Vith? How do we respond to the' 
. things that we are hearing? • • ..^ 

The first thing I would like to say to all of you is don't be concemed'that "yon have to* 
I- I n"y,P"^^^"L'^h^'=hild brings to you in any immediate sorx of way. -This .is trap - 
. which c-hUdren sWt for you not intenti9nally in the sens^ of wanifing to be mean 61 ' ' - - 

.big expert? , Are you going to solve ail my pijoblens?" , • W ydli like<4 teacher ^ho. 
.always answers al]^my questions when I ask her this?". "Is this the kind of person fihat 

you.are? ', and so, you have to establish in. your early resp^es that" .you ate W goi^g ' 

ILTZ '"r If', of cheap answers, a lot ^f khgrt. answers, a, ^ot of qui^k answers' 

•••o^ cHink? ^ thinking and don' t encour^ge^ tHe cJil^to"do"L. 

t!^cJer?" "^^'^ ° '^"""^^^^ if the. child , says to you, '.Vnat. will I do ab<?Ut my^- 

Z-shou^ri. hanS^tJisr ' '° '° ^°-"ow?", -n^at course should I tak^"". >Lw " 
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I think this often makes us anxious, and we fc^ that we. are not doing our besf for the 
child if we don't come in and answer thesQ pr;iblema^ Actually,- we are doing our best for 
the child if we encourage him to do his own/hinking. Don't bo jiressured to give answera. 
Respond to the child in a way that will etW&urdge him to talk. Ask him to tell you more 
about the situa.tion. Ask him to consider|alternative8 to a situation. All of these are 
very impc^tant ways of getting" him to talk more ab«ut his concern and perhaps solve it 
for him. Bo honest. If I could say onfe important thing about your response, that is • 
honest, don t try to say that the child is going to be alright, I'll fix it. 'Don't worry 
Maybe he has things to woifry about. /So be verylftmQSfin the way you respond to the , 
child, your child. Children can tedl whether or not you are honest. So be very honest, 
e very open, be- ^ery warm and rejdember to be the patient seeker af te/ understiTnding 
ion t feel that you have to greet this c^lld as the expert who will solve dll his problems. 
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LECTURE H 
HOW TO LISTEN TO CHILDREN 
BY JACK PRESLEY. 



and to SCO chem groTwio her they arf iJowin^iSJ'^ **°^°>"' ^irls 
they arq growiriK emotlonnllv v« ? Showing intellectually or whether 

today about tfTo poasibllltv nf '•ow i want to talk to you a few minutes 

. can listen; b'ecaSsrit'l J^ettJ harftf ^'^''^^'^^^^ '^^^^ «° '^^^'^ 
SO. le.^s talk about soL'or L Sys we 0^^^^^^^ ''^^'^ 
can listen. The first tfiinc ^h.^ t S^t children to talk, so thttt you 

to motivat; them. Now th^t! fM^"" T^'f '° ^° '° get children to tallc is 

before you see the .MiTU S f^"* suggest that, if at all possible. 

Now iJt^d^^^ '^^'^ compliment him honestly and sincerely. 

So Itlt ^ u^^ ^^""^^ children can read you" loud l^d clear 

M:;y'"'"Your\\L Uks i3 genuine. Don't say S • 

say^to t^^^^^^ r:' • 

o^'^in^L^l.rlJVi:::'.^^^^ T"^"^' ^^^"'^ ?nJto^°:t°?h; :L"eS-%K , " 
hL 1 thof e tMni rh ^ ""^^ himl ' Compliment ^ 

those things that .he really enjoys and. that he has really accomplished. 

Picked MaS.riV^".'- °"u' '"""^ '^^^"S he did iri school;_hiS^ 

fnn^ S7 '^^y dropped,, or something of that nature that 

?° . f '° compliment him- about. In-order to motivate chSdr^n we ' 

sometimes, but all we psychologists are so^t of nuts anyway, you know and ' ' 

that'sX"rm::kr "KV^ f ^^^^^^^ real psy^oIogSL S^, 

simJlv rS.^h ^ ^f^"* statements. One of the statements I make is 

oiS U \NoLd;f lL^'s\?r''"\"^'^^^ ^^'^ reinforcement 
kind of rknforcemint Lt Is ^o ^aJ^^ anything unless he gets some 

^.^u . >nat is to say, once he has don^ a oarticular ^rr nr- 

L'VrJ " yi" about reinforcmeivt though, on several levels I-ve 

• ha^-s a1^y^^•c'"1^^' rei„ror=«.ent. not'b^cause tLt's all here- ^re. 
that s all that I can think v. And if you can think.of some more, tT,at'U be 



• long ^nouKhr Bui wp ri?i . "^^^^ ^"'^ "i^hout food" 

you want hlJto uS^^bouf t^e'^J ^ ^ f .^uL^^o'hi^^ T'^"^ ' ' 

would l„t;rest the child ""^"'^"S^ " '^O" "h" ^nd of thlnga ' ' ■ 

after an"'w^ve LnlitfiL L^e^^^^ 

to move around ^^^"^^"^"S here ^ this time, its high time we got time 
to move around. So, if you can^ give Mn^-some activity esoeciallv if ^t-^o^^s 

. . ; • ■■ . ■ . 86 
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.Reraeraboi^ I said atj the beginning to give the ^hlld\ compliment? Don't quit 
Jhn?* Jj""se -he needs it regoatodLy, We recognizefin the field of learning " 

■f^^low ^i^^M "P-^f^^^- -^^^ ^" ^".^ of thL. I'm sure, ^here waa'a 

iillnn ItT this- truth to us by Wor„lcing with pigeon's. He had a • . 

pigeon and put it Into a box. Then hj., said tp the pigeon, "Hey. you dumb 
^unny. run over -there .dnd punch th^^^ and Vll |ive ypy a piece ofcorn " 
Do .you believe that? Of Course y/Tdon't believe that. TJ^at'^ ridfcuJous 
llTZL^'' T^K' "-'%'i^-te.- Well thenfow in the world^codJd' ■ ' 

you teach a pigeon that when he g^s into, the box hf should ga ovet^and punch 
bv till-r ""'"I ' corn?^Well,wpt.id you bel/eve that it's pfilr^r 

nL'.r i ^^^^^-^^ you-wait until fhe dumb bunny happens' 

accidentally to^punch the lever .then-be sure that y^ou are on'the spo?! give ' 

llVr llT.\2^^^^ Ipunch'Jh: • . 

ltltl\i ^ K .IJ^- ' '^'^ ^^"'^ •^i™^- -As a matter of fact, it 

IZ" Vlt^^^^^^ '"^^ '^^^^ children a 'little 

If^il T' L child .behat^es properly and the teacher tells you 

t^m-e that ^^^^'^"^ .^^^ ^ ^^""^ ^^'^^ °- the third time oi even the'^first 

time, that he has done some -nice .things, you take the ti^tfe to reinforce those ■ 

to^d me what ^^^^'^ S"^"^" ^eac^er 

told me what a nice guy you were." And learn to use superlatives. You knov?; \ 
a 1^6 of peopl^ have a- big hang up with this. They just can'Asay. fine ^ 
great and grand and wonderful. marvelouS. It com^s a lil^I^rd to theJ,. Well 

bor^aL'"' h'?' ' ^^"^^ ^^^^ because are ' 

cZ\T / ^ negative society. You know most . everything in our whole 

soqxfety is geared to the negative. As a matter of fact, when you/ were first 
r-ilL ^"^^^"^ the heels and stoOd "you upside down and WHAM 

n-rf^ start- off. negative. Well you live negative. 

That IS to. say. you take your automobile today." fop instance. When you start 
out home from your work you stop. at every stop sign/ every stop light ' 

give a turn signal every "turn you make, do everything perfectly, pull up in' 
youp driveway and as soon as you get in your driveway, nobody will do a thing ' 
or say a word. But turn it around. Run through three of those stop signs, 
and about two of those stop lights; there vill.be plenty said. About $25 or $30' 
worth do™ at the Justice Building. Do you get the.„point? Now. we need . • 

u^ih^r^^°T°5?"%'l!^' ^^^y ^^^^ bring responses from 

us when they do the' right things, when they do good things mnr.•„=^ 
children, socially . by sayi^^g nice things to then. You S^t.^'f^bu' h;ve%r' 
opportunity, utilize, some help .in : giving" them positive reinforcement . ' I 
suggest that people stand before the mirror and act a little bit. \^at's ' ° 
wrong with facial expressions?; What's wrong wii:h' gestures?; Use them to 
motivate children. " \ ^ 

Now the last lefel I .have up here you don't have to worry muchabout. That's' 

sociarLv^r work on this 

r?n? f motivate children to do a lot of things and to solv^ ' 

i. '^-^^^'^ °™ P'^oblems because really a child solving his own problems ' 

IS the best solution that can be found. 
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« LECTURp III v - 

FEEDBACK. SESSIONS - ■ ' 

WITH THE LISTEl^ERS ••. • 

I'm Warren Schlanger and I help lead the feedback sessions. 

I'm Karen Summers and I'm here with you;H:oday to- phare my experiences as a 
listener. * ( 

And I'm Norm Golden and I'm an ^ elementary counselor. < 
Df. Schlanger, what is the role of the listener? 

Well, Joe, the role of the listofier has really changed since the onset of *the*c^ ^ 
program. At first we conceptualized the listener as somebody who would sit 
there rather passively and just listen to what the child is saying, but really 
Aot get themselves involved very much. As the years have passed, it evolved 
that it is now more important for the individual to be a person first, and, in 
communicating with the child, to bpitig in his or her own personality. These 
are the best tools that the listener- has available to him or to her. 

Mr. Golden, what is the role pf the counselor within the 'listener program? 

The counselor really ac^s as a consultant to the listener. He gets involved 
in their training and he alsa helps them when they gef stuck in certain kinds 
pi situations when fhey are working with the child. 

* 

Warren said that he was mostly involved in feedback sessions. The counselors 
also conduct weekly coaching ^cohfie^ig^nces, don't they Noxm? 

Yes, they do. They get very much involved ,/in th^* day to day listening program. 
When things come up where the listener just doesn't know what to do, they come 
•to the counselor and they cry on our shoulder and we try to help them out. 

^, ' ■ ' - * 

You are kind of a listener's listener then? 

Exactly. 

Mrs. Summers, please describe a typical 'day in the life of a listener. 

Well, my day starts by taking my o\m son to school first and then I continue 
on to the school that I'm working in. The ^irst thing I do is have my coaching 
session with my counselor. And then I continue to^^e clas/s of the first 
stbdent that I am going to. see. 1 try-^a?id spend "between 20 and 3& minutes 
with each one of the children. 4^ t^ftonfi^ of the session after I have seen 
my children, I try to take^ mental note of what has gone on that day so that I 
can discuss it with my counselor again. ♦ * - 
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lod. 
Mod. 



^S/ ^^.^tT^ is%eing with your own- family and having 'vour relation- 

ship within and then also working with your student. ^ " relation- 

How are the teachers of these students prepared for the listeners and the 
listener programs in the school? . listeners and the 

' \ • - ■ ■•. 

±1 inL'° "^^^ them aware of the purpose of tjae liste^ng program ■ which 

just t^ provide the kids with a one-to-one relationshSc. /The teachers are 
usually very cooperative, because they are concerned abouls^ kids and thev 
..re aware now, from past experiences, that this kind of . ptSm' can retlly 



Mod. 



Ans. 



I"t^fschool'''5is%\'' 1°"' ^'^^^ '""^ ''^'^^"^"^ takes Vuce. It takes place 
relationship?' ° '""^ listeners begin their . ^' 

start, in mine^y just introducing myself to them saying I „al 

in'the Ubra^^ln'd '^''h'' K^"f '° ^^^"^^ ^^^^ - quiet LrneJ 

xn the library and read a book together, or we would play on the swings or 

Ly ^a^teftrdo '°th'" ' ^- ^T"^^' choos^'^hat 

that rp^n^^ ^ I ^^^^ ''''^"S ^ ''^'^o^^ f^^*" home and wfe would play 

that record together or other times I would have i/eally a structured time 
where I had brought something from home and we wo2ld do it. Or sometimes we " 
r - wi?h thL""v ^'^hoolgrounds. There are manj things you can do ' 

In . rnZ" ^"'"^ '^"^"'^ P^^"' " a doorstep 

A xn a room. You can get a qaiet place by yoursel'f. 

liiutlTu ^f'J^""^ different' kinds of approaches. I remember one listener 
brought ballet records and did ballet with several girls. 'Not in the 'class- 
popuiar"' lllVT '^hat was available. That bfecame very 

E'ho; to'Lndle!°" '^'^ '° ".^^^ 

r think that is one of the reasons Miss Warren said that we change' the philosophy 
Li? r^^?f"" Jecause v^e found that we had so much talent involved' and we 
dould really capitalize on the talents of the listeners too. ' 



Mod. 
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How did this relate to the development of the. initial meetings ? 



Ans. As far as the relationship itself, it's like any relationship " really it's 
not veYy different. People kind pf test each other out. See v^hat the 'other 
one xs wxllxng to accept and one of the things that I feel is very important 
Jry to beT^M . example, today, Xancy has a cold. .If Nancy was o 

• aH r 5 ' wouldn't be Nancy, today. We change from- 

With ••f'' r "^'^"'^ """'^ '° '° '^he child; that she is worklng- 

"bubbiy r'"^'" "'^^^ '""^^ cheerful and 

''cll n . "P„^"^ . "ho I know here, and say. 

Gee. . Norm, great to see you",he Wd '^now that I was\eally being phony . 
because that's not me. Then the children and the adult test each other out 

••• ViS trv'?'%'^f'''°r'^^' -^ -h^^ '^ ol.ay in this reU?Lnsh^P ?' A 

k ni. of^ /-^ ^ " ''^^ listener to go across to 7-11 to purchase all 
kinds of^goodxes and test the listened out. is .that okay?' 'if the listener 
'.gaes ahead and does that, well th^ the u-i i ^ Z ixs.tener 

LUdL, wexx Lnesa tne child expects that the next, time. 
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?n Tho^^r^^^^r '° ^""^ listener wasn't comfortable in doing that 

place.and went along and did it, she is really setting up a 
false message in the relationship. , «»ci.i.j.ui, up a 

I found the children are very perceptive to' thq, mood that I was in. I know 
TJrZ ^^""^ ''iJ^'' the night before and, I was reaUy 

tnl.lT '.'"^'^ ''"^ °^ children. I said, "I'm Ually disturbed 

sSfrL n ! ? li"l^d0S was .stolen last night," He fried C console me. he 
? tW.h^ ^^ . ^^P^if'^^s "it^h- me where one of his animals had -been missing. 

wlt^^f I ^7 ^"^P""^"*^ he open up and share this feelings^ 

with me.. But they do know when you ate in 9. down mood. 

Once you develop' a strong relationship with them like that, then.how do you 
actually end up the relationship? What do you suggest? Warren? 

Well, I think you start ending the relationship befora the end really- begins, 
is eoin/to tT "^^^y/^^i^^S youngster from the beginning tLt thL " 
tL^ I I ^ relationshxp that will probably last only the school year. 

l^TJnf It '° '° "P^^^ ^his.as the end approached, 

and you go through a separation as you.do^n any other relationship. 

l ^^'^ ^^""'^ ""^^ ^° sepa^te frd.m you all. Joe and I would 

like to thank you, our guest Warren SchlangeL Karen Summers, and x\orm Golden 
for sj>aringi»your experiences in the listened program with us. 
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HOW CROSS CULTURAi DIFFERjiN'CES CAN AFFECT ^ 
r YOUR LISTENING RELATIONSHIP . • 

) \ 

!od. My nanve is NancyVCooper . I'm a Volunteer Specialist with Che School" Volunteer 
■Program of Miami, Wi,th me is Joe Butchness representing "the Mental Health' 
. y Association of Dade County, Togetlier^ we are. going to be exploring a topic ' 
of interest to new listeners. That is, how cultural differences cari affect 
a listening relationship. And to help us explore chat subject, we(have two 
guests. I 11 let each of -ouf guests introduce then^selveg. / \ 

Ans. I'm Roger Perry, Child Psychologist. Right novj I'm conceri^ed with training ' 
. persons who are interested in learning and being involved in the listener ' 

program. • . - ' ' " 

Ans. • I'm Rasamma Nyberg, a member of the Dade County Human Relations Team^ assigned 
to the South Area and am actually involved in training listeners for going 
into our South Area Schools. 

Mod. Rasamma, I know that^during your training sessions, you d^v^loped some very 
special techniqi^s tfo help the. listeners to*take a, Co ok at their own ^alue 
systcsms. Woul/f you Ishare that with us now. so that we can see what you do? 

Ans. Alright: Yoil know.'ij/hen these volunteers come to 'the program, they come with ' 
all 'kinds of btckgrp^nd with all kinds of reasons for coming there'. To do 
some goal settfSg^JxJptner, we start with self awaretiess type of techniques, 
first. I'm very much into circles, Nancy and I do all kinds of wheel type 
things, circle type things. Maybe you could try some with me? « ^ " 



l^od. 



For a circle here, we cgn certainly explore that. 



Ans. For instance, one' of the first activities that we do s as people come in and 
V sit down and say hello or even doing a name game of 'getting .to know each other, ' ° 
we try to get- them in touch with their old feelings first. We do something 
called a. Here and Now I^heel, which is just a. circle with a- cross in the middle. 
Do you want to do one with me? 

Mod. Okay. 

■' ^ ' • , ' 

Ans. Actually, verbalize four different feelings , maybe even more, that's Why it 
is called a wheel. ■ Just exactly what are you feeling now? ' 

Mod. That's easy. ^ 

Ans, "How are you feeling right now, very honestly verbalize it. I could say very 

honestly that I" am a little nervous in front of a camera. I'm a little apprehensive 
as to how this whole thing would go, that is if I were doing a training session, 
I would feel^quite comfortable and confident because I think I know what Lam doing 
or talking about. I'm'well preparea for my workshop or. what T am going to do 
right now. That gives me a f eeling_of._ conf id&nce and I'm very empty inside-. . ' 
I m really hungry^. I haven't had breakfast' and it makes me hungry. With these 
verbalizations, we go one step further.: We feay, alright, where do you actually 
feel nervous in your body? And if you can center that, and if you're feeling 
tenseness in your legs or in your shoulders or whatever we. can get in. touch 
with that and deal with it. You see? I can try and gee rid of my nervousness, 
. stop my legs from shaking, by verbalizing it. 

^- Finding our where it is in my body that I'm feeling nervous, and then" 
rnir-- ' trying to do something about it. tk« e ..u 

ERjC ^ g?^'^ ve^y fact that I am able- to share that. 



I am feelingNless nervous right now, I'm feeling much bett^ about 
It; -so, this /is just a sensing type of an exercise, which/not only 
gets us together with" ourselves individually ,/ but once^l start to 
share I cmild say: "Joe what do you. have on j^our wheelT' 

"I put downyiVas excited about this program" / ■ 

Excited.: ok;-can yoU tell me where 1.^.^^^^ ^^^ are excitell? 

' jlSagine! ^^i^^'^ ^ combination, of being nervous, 

OK. Alrigi;it, you are getting, the picture tliou^h.... 

±r.^f list^h^can, do \his. often for themselves, thay will do 
It. automatically.. -.Aey wouldn't have to write to draw the wheel See 
it become an autoniat^ic reaction when you are. sitting with 7 

V^^T^ v'^^'^"" Hoboes oie feel? 

Now they become eyen more aware of how that ij^e' girl or boy is 

??K X'. u f x-;,, ^'"^^^ ^ sensing excercise, so if you 

lifee that wheel I'll give 'you another one. ^; 

ok: . 



•Ready . 



Alright I'll try another one this way. and I'll put a small wheel 

ferenTt^: "'f ^"^^'^^'^-^^ function^ a lot of 'various or dif! 
terent types of energy. Energy is the in-word today. Hum! ^jim! ■ 

You know. . . ' ' 

energies that I have L have to survive 
right? And we discussed that, we need food/ water ""^^^^e, 

oarM^nf^'V'^'" '^P^ °^ 'B^t^ I mSht need more of 'one 

particular basic energy than others. Mayie I need more 1 

ain; ,f "'^""^/ight have to have muchymore food than I * 

and we discussed that as basic energy wheel_ \ ' - 

basic energy thing,, and then we eaeh'^f^ us have our own private 
^ergy resources , that -we . reach «^ti ,to/^^;Try to thlnlt of your owri'^ 
I know what one is mine. : i^;; .,; , > V W 

Nfeed, for others. < - . , 

becfn^r "'""^"i-. '^'^ ^'^^^ it this way.' only " 

because you .could express - ygur need for others. This is>oe's 

Si .i' ° -ine but need £^r others could be written' th{s way '» 
The arrow coming into me breaking through my basic energy resources 
and giving me something to go. by. For instance, if that is a verv 

could be another shorter line which could be. Let's see. { would 
like to .give another line. As a matter of 'fact, for me touching is 
a very important thing >need to be touched physically. I like to 
touch others, especially those I like, so touching is a iery ' ^ 



important energy source for me. to fiinctjon. Another one would \ 
be to be alone. A need time. You know meditation or some form 
^hf!*^" .^^^-.^f important. It could.be a very low line 

This, again could get. in touch with energy\esources thit are* 
important to me but to be aware if you ar'J going to share w"th 
rLnnf ^""'^ resources . are. if i realize that your 

T? ? touching, then I would touch you more', wouldn't ' 

?Lm" ^^"1^ sitting here 'or this 

. axttle girl sittxng here has an energy source that could be a very 

■ t^at"^ne°L'' ''^ " T""? ^^^^ ^ ^i^^-" 

Till Mm Tl^l ■ * ^^^^'^^ s;nelling.. Smells of all kinds " 

^° surrounded with good smells, 
smells th^ he enjoyed, xncense and perfume, and this is a 
tremendoiWejuvenating energizing foiree for him. . So. again it 
xs just a way of getting to know where you are cpmin. from w^It • 

iZ ^r^o"' °' "^"^ nelds; To make , 

ritJ' r reiuvenated. So that is what we call an energy 

reserve; and xt can take all kinds of forms. Crying c^n be ' 

a real source of enercv tenciinn J^-^"a 

all of us_^ o^^energy, tensxon, acceptance, praise for 

; Ready for another one.' ' j, , 

Right I ^ ' . 

OK;^ This one is called: The PRIVACY CIRCLE 

May I'll j^vd you a new page. You i^ere for that. 

The Pri 



The Prx^fcc\ Circle which goes vary well with the listener's program • 
me agaxnXon^f the things that would never share ^th.anyone else. There are 
somj seci^ts dhat I would never, never tell anyone else. Think about that for 
a minute. XGetjxn touch with that. If y^u would have, to tell someone. Yau 
are torced Wtell someone, who would you tell? It could be your own close 
very close people that would be family people, or your friend. It could be' 
excuse nny terrible writing. • It could 'be aquaintances, but you are gettine ' ' 
an xdea of what this Privacy Circle is all about. . This could be" strangers . ' 



I 

/ 



^."rrSs""^^ ° ° i^. ^"^i- iii e the.. >^.t Unds of people who' we wou^d .ha 

T.hxs „ — ; is, really very interesting. -is^ 

What culture of factors might atfai^ the liatenlng relationship? 

I don't know If ihere are really eultural factors but often times I found that 
different ^^7:^^ ^ ;-_,,_^^-nd of Relationship . the, are i^" 

: ^t'^rs't'oTaU l'"'"^ - -Porta-^'thinl^n't: n :^1st1„" 

^j^f^^^r^^ ...r,.n/n Lhln,-. You le^rn tlu.c moan., .uu^cher 



kit: 



Mod 



■ s^\.4t S wh"t:« ""H iImV^ correct- „e o/s^f „e 

begin ,dth. rs'lstionsMp. something In conmran, which they Slay not have to 

Ans. I think so. • . 

Se\"terer? '^""'""^ ^^^"g^ ^^at you think might, affect the role of 

Ans. ^^"^i"g> now.tnat' we have listeners that arp .11 

all income baclcgrounds. and we have^ sJL' l^l^'lie'tLiP^ ^^^^^ 

. .- th,ey may or may not Da paired up with someone who is 'similar. 

MQd.^ I kndW listeners h^ve asked the question. -'what if they should try to pick up 

the Ixngo. Would a middle class white, female meeting wit^a 13 year oJd 
: . black, be accepted by the child if they pick up the tongue? . 

> ■ ■ • ' . 

therp ?f:^"' f personal bias of mine, but I really don't think that " 

meeting, and he is .olns to trv all „f i ! « "iiH^sM "ce, first 

associate with that person. """f- '° "^"^''Ss that I don't 

are haov Tf " ""^ everybody smiles when they . 

from^L IS Sappy?' Tca'n^^arTw th^f^J^a" Ide^ntLv^Jlth'^r ""^"^ 
• SoTse".™"^ ^= '^^"^ " trlC^Lf ^"o"a^y:ii^Sg1ae\h:r ■ , 

;:rif;^^^^rsr^h^ttrw^L" ^:ip^L"iL-n-r':;rjr/- 
... rthr:;:a"°?;t,^f ^ ^-"^ time%^r^'rr:iJh ?s"!is?::ers 



in th4 near futui^e. 
Thank you very much. 
Thank you- 
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APPENDIX^B Item 19 f Modified y^aining Materials (6. 3.1) 
. ■ ^ 



, RESPONSES WHICH 'ILLUSTRATE GUIDING PRINCIPLES 
. FOR liUTXDTNG INTEUrERSONAL RKUTIONSniPS 
module;,: How to Establish a Volunteer Listening Program 



Dire 



ins-: 




Read these principles to guide you in building helping relationships 
on a one-to-one basis. Then complete the pr^tice opportunities in 
which you apply these principles. Should you disagree with any of 
the answers giveiW, you may wish to discuss this with a colleague or 
the Resource Person. Upo:> individual completion of this>orksheet , 
form a small disbussion group with your colleagues or the Resource 
Person to test-out and justify your own proposed .responses of the 
situations and. to discuss and compare alternative helping responses 
developed by your colleagues. ^ ^ 



PRINCIPLE 1 



.When another person, whether administrator, teaclSr, aide or student, 
compla:^n§ to you, he is most often seeking someone to understand how 
he feelsT^gnd it is best to respond to his feeling tone, instead of 
trying to iind out the facts or to verify who did what to whom. For 
example, Harold. complains to the teacher that his friend called him a 
so. and so." It is best to respond to his feelings, such as "I undet- 
starid h'ow you feel, it must/ have made you angry and embarrassed to be 
called that in front of your friends." 



Situation 1 



Student: 



Teacher: 



"I do not think my teacher gave me the right grade. I deserve a higher 
mark than that." ' - 

a. "No, you don't. I'saw your teacher's- grade book and based on your 

tests scores, you got the grade you deserved." 

b. "Let's discuss it after I have a chance to talk with your teacher-." 

c. "Your voice sounds like you aire really angry. You probably feel that 
your work was worth more." - . 

: ' ' - ■ ■ ■ ' ■ , ..... , • ' ' , I 



ERIC 
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. » 



New Listeaer: 



Experienced 
Lis t ener r 



PRINC^^LE 2 



W4n a person ^es a statement abbut. himself, it is often desirable 
to respond ncgl^ith agreement or disagreement, but with details ^iaf 
convey to him ?fat you understand his feeling'^. For example!„ihen a 
person says, "I am pot good at this," it 'is of little help^o teU him- 
.Yes you are pretty lousy at- it," or to Vspute him. "Don't say thS^ ' 
-you're really at>.it," or offer your adJice. su^h as "if ^ou tSed 

■ larder, you w.>uldAe better." Such comments' onl^ hurt tL oth'fr per- 
son's self-respeci and decrease his confidence, ft is best meet 

a^fhard'toT'' wi.h^you. understanding, such .s" "SoL of t^^ ^roJlems 
are hard to figure out. There is not an easy answer." * • " 



4^' 



Situation 2 ' 

I^Mn^^\''^ t l^^^^^. "^'^ '^^^ listening business. ^ Sometimes 

I^think I Vant to quit. ^ut,I have toad e a commitment and I guess L wm 



r. 



"I'.ll be't you, would not have such a hard t^ime if you would .structure 
your J^istenint sessions a little more tightly. ' Y^r-^caunseS coull 
suggest some 'appropriate adtivities." * ^ "sexor couiav 



\ 



c. 




you mean, 
stening is 
fgS out." 



SoiSfedays you dp not think you are making any 
a complex job." ^Sometiii>6s it takes time to 



"You 



Think of all the students who are depending on you." 



PRINCIPLE 3 



Student: 
New llistener: 



People naturally have mixed feelings, toward pet sotis' whojh^e authority 
over them. Adminis,trators. teachers, and students may Me feedings 
tLLull Jhe same time. All people feed to know 

that such feelings ape normal ai,d natural, and they will, be spared 
much guilt by a calm non-critical acknowledgement and voicing of his 

like him. rather than "You are so mixed up. One minute you like ^ 
somebody, then you say^u hate. him. Make up your mind J" 

Situation 3, . ■ ' 

"Boy th^p teacher in my other class, really makes me mad. He's So unfair 
Sometimes I wish I could. really tell him what I think of him 

^' to°^lr r^^^^-^J!^S '^^'^^^'^ ^°^^y'> last week. you seemed 

to get along with -him O.K. . You .seem to feel two ways about him."^ 

lnf^^*^^"^^^'^""'''^ to do any good.- The teacher knows best 

and you shpuld try to do what he says." ^f, oesz, 

■C. "What happened that made you mad at him? Teli me ?acts." • 




9 



o 
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PRINCIPLE 4 




Praise" of < a ifersoft should' dcai onlv.tJ-f hi, - ' • • 

..^C^th his -.character and bersSVS v ^"f^'" accomplishments, * 

"You are suth a good fceicher for^^fj^'. ^^atopl^, instead of saying: 
the acco'mplishm^St itsMf \'y iayinf "Jhe" II ' " ^° P"^- 

, . a-cti,vities you have planned for thl^ ^on' ^ rl" ^'^^ "° ^^^e 
• . l<^r ea^hitid^^ seems J^haie lald lPt If ^ J"'' <^^^^1°P 
.PeP-r^^^^wn^^ -letting the ofher 



: »-*^JaEiai^--i«i stud.ni are. involved -i»-iany . 

/ interesting^ activities." . . t • 

^S^^^^lS^BSe^enc^ gQod^deas." /. • ; , " 

Su-Sve- a^^1t.^i^.'r '^^^^ classrJ:^ Of cou^e. you 

^ / ' 'Situation 4 / * - , - / . * 

vand only give ^^.^Jr.ir^ViZ^^ii:,^:'^^ "r^ - 

*• ^S^r^J'^'*' • "-""ul job! And. I c^ldn-t do 

b. "How can you ^veYi think that, Sally does nee/y^ou." . ■ . " 

ha^^^:v?sL^^^^^^ in-'her Ufa. 

with you." _ 7^ '° With the enthusiasm, she displays 



PRINClPLE-'s 



State criticism in a constructive mailrier 'trh-t^ X ^' ■ / ' 
out. how to .do what has, to be don^ £tnr:'i /^^^^^^ ^'^^^^ to pointing 
•about the personality of the pSn SitLf"^ ""'^^^^ 
person. Forexam^e. when the mfte^n.^c ^ f^ only .the event, not the . 
'put back in the appropSaL pL?f oi^ ""'^^^"^ witTare not. 

is not cle^ned^up We do not S T ' oomment. "I see the^work area 

waste baskexld'ihe sp^ciaJ drSer ta Zl^ 

finished using them." i^Ld'of "^x^g'-^lrou^h^^^ when you're 

-many tim'es have I -told Wu' to ^ better! How • 

a.l„ay5 leaving things "a'm^s after you" have finished? You are. ^ 



Situation 5 



Sn^l^^^t^'iar^:/:^?^^^-. -ave to.e,:plain you. 



a. 

You can .trust me." 



■ fJtr ^t^:t^J^t^rV° *»" ."-"l^fts Of ywr classeata.. 

■ can.find oUr ^.c^^eirjo^ ha". ^^dar^JZ T " ''"'^ youf . teacher^ 

, the .past fewweelis If ""{^•"""""'K''' "'^ "ork.Mu have been doing '.■ 
/ r , w weeks. IJ- ^ou have any questions, ask Jour t6achsr." 



. ■ PRINCIPLEV6 1 ' ' 

Accept -the^ fdct that other jJeople will sometimes make us angry. 
All people are entitled/ tc/ express their angry feelings provided . 
they do not attack thef pi^rsonality or character of another person. 
For example, one might "say, "I feel very angry when I see you hurt 
another person." This approach allows one tq giv4 vent to his 
anger without causing damage; and alsi3 illustrates an important 
lesson in how to express anger safely. ' , 

Situation 6 

"This school system is for the birds. No one Is truly interested in 
• these kids who are not either really good o.r really bad." 

> . ' ' 

(Develop your afen .'helping response which illustrates the principles ^ 
th^t you are Entitled to .eypress ^our own angry feelings, but sfiould 
not attack the charadter 6r personality of the volunteer.) 



. ' • ■ • * .• * ■ ' , 

^' , ■ Item 20 . . 

• - ' , • ; ' • . - • I , • 

Modificat ion of the Listener Feedback Sessions (6^3. 2V - " • . 

Because of tjie feedback received from Listeners , expressing tlie need for ad'ditional specific 
^nformhtion, the format of the monthly, feedback sessions will be modified tio include a - 
fifteeft-minute in-put by the Me^al Health professional in charge. The in-put may be in " 
the form of mini-lecture. a,ud4o-visual presentation, ro^e.playing. gueSt speaker, guided 
discussion, etc . The remaining forty-five minutes will be devoted to the general discussion 
and feedback v^th homogeneous grouping for secondary and elementary Listeners- if the situa- 
tion seems desirable. • oj-i-ua 



Feedback Session 
Number and Month 


4 

*^ Topic 




September 


The Listener /Student Relatibn<5hin 


//2 


October 


♦ •iiCLive Listening iecnniques . 


//3 


"November 


How to Deal Mth Fantasy^ 


//4 


December 


. Roles of Counselor, Listener and Teacher 




January N 


The Limits of the Relationship • j 


//6. 

_M_» ^ 


February 


Coping with Frustration 

. . , i 




March' . j 


Dealing with SpiBciai Children / 1 


//&• 


.April. ' , , 

^ ± 


'■ ; 1- 

^ How to Handle Stressful Situation's' 

• • • t 


//9 


May . 

9* t» 

1 ■ 


■ — u ^ 

Gcou]^^ Process Training ^ 


1 




Terminatiijg the Rejationship^ , 

-p5 ,y \ i 1 



APPEOTIX B 
' Item 21 




.Listener-to-Listenefr Demonstration (6.3^^) 



wyn-*^%y,> i ai M ii. .1,, 




1 



V 




In this photo aXisteper is planning a^ome variation of the Good-bye' 
Card which listeners iB^y leav^ with their students at the ehd of theit 
time together.. 



/ 
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* Target 



.Ob j ective 



Deadline - October, 1974* 
Activity . 



Indicator 



8f|o establish t system 
^tor monitoring all 

le^vels of participation 
Within the program 



8..1 



Set up operational ***,8.1 
guidelines and ♦ expecta- 
tions for each level 
of participation ^ 



8.2 



Communicate regularly 
with volunteers, 
sponsors and schools 



*8.2 



8.3 Incorporate feedback *8.3 



** 



9. 



To develop evaluation 
instruments and 
ptocedure? which are 
appropriate to and 
effective in the 
evaluation of this 
program 



c 



9.1 Gather information 
from various sources 
on existing instru- 
ments and procedures 

9.2 Gather information on 
specifics of evalua- 
tion techniques and 
instrument construc- 
tion 

9.3 Construct new instru- 
ment when necessary 



*9.1 



*9.2 



Written guidelines ' 



Record 6f communica- 
tion activities 



Record of feedback 
and changes 

Log of research 
activities ^ 



Siammaries -of 
.sources 



*9.3 File of ink^'truments 



lO^To provide an overall 
evialuation of the ' 



processes" of the 
program from all levels 
of participants and to 
allow for theij: assimila- 
-tion into^the program. 



11. To conduct an evalua- 
tion of the "products'* 
of the program to pro- 
vide, data for future 
improvements 



* Safe corresponding numbers on 
following pages for details.: 
** See narrative for details. 
*** See Appendix B, Items 5 and 1 
and Appendix A. 
( . . • " 



10.1 Administer apprbpriate^'^l'0 . 1 Record of evaluation 
evaluation instruments activities 
at selected stages of 

the program . ^ ^ 

10.2 Compile and organize *10.2 Written summary 
Information received ** and/efr chart of 

*** information received 
from evaluation 
' • ^ activities 



ERLC 



11.1 Conduct field test 
and/or attitudinal 
surveys of all 
materials such as: 
a* A competency-based 
training module on 
"How to Establish 
a Lay Listening 
Program in Public • 
Schools" 

b. A handbook for 
school-based per- 
sonnel and volun- 
teer listeners 

c. Recruitment mater- 
ials and media . 
productions (video 
tape, slide/ tape, 
radio spots) . 

. .101 



*11.1 Summary of ^field 
test and survey 
results 



Item 22 y , «^ ^ 

/ ■ ' . . • 

/ 

Record of Monxfcorin^/Commmiication Activities Via Formal 'Me'dtings (8,2-1-^ 



Date 



Groups 



Vehicle 



10/3/74 



Listeners, Counselors* 



Feedback gession 



10/22/74 ; Listeners, Counselors 



Feedback Session 



1/25/7A . 



N.E. Area Counselors 



• Planning Meeting 



2/7/74 



Mental Health Assoc. professionals; 
School Representative 



Youth Services Cpmm. 



t2/18/74 



Mental Health ^ssoc- directors; 
Listener Representative * 



Steering Committee 



'2/25/74 



Listeners, Counselors'. 



Feedback Serssioh 



^'2/26/74 



Listeners, Counselors 



Feedback Session 



3/5/74 



!3A25/74 

7T- 



Mental Health Assoc. directors; 
Listener Representative ■ 



Steering Committee 



Listeners, Counselors 



Feedback Session 



(3/26/74 



Listeners, Counselors 



Feedback Session 



4/4/74 



'^l : 

Mental Health Assoc' directors; 
Counselors 



Steering Committee 



i4yi5/74 



Menjtal Health Assoc. prof essional4; 
School Representative 



Youth Services Comm. 



.4/26/74 



;5/28/74 



, South Central Area Counselors 



Planning Meeting 



Mental Health Assoc. professionals; 
School Representative' 



Youth Services Comm. 



[6711/fi, 



^6/18/74 



List^ers 



:^e: 



Appreciation Luncheon 



MentaDHealth Assoc. directors; 
Listener Representative 



Steering' Committee 



! 7/15/74 



Mental Health Assoc. directors ; 
Listenea: Representative 



Steering Committee 



18/13/74 



I 



Mental Health *Assoc. directors; ♦ 
Listener Representative 



Steering Committee 



8/26/74 



Mental Health Assoc. professionals; 
Counselors; Listeners ' 



P'la^ining Meeting 



I 



[9/23/74 



Listeners, Counselors 



Feed^k'S 



ession ■ 
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Date 



10/3/74 



Group^ 



Listeners, Counselors 



Vehicle 



Feedback Session 



Mental Health Assoc, directors; 
Listener Representative 



Steering Committee 



10/3/74 


Mental Health Assoc. professionals; 
School Representative^ 


Youth Services Comm. 


10/21/74 


Listeners; Counselors 


Feedback Session 




Feedback Session 



.11/7/74 

1 
1 
\ 


Mental Health Assoc. directors;. 
Listener Representative 

— — ^ — : ^ ^-^ 


4 

Steering Committee | 


ill/7/74 

1 


. Mental Health Assoc. professionals; 
School Representad-i^r^;. 


Youth Services Comm. 


'11/25/74 

^ — -J 


Listeners; Couj>se±o^s 


Feedback Session j 


11/26/74 


Listeners; Counselors' 


Feedback Session 



1275/74 



Mental Health Ass9c. difectors; 
Listener Representative 



Steering Committee 



12/5/74 



I 



Mental Health Assoc. professionals; 
School Representative 



Youth Services Comm. 



1/9/75 



Mental Health Assoc. directors; 
Listener Rfepresentative 



1/27/75 




Steering Committee 



ListeVi^jB^; Counselors 



Feedback Session 



:l/28/75 



Listeners ; Counselors 



Feedback Session 



2/6/75 



Mental Health Assoc. directors; 
Listener Representative 



Steering Committee, 



2/6/75 



Mental Hfealth Assoc. professionals; 
School Representative 



Youth Services Con 



2/23/75 


Listeners; Counselors 


Feedback 


Session 


2/24/75 


Listeners; Counselo'rs 


Feedback 


c 

Session 



Met with Listeners or Listeners' Representative 31 Mmes. . p 

Met with Mental Health Association professional or representatives 19 times 
Met with Counselors 20 times. ' \ ; 

Met with School Representatives 7 times. - 

' 103 • • ■ ' ^ 
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APPENDIX 
Item 23 

Sample Cards Used to Conunynicate with vloluntepi (8.2.2) 



Yes, I will bff delighted to* ctntir.ue as' 
a J-iste^r in the LISTEN TO-CHlLaREN Prpgram/ 

No, I am sorry that I cannot (Jontinue as' a 
Li stener .> Re< 




************ ****VC********************\*******.^ ****** 



NAME 




ZIP j 



PHONE 



Hollo "Listen to^qiw-ldrcn" Volunteer! 

We would like you to' help us 'keep our files 'up-to-date! 
Would you please coraplete th-i^card, and \rtail it to: 

Joseph J, Biotd^hn^s 
Sandra Goldstein 
The Mental Health. Ass^odi^stion 
"800 Brifrkell Plaza . 
Miaiai, Fl, 33131 



. PII02 



ADbRESS 



SCHOOL (S) ASSIGNED 



ZIP 



co/j>tse;lor(s)' assigned 



nexio-'-uistcn to Children" Volunteer! 



This . is 'just .a .friendly note to remind you that tiiere 
will be* a : , ■■ , v . 

orie:.itatio;i I 

ORIE:iTATIO;l II 
PLAYBACK SESSI0:\1 



on 
at 



from . 



to 



V 



ShOculd yovi/i\avfe any questions^ or^^f you are unable to 
attend the meetlqig^ please call us^t 379-3642, 'or stop 
for a visit! We're located at 800 Brick^ll Pla5;a 
(that's al^ the corner of S,E. 8 Stre^t/^and S,E*1 Avenue) 



APPENDIX B 

Item .24 ' ' 

•S^pie , No i^ce of Meetings f or >pfessiortaIs and Counselors (8.*2.3) 



, \ 



I. 



thia.^is-just a friendly note to reiftind 
you. that there x/ill be a: 

, SPECIAL. PLANKING- SESSI-iDN. FOR VLIST'^IT 

^0 CniLDREM-PROPESSIONALS AND COUNSELORI 

on , Ped^^esday. August 28, 1974 
. f rom 1 cOOPir to 2; 30PM 

at. The Mental Health Association's Board^ 
Room . 

.SOO- Brickell Pla..a '(that - s the Corner of 
oE 8^ Street:-, and SF 1 Avenue) 

ttn^ r"'' attendance by " r etur^inr. 
toe attacnea card. 



mc'.cnn,-, ror "hir.i,-n t o CIi i 1 rl r en " 
I. prf>Cef;sionals and counselors. 



I connot attend ::ha special planning 
meetinp for "Listen to Children" 
professionals and ,c6uns e lors . 
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tkPPtfO 6 V 



,. Sample of Meeting Minutes'' (8.-2.'A) 

^ SPECIAL. PLANNING MEEtlNS ^" ¥'5R "LISTEN'' TO CHILDREN" 

■ PROFESSIONALS AND COUNSELORS v. ' ' ^ 
• August '28, 191 ti- . . 
Introduction 



IJ^T^H ..t '° Childr^.1 Program is jointly sponsored by the 

Mental Health Association of Dade County., and rhe School Voluntee" 
Program of the Dade County Put)lic Schools. .volunteer 

Attendance ; Those present au-.the Special Planning Meeting included- 
Norf rn?"'"°S'' ^r?5^ ^"^'^hness, Nancy Cooper, Michael Epstein'ph.D 
Norm Golan, Mona Goldstein, Sandya Goldstein, Rosemary Perkins Ga'l * 
Quint. Barbara ^eker, and Warren W. Schlanger, M.D.. ^"'^^"s, Ga.l 

■PurROses: (1) To familiarize mental health professionals (New to th^. 

1e:?-r-J"'-''^'f-^V' philosophy, objecJ.ives of°the% og^am and to ' 

T . Che preservice orienEaclon sessions, (2) to plan 

the mservice training sessions , "for the Listeners. „ ^ 

^^ ^ '• ^ li^^ °1 the iisteg Eo Children P.roRram .• 

A Listen^^s V^: ^The Listen to Children progr.ata ihvolv^ shy children 
ag.gressive children and many types in between 'the T o' C v * 

th.e emoMonal involvement tLt'Lvelops b::,::;n the' ch f " nd - Lisl^n r ' 
-^och expressed a positive feeling t oward^^B^ rogr am . " Listener. 

A Couj|elorls Vie^ The school counselot^ reportJ that the teachers of 
the children seen by the^ Listeners were pleased,/^h the lob that 
Listeners were doing and were even tW—W^^ v u . 

' " ' ■ r ^ ^ ^ ^ -^X, 

^£4^ of the Philosophy; The Listen to Children program has'^h^fted Irp ' 

JMnia£,Hi^ School Expansion ; The'Listen to Children Pro>!ram will 
expand incd selected Junior High Schools in -the South Central ArL^ii 

♦ 

■ \ ■ - ■ 



0 BR.CKELL PLA2A • K.AM,, FLORIDA 23131 c TELEPHONE 379.-3G42 




^ YOUTH SERVICERS Cffl^lfaEE ' 
Thursday, December 5, 1^74 
AGENDA 



Call to order 

Minutes of Noveiabet 7, 1974 



2, Progress Reports: 



/ 




A. Evaluation of "Listen to Children'' 
Program 

'» 

B. New volunteer program sponsored by 
Dade County Public Schools 

(see attached sheet) 

Plans for a forum on "Facing the Needs 
of Children and Youth" 

A, Committee members as resource 
persons 

B. Suggestions for target date, 

loci t ion, time schedule, and ^ 
professionals 



,4'. New business 
\^5, Next meeting date 



. Carpi A. Fineman, Ph.D. 
Don Samuels * ^ 

(Co-^Chairpersohs) 

Nancy Cooper 



Foe'Sutchness 




*, .» Affrliattid with 
^, Tho Fjprida Assocwtion for Mental Hoalth* 
„Tho rv]a^t»on,if Association for Mental Health 



ERIC 




United fund 
Mdmbcr Agonfiy 
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, -Append v/^ ; - 

^' ' • ^ ■ Item 27 ' * • 
Sample Letter to Parents-Elementary'%.2>$) ' 



<6 



G. W. \Caryer Elanentary^^Schoof 



0 



\- 



Dear Parents: ^ ■ • : • 

Our school is und^rt;king^ a "listetl.,to cEii^dreti" project as part 
of our parent volunteer program. This project involves providing a team of 
two trained volunteer "listeners- each of whom will give one^half day per 
week to be anVdsult friend to - three or four children in our school. ' Their 
purpose is to listen to each child talk about topics that are of interest 
t9 him --academii:., social, or recreational. It is not an academic tutoring 
ptograi^. This project provides one more way for" us. to give individual 
attention' to students. 

Your child has been chosen to participate >W this^lot program. 
He will spend one-half hour .per week from now tVoi^lv MaVch^ 30 just talking 
with his adult friend. We hole this will ba'a rewarding experience for him. 

Mrs. Reker, our pouhselo^.will coordinate the 'project in oui^ school, 
and will wo rjc closely with We vivUihteers. 

Thank you for your interest and^cooperatio^. ^ , ' 



(Mrs.) Isabelle S, Blue, Principal" 
G. W. Carver Elementary School 
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APPENDIX B Ite« 28:^ ^pie Letter to Parents^S^^^^ V 
PONCE DE LEON jpNIOR HIGH SCHOOL- 

5801 AUGUSTO STREET . . 
. CORAL GABLES, FLORIDA 33146 ' 



V, MOORJE. JR, 
PBfNCIPAL 



. Octojbor 30, 1974, 



OR, E. L. WHIGHAM 

8UPT. DADE COUNTY SCHOOtS 



Mr, & Mra. McParland 
3516- S.W. 24 Tarr 
Miami, Florida 



IhQ rap sessions elva atnrtan+„ « ® ? begun last yeir. 

and feelings oS mS^'diJ^fren? ^b^^^rS^J'^ to discusTtheir ^Slon^ 
Judged. Nov,^:;tTX\:\'i^ being grLed^^ 

^is to establish .a friendly relation Wsteners purpose, 

'to the Btudeats-;.thougJ?^';,onie^ir^J f^,,^^ to^llsten 

a problgm-solvg'r or advi;e!Sver Lr«?v ! i^f^":! The listener is nof 
over^i^ne n;Ss the chaise 'tf^J^ ie^J! ^ tinderatands. thit 

- has bo«n recommended f or. tha n 1^ • 

, ihusiastic about it. Sha f f"®"^^ Program and ''•aeeipa' to 

:vant to be. involved in' a Loun " i^? to apeak ^n class ^^oea 
-d be an-exciting ^trL^Z\^^^'^^^^^ 

'^^^"^^"^^^^l^^^ L'^^'^ ^il*^- P-rticipatio 
please feel free to call; V 3'°'* any^ues 





1. READING SYSTEMS 

The Ba de^^nty R^^lng Systems has been developed by jche Division of* 



Instruction, Dade, Coun|:y Public Schopls. Projections^^ the 1973^4 school 
year indicate that apptoximate^<3^,200 teachers will/>e using xthe system 
with 36,000 students. The assessment/management system, itself, is designed 
to be used with any reading materials in "the^^^^o^." It includes provisions ' 
.for 'the testing of both decoding . (word* attack^/^d comprehension,, skills fron) 
primer tfirough sixth year- readability level^ It presently contains 480 ' ' 
dfrcoding and' 201 comprehension objecW^y^, ' All objectives ^re cat'egorized 
and assessed in a^total of sixteeiv^pii assessment book:{.eis. There . 

are also two piaceteenjt-tB-dts, pne for/ciedoding and one for "coroprejieridipn. 

/ \" .// • ■ ■ ■ - ' '■ 

2. MATHE^IATIGS, SYSTEMS • • ' . ? . * ' " 

. . / " ^ - . .-. ■ ■ . * 

The eiemfentary* mathejaatios program 4evelops the ba^lc concepts, relations 

o ' > . * . 

operations and properties' assodiated with sets, numeration ^ geometry, mea- 
^ * ^ < / ' ' • . ' ' "'^ ' " • ' 

surement, ptpbability, statistics -and logic. The 'major dimensions of tlae 

progriua ar^^ computation (speed slciUs),. reaao^ng (power* skills)* and the ; 

underlying pre-ftumber skills Systems approaches -to matlitematics employ a. ' 

ti^chnolo'gy and the compoii^nts^ or sub-syetems, forjindivi^iualiking instruc- 

tlcn for .potfenfially gifted, average and below average students' in the 

r^glulaiS; classroom and school settirrg. Systesns apprpathes include : . 

.a. An assessment sub-system'* • 

I'b., instructional ^ub-system . ' 

• ^ ^' ^lassroom organizational or InstfUctlonal ifenagemejit sub-system.. 



. ^he^lClndergarten'trGgroa, developed by th^ 4outh^est R^^Cn^i^S^,^ry 
' (SWRL> for Educational Research^nd Devalop^ient will be used with mor,e tjian 
•10,00^ studentaiin 161 sc^hools. ^D^^de County during the 1973-7.4 scIiooX 
, yea^.. The SWRL Program 'consist^ of two basic ^ysteias and support systems. • 
The first basi.c.system. Th e Instructional Concat>-i:« Prn^ ^.^ , develops 96 
concepts-colors, sizes, shapes, amounts, positions pr;-math and pre-reading 
terms. -The second system, The Beginning R eadinft Vro^r^ . includes rec^gftltion 
of word elements/and letter' Ws,^ a readi-ag vocabulk'^ of lOo'words aAd : 
. the ability fio .at tack words eomppsed of ' learned.elements. These skills, * - 
in addition to .beginning, comprehension skills, provide the basis for' a ' 
child's future success in treading. 'To ensure each child 'every' chanc6 of , . 
. success.^ SWRL ^ includes 'support sy'stems whereby^ spe^iy prepared mat^riffls " 
" enable non^prdfessional.tiUtors; and parents ^o' supplement regular classi^ooni 7 ' 
instruction J , . o ' ^ . ' ' 

A. ''Listeners", . / .y ^ ■ ' ' ^ " . ' ' 

. . This program, developed ci-ope;atively with the Dade County .^lental- " - 
•HeaUh Asfiocj^ation and thfJSchool Volunteer Program,,, recruits ^trki^" and^ ; 
•places volunteers to act as listenexs to elementary level students. The ' 1 
listeners itoA under the -direct^n of an elementary School counselor 'wHo " ' 
selects the students and supervises' the' program. Working' on a; onerto-bixe 
• 6r small group basis, each listener attempts tp build" a positive relation- 
ship With the students'. Th& ^rogr^ls not cirisls-orient^d^ it ."merely- • . "• 
trj;,es to lessen ankiety and creat<an open atmosphere. Additional iii- > 
service training and advice is provided by .'the professionals^ in th^'Mental V,- 
Health Association. - ' ' 



■ ■ ^ 

Sources of InfonaatipiiMduring Evaluation Phase (9'.i) • ' ''^ 



• Individuals" •* ■,..«-;. ,4' 

I^rimary Consultants: •' • • * „' , , ^^-i- 

■ - . ' , . • • . ■,!:., 

, . ' ■ -x ^ • . 

^' f.^' ^^'^^^^^^ ^^vanaugh, University o'f Miami. - • . 

2. ^/Dr. Audrey Jackson, Coodinator of .School Volui^teers ' , . ^ • ' 

Others: . « ' • • , - ' " 'V •*^' ' . 

^ 3. Dr.. Diane Baker, Unfvejfsity^Qf Miam^i, School' of Itfedici?!^ ■ , - -I 

4. Dr. t:airblyn Garwood, UnlViersity:pf Miami!,* School 'of ■Education ' ' *k ' * 

5. . D.r. Betfy Rov/en?. yniv^r^ty^ef .Miami, "School of Education - * - ^ 
• 6.^ Dr. Michael Epstein; University of Miami, Scho«l of Psychology ' /' 

*?'^- Cf^^rEisend5ath,'.Goddard- College, Graduate School - 
5. 8. .Dr.vR^y Eor^tpr; Florid^ pfeatVDepkrtment 'ftf -Education,. ■ • 
, - - .ESEi^ Title III evaluation SiJ-ep:^li^t^ ' ; s| 



V . •■ . -_•/ , . :. Boot:s and^ublications • ^ ■ • . .V 



C^pl>ell, Donald T/ aod-Juii^^^ (1963). ^''t '"^ : ^"' ' -^ / • 

- . Eypei^lmeii tar ^nd. Qu&si-Experimental .Designs for Researi:hV > - ' ♦ ' « ' ^ 

Chicago: • RancJ- McN;ally and. Company. . • ^ ^ " , ^ 

Gordfon, Iifa J. .<1968) . . A TestyManual for tfhe^Hotj- I See Myself Scale . ^' ' 
' \G4;nesvillb,- Florida: Florida Educational^^es^^rch and 4)eveloRm^nt Coumiir 

Speigel, ,Murray^ R., (ig^l) . Schaum^s' Outline of Theory ^n^ ProblemsJ.of^Statistics , ^ 
New - York: McGraw-Hill, Book Company. [ f ■ - ' ' . ' 



ERIC Files' ' ' ' ^ ^ 



.EvaluaUpg Guidance - Why, \Jhat, and How (Ed. ^073-205)^* 
Ah Evaluation Guidebook (Ed. Q71-935n), 



•:S- 



/ 
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Item 32 - • .• 
Carlchuff 'Facultative Index (9.3.1) 



Excerpt 1 

a • . , 

HELfEE: I don't know if I am right or v^rong feeling the way I do. But I 
find m\3-lf withdrawing from peop:e. I dfin't seem to socialize and 
. . phy their stupid li«!e g-imes any more. I get upset apd come home 
depressed and have headaches. It all seems 50 superScial. There w-as 
* a time when I used to get along %\Tih everybodly. Everybody said, 

. Tisn't she wonderful. She gets alone: wth everybody. Everybody 
^ V hkes^her." I used to think that waf roraething to be really proud 
. " of. but that w^Ls who I was, at thai dme. I had no deptiL I was 

.Tjjjhat the crowd wanted me to be — the particuJar group. I was with. 

KFXF EK RESPONSES: • • • • ' 

(1) , Jou know you "hsve changed a lot Hiere are a lot' of things you v«n» » 

do buJ* no longer- can. * • , . ' ^ to 

(2) . You'are damiied sure who you car/t be any longer bat vou are not sur. 
- who you are. Still hesitant as to wKo you are yet. ' ^ 

(3> V/ho are^ these people that make you so angr>-? Whv don't .you teH tl,„^ 
where to get oE! They ca-Vt co^t^l yo-^ e^tenc;e. Vou hav7to 1 • ' 
own person. * • your 

'. 'oSi^°" ^ involving interpersonal diScultiw y^tb 

. „ ' ■ " f' ," ' ■ ' 

° Excerpt 2 * . " ♦ 

.^BETJ-ee: I ipve my children and my husband and I lijce doi'ng i5ost house- ' 
hold things.. They get boring at times but on the whole I thinic ii 
' T.^^ a^v^iyrew^ai-ng thina al,times. I 5on't n-Jss Wl.rlcing. going • 
, to the officeiffveiy day. Most weifteri complai;, of being just f hou«s 
wife just a motl,er. But, LheA. again. I u-onder /there' is more 
for me. Othgj^'^ay there has ta be. I really don't know. 

HEUPEH HESPONSES: * \ ^. ' * ' ^ ' \ . 

(1) ' ^in. Who are these oth^r people? . . . ^ • ' 

(2) So you find yourself, raii^rtg a lot of questions about yourseif-educa- ^ 
. . <tionalIy, -^vocationally. " \ \ . 

(3) my are >ou dpminated V whaAotAen see for vouP'If vou an! corn. ' 
; • Tt^I ^^'"^ '^'""S^ housex^^e. ihen^contLnue m this' job. The role 

iA\ V^? homemakex can be a fuU^t^.e. seL'.sati5f>-intT job. 
W ^VhiIe others raise^these questions, these questions are real for you, Vou- < 
^ do^f .know if there ij^cre out there for you, You con't know if you can 
lipd more fuIuUment than you have, , , , 

f \ * ^ /• • ... 

Excerpt 3 ^ ' ' . / , 

*■ * - • • " 

,Bsupze: -Sometlines I question4my aae,quacy of laismg th;ee boys, espedalK- 
. V- the baby. I. call him the baby— well, he is the last 1 can't have anv 
more.. So I know, I kept him a baby longer than the othera. He 
wort t let anyone, else do things for him. If someone else -opens thr 



o 



_ — ^ ^ ^„ lAUi*. i.i bvJiaeone e:se*opens mr 

door, hfe.says'he wants Mommy to do it. If he closes the door. 1 
have to open it. l eneour^age this. I do iL^ don j know if this 
nght or wong. He insists on sleepir.g \v>rfi me cyery night a»d''* 
allow it. And, he says when he grows i>p he wo;i^t do it any mo.T.* 
RigKt.now he is my b^by^ and I don't cis^^ou^age this much. I dont 
k^ow if this comes out 0/ my needs or I'm making too much out 
ofth^ si^J•a'ticn or if this will handicap him when he goes to school— 
hreakihg^aivay from Nfamma, Is it going to b^^ a traumatic experience 
for himp^ it somctlung I'm creating for him? I do worry more -iboirt 
my cliirdrrii ihixu I ihiuU i^osl nvithcri do, ^ 



^^^"'nU / experiences in a public park where the child 

SSL fn^. P''"'"!, ""^'^ supervise-whcreX 

duld can gain some independence? ■ vio lue 

(4) \VhJe you are ra.su,g a lot of questions for yourself /bout vo^elf in 
£i 7°"^ ^r="', '^''^ '^^S "'"^ tore bas^que? 

• J™! ^ ^ going— not sure who you are. T 



^cerpt S 



: Gee. those people! Who do they think they are? T' just, can't stand 
. interacting with them anvmore. Jpt a bunch of phonie^'/They leave 
. n>e so frustratei They make mt? so-aaxidus, J get angry at mvself, * 
I don't even want to be bothered \\"ith them anymore. I just\vish 
I could be honest with them and teli them all to go to heli! But I • 
guess I just can't do it. 

e^S'thTn'tr^^ 
(2) Dainn^ej- male you furious! But it's ]ust not them. Its with yourself 

too. because you don t act on how you fe«L 
(3 U-hy do you feel these people are phony? WTiat do thev sav to you' 
(4) Maybe sooety itself is at fault here-xx,aking vou feerinadecuaTe 'S^n, 
. you th:. negative view of yourself, leading you to be unable to ^uS 

fully interact with others. * succtsv. 

Excerpt 6 ^ . ' . " ' ' 

* * :% , - • 

SELPEE: They wave that degree up like it's a pot of gold at the end of the 
' * ' * rainbovv^ loused tcf think that, too, until I tried it. I'm happy beinc 
. - a house\vife; I don't care to get a degree. But the people I associate 

• - with, the first thing^ they ask is, "Where did you -get yoiir degrecr 
-I answer. ''I don't have a degree.'* CZZ?,Tney look at you like you 
are some sort of a freak/ some backwoodsman your husband picked 

• ' up along the way. They actually believe that people with degren 
.are better. In fact, I think they are worse. I've found a lot of people 
without degrees that are a hell of'*a lot smarter than these people. 
They think that just because they have degrees they are something 
special These poor kids that think they have to go to college or 
■. they are ruined. It seems th^t we are trjing to perpetrate a fraud ^ 
" . on these kids. If no degree, they think they will enci*uo digging 
ditches the rest of their lives. They are looked down upon,. Thai 
makes me sick. . 

.HTILren RESPONSES: 

(1) You ropJly resent having to meet the goals Other people set for yoa . 

(2) ' What do yop mean by "it makes me sick?^ . 

(3) Do you honestly feel a degree makes a person w^e or better? And 
not having a degree makes you better? Do you realize society perpetrates 
niany frauds, and sets many prercquisitc^^uch as a degree.. You must 
realize how doors are clfeed unless you have a degree, while the dicchcs 
are certainly open. ^ ^ 

(4) . A lot of these expectations make you furious. Yet, they do tap in ojt 

something in youtself you are not sure of— something about yourtelf in 
. relation to these otJfer people. - • 

Excerpt 7 ' 

HELPEE: I get so frustrated and -furious with my daughter. I just ddnt loiov*" 

• what to do widt her. She is bright' and sensitive, but damn, shr 
Las some characteristics that make me so on ed^^. I can't har.dii* 

* ^ it sometimes. She just— I feel myself getting more and m*ore angn*. 
-1 She wp^'t do what you tell her to. She tests limits like ipad. I 
scream and veil and lor.o control :md tl)ink there is somctliing VrTong 
wllli iiift— Tm m>t Uii unilcfiMaiuliiiL; uvMwr or vhhi^iIiIuj.',. Damn! 



ooj, oc as onery as sne can ucs /vnd thea x soreoin aaci yell 

I'm about ready to slam her across the room. I don't like to 
feel this way, I don"t know what to do with it 

■ - • ■ ' ' . ■ 1 ■ 

nZtPEn RESPONSES: I 

. (1) So you find yourself screaming and yelling at your daughter more frc- 
quently during the past tlwee months. * • 

(2) Why don't you try giving' your daughter ^ome*very precise limitatior 
TcU her what you expect from- her and what you don't expect from " 
No excuses, 

(3) \VhiIe she frustrates the heH out of you, what you. ar^ really askingW 
"How can I help her? How can' I help myself, particularly in relation to 
this kid?" 

, (4) While she makes you very angry, you really care what happens to hen 
. Excerpt 8 

mxPEE: He is ridiculousi Everything has to be done when he^ wants to do 
it, the way he wants it done. It's as if nobody else exists,' Its every- 
thing he wants to do.' There is a range of things *1 have to do — not 
• ' just be a housewife and take care of the kids. Oh no, I have to do 
... his typing for him, errands for him. If I don't do it right away, fm 

stupid — I'm not a good wife or something stupid like that. liiaye an 
identity of my own, and I'm not going to have it wapped up in 
^. . . ■ . him. If makes me — it infuriates me! .1 want to punch hfrn right in 

the mouth. What am I going to do? Who does he think he is any- 
- : : way? ♦ ' •. . . 

ttElPEH RESPONSES: ' 

tl) It really angers you when you realize in how many ways he has taken 
advantage of yor. 

(2) Tell me, what is vour concept of a sood marriase? 

w) Your husband makes you feel inferior in your own eyes,. You feel in- 
competent. In many ways you make him sound like a very cruel and 

destructive man. 

It makes vou furious when vou think of the one-sidedness of this rela- 
tionship. He imposes upon you ever>"where, particularly\in your .owti 
struggle for your oww identity. And you don't k-now where this rela- 

— . t:.'>n5ho J5 r.^ir -. 

Excerp 9 ^ - . _^ , 

*^EE: I finally found somebody I can really get along witL There is no 
pretentiousness about them at alL They are real and they under- 
stand ^e. I can be myself with Lhem. I don't have to worr^ 
. what I say and that they might take me WTong, because I do sorrif. 
times say things that "don't come out the way I want them to"*! 
don't have to worry that they are ^oing to .criticize me. Thev axr 
just marvelous people! I just can't wait to be %yith them! FoVoncr 
I actually enjoy going out and interacting. I didn't think I could 
find people like this again. I can readily be myself. It's such s 
wonderful feeling not to have people criticizing you for evervthin- 
you say that doesn't agree with them. They are warm: and undcrt 
standing, and I jusfloy^ them! It's just marvelousl • 

HYXPER RESPONSES: 

(1) Sounds like you found someone who -really matters to you. . 

(2) V/hy c!o these, kind or people accept you? 

(3) That's a real good fee'iing to hav6 ^meone to trust and share uiiK * 
•Tinally, I cap be myself." \ . 

(4> N^^u- thnt tni \^r^^n fntmH fhr<P pr >Vlr uItq . rWyyv ymt rnoVl vvlinm ym 

w.fjM,' i »Kv-.v. ,o.H,,U. \\\ .» 

UM, „i.,l, )UU wnu.ill. h|a„.| pHM UlhK udli H.u inuJlIu V, lul ^.l^ 
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you-aoii't; unuerstand me. Ypu don't know I'm hero. I don't eytn 
think you care for me. You don't hear me when I talk. You seem 
to be somewhere eke. Your responses are independent of anything 
. . I have to say. I don't k-now where to turn. I'm just so— doggone it 
—I don't know what I'm going to do, but I know you caa°t help 
me. There just is no hope. . 

EELPEn RESPONSES: ' . . * 

(1) I have no reason to tiy and not to help you. I have every xeison to 
want to help you. * 

(2) * Only when we establish mutual understanding and trust jLd only then 

caa we proceed to work on your problem effectively. 

(3) It's disappointing and disillusioning to think you have made so little 
progress. & 

(4) . I feel badly that you feel that way. I do want to help. Vm wondering, 
. Ts it me? Is it you, both of us?" Can we work something out? 

Excerpt 16 " - 

kexpee; mo do you think you are? You call yourself a therapist! Danin, 
• here I am spilling my guts out and all you do is look at the cIocL 
. You don t hear what I say. Your jesponses are not attuned to what 
. fm saying. I never heard of such therapy. Ydu are supposed to'be 
helping me. You are so wrapped up in your world you <^pn t hear 
a thing Vm saving. You don't give me the time. The minute the hour 
is up you push me out the door whether I have something important 
to say or not J— uh — Tt makes me so goddamn raadl 

|TEt«PER RESPONSES: o . 

(1) You are sugjpestog I^*m wraoped up in myself. Do you think that ijerbaps, 
in fact, thiFis your ^i)lem? . " 

(2) Tm only trying to listen Jo j/ou. Really,* I think we are making a whole 
lot of progress he^. 

(3) You are pretty displeased with what has been gomg on here. ' 

r (4), ^ "o^^ ^ furious, but I wonder if its all mine, or is there some* 
* thing else eating you. * . 

Stop! If the reader is adrainfctering or being administered the 
standardised counselor responses to helpee stimulus expres-* 
sions in orde^ to assess level of discrimination, he should 
. -proceed no further until all relevant persons have responded 

in accordance with instructioris. 1 ^ 



r 



r ' 'f. a second h^ast oa. iiie. 1 found *a man/elous job! Its-greati iVs so' 

* . •. ; • : great I Cjtn't- believe it s true~its so gieat! J Iiave a secretaxial^ob. 

■'v ■ * . . \* Ipn-be a loother and can have a paAtoie job which. I think I 

.r ' ^ ' " : enjoy very much. I can Fe home M-hda the ldd> get homis ftom 

* . w school, it s too good to be true. Its so eiciting. New horizons are 



iting. 

V unfolding. I just can't wait to gefstartedl Its^greatf 

HELPER RJESTONSES: 

(1) . Don't you think you are biting oSF*a little bit nore^ thJap you can che>^? 
Don't you think that working and taJdng care jof the children will be t" 
little bit too much? How does vtdut husband* ffeel about this? 

(5) .Hey^i thats a mighly good feeling. You are jbn your way now. Even 
^ though ihtjt are zoms thins? you don't know dong the way, it's jurf 
exqtLig to be gone. ' - . - . v 

(3) Letf me caution you to be cautious in yoxir judgment Don't be too hasty;. 
Try to get settled first 

(4) It's a good feeling to conterhplate doing these things^ 

^xcerpt 11 . 

fm so pleased wth the kirls. Thejj are doing just marvelously: The>' 
• • >^ have done so well at school and at home; they get along together. ' 
slt's amazing. I never thought they would. They seem a little older. 
They^play together better and they enjoy each other, and I enjoy 
- them. Life has become so much easier. It*s reially a joy to raise three 
boys. I didat think it would be. I'm just so '^leased and hopeful 
for the iuture.' Fqr them and for us. Its just great! I can't believe^ it. ' 
It's marveroiisl ^ ; . 

responses: ■ ' ' " 

It's a good feeling to have. your kids semSJ^'omie-again. 
Is it possible your kids were happy before but you never noticed it 
before? You mentioned your boys. How about your husbajid? Is he 
happy? 

(3) Do you feel this is a permanent change? 

(4) Hey,, that's great! Whatever the problem, and you know there "will be 
problems, it's great to have experienced the positive sidq of it 

^rrpt 13 - • 

ttsuTEZ: Fm so thrilled to have found a counselor Tike you. I didn't know 
any existedi You seem to understand me so welL It's just great! I 
feel like Vcz coming alive again, I have not felt Hke this in so long. 

^Otl^ER RESPONSES: 

H) • Gratitude is a natiu-al emotion. 

(2) This is quite nice but remember, unless extrenie: cautioii is exercised, 

you may find yourself moving in the other direction. 
/3) That's a good feeling. ' 

Hey, I'm as thrilled to hear Vou talk this way as you sxel Vm pleased 
that I have been helpful I do think we still h'ave some work to do yet, 
.though. * . * . .. , 




Excerpt-14 ^ • • * ' 

BELPCE: No response. (Moving about in chair.) 

HELPER responses: . * .* 

{ J ^ (1) You cnn't really say all tJiat you feel at this moment • ' . J . 



ERLC 



. .- - 

(4) You yni ihjnt Viiaw v/hat lo say al thl.i iiioinpiit. 

•:■ .. ■ ■ 11'8 



0 



iPLEASE' RiiAuRN TO rt«i\c/ Cooi»er, ocaool VoAunt^or Progrka via w, ^v *^'**'*^^ 

. I'V' • .-vv . . ATTITUDE QUESTIOJINAIRE • .-■•••!.:•,'••: ' 



roSITIONt .(chfeck one) 



Listener 



Schtol Administrator 



Counselor 



Teachel 



i/1 SECT IONS ; Read each statement and /lecide hbw you feel- about It," Then circle ' . 

number xjhich.most nearly corresponds to your feelings. Finally identify some 
-specific reasons for your ratings in the section marked ^'because". . . ' 



TRAl»I>jG COMPONENTS ; ! /• - . • ^ * \: * , / ^/ 

' •• ■ , , • ■ ' " r'V ,! 'V'::. \^;**-\^*^;St5:onaly-' .. ' 

. ' ' . « " : ' ■ ' Disagree 

. J> The A-h<wr pr,e-service training sessions are a • 1 . 2' 3 
Vv^^l"^>leNj^rt >Df the training program, ^ ■ . / , 

, ' V . '.. ' ■■ D j' •'. v; .Because! *' - ■ . 



. Strongly 

Agree 
A 5 



c 



2. The monthly feedback sessions' are a valuable 
part of the training program,. 



1 2 
3ecausc; 



3,^ The school-leyel orientation >y the counselor 
and/or schoQ.! administrators is a valuable 
part of the training program. 



' I 2 
Because: 



SCHOOL-LEVEL. CONSIDERATIONS: ; : v ;* - 

' * . \ ;.• ■ ■ • -I-' 

. -ft. The listeners are regarded by the faculty- as* 
. a' contributing member of the total school team.. 



; .1 2 ; '3 
Because:* 



/5 



luisu<fn-jLO-Ch|ildren i'lrosraa.-.; . •'■ .' ■ • v ' -'-"^ 

•Attitude Questionnaire ' . • / 

P«ge 2 "^ . J ' 

■(■•■' • ■ ■ , ' 

* Strdngly Strongly 

^ Disagree Agre^ • 

The listeners are regarded by the administrators 1 2 3, A 5 

of the school as a contributing laeiaber of the Because: • 

total school team, . 



y ^ 6, The facilities at the school are adequate for (1 2 3 'A 5 ^ 

the needs'of the listeners. Because: t 




CTE Jt,pLE OF THE LISTENER: „ ' • 

7^ The listeners helped meet a definite ijieed, in .12 3/4 

the schools, • . . because: 



The listeners w^re able to establish a * ' 1/23 4" 
satisfactory relationship with the students. Because: 



9.. The listeners affected the behavior of the 
students in a. positive manner.' 



1 2 

Because: 



3^ 



,Wiat changes would* you suggest for improving the program? (Write answer' on' back) 



^ <W?Uo-1?S"°S^ lit) ""''^ "oWvatlng others to paruiclpato; as listeners? 



* • . ■.■ ■ < ■ . ■ v;- v;^;^ 

/ Procedure for Coding ^ • - 

■ ... .. . •., ■ ; . ■ 

this Observation instrument has^ been designed %o sample in IS-sec^nd 

units the natural behaviors of the child. The optimal length of an ' . 

observation appears to be approximately 30 minutes. ; 

The observer upon entering the ciassrobm should seat himself wher^ he can 
see the child's face and hear any conversational interactions specifically 
between the teacher and the child being observed. It is recommended that 
5 additional minutes be taken at. tiie" beginning of the observation for 
familiarization with the situation and' teacher's style. The observer 
might code silently to himself without recording thus setting the tempo. 
This additional pre-time ' also permits activities to b^^ resumed by teacher 
and pupils in a manner more nearly that which existed before the interruption 
of" the observer's entrance. ^ 

Categories Defined 

1?' > Task Oriented ~ Performing assigned Vork ar a self initiated task which 
^ " is not in conflict with framework of the classfoom or teacher permission. 
This category includes active work in assigned areas, examples would be 
workbook .activities, feeding fish, writing, spelling or arithmetic lessons 
art wor^ci etc. It also includes thoughtful staring when child seems to be 
involved in the work of the task. * 

• Mark R if task is performed in response to teacher directed activity 
Mark I if task is initiated by the child. ^ 
Examples: ' ' 1 

Walking ta reading cirple, taking seat and waiting. R 
Passing papers or books at teacher's request. . ' R 



R 



R 



I. 



Looking at teacher oA blackboard in a thoughtful ''mj^^v¥^'^-'''''V^'^' '°% 
Looking over work ass i^ed gith^^l^^g^'^rSter completion 
Working on assigned dittb sheet or blackboard work. ' ' , ' R 

Writing a creative wHtin^sto^y abdut teach^^ assigned t^ppic. R 
Writing a creative we^^^^^^fl^g 

Goes to classroom library .to skleet a bo"^^ to return book. I 
CTeachet does' not give permission or r^^al) ^^ 

Gets up from desk, walks to book shel'f and gets dictionary, 

returns' to desk. ' ■ 

Social Wc>&k Orier^Bd -" This category includes any social remaJk' -inter- 
change, or action wl(ich is task- orie^jced". A child may initiate social 
contacts in relation to h^is work, ina Jr. respond to another's work, : 
fie may fexplain a task, to a peer, he may no?^ . another's progress, g 
get suggestions in regard to task, or he Way initiate interaction with 
^teacher in regard to a work problem. Reserved for- social needs in > 
relation to work task. Tn discussion/participation ^ny verbal contri- • 
bution is recorded under this category and any evidence to contribute, 
such as hand raised to ask a question or reply to one. Record by in- \ 
dicating the target person; S for same sex, 0 for opposite sex, and'l 
for teacher. Record a circle if it is to more than,, one. Indicate I -if 
initiated by the chil^i^ Indicate R if it is in tesponSe to another 's • 
.^initiation. . ' 

. ■ - ■ ' ■. . " " ■ ■ ' ' ' 

Examples: , '^^ " , ' ■ . , 

The child is allowed to stand or sit by' teachqr to work rather than at 
his own desk.' During that time the teacher's presence is directly next 
to the- child even though he nay be receiving no specific help. Child is 
asked to go to blackboard to write answer,- etc. and answer is a com- 
munication to others in that they all watch an^ respond just as. though. 



• he tiad pesrformed gtaliy. 
.Child ^nsw^rs teacher's questions asked w^en she has not selected 

a particulair dh±U and appears accept^fof cliiWren's answers wij 

raising hands, indeed seems to expect this. 

Child raises hand to respond to /te^icher's question or to/ask a 
^ question concerning curiUculum in the broad- sense o/^he 4eniS. 
Asking a child if, he may borrow a. crayon or' othaf material to do . 
work. , " 

"Look at my picture" (to teacher) to another child 
' *.(Xi) 

"I'm done with the first part. Are y/u done?"" 

" ' ' ' / 

"That's good." CChild approves an"o/her child U wor 
Child relates an ig^cident or shoi^ something he -has^rought 
for show- and- tell to all the. children in the^^gfoup. 



Tr 



Ti 



rSior Oi 




Si 
Si 
Si 



or Oi 
.or Oi 
or Oi 



/ ■ 



Si or Oi 



Unrelated Task -Oriented - Child's in£:^est i's focused on a task * 
which is not assigned by teacher. E.g. , drawing, putting together 
paper clips, eW^ _ ' 

/ - .Record A for Academic- if child is reading or doing any 
I school work. ' . ■ 



Record N or Nonacademic if behav: 



)therwise 



4 



Verbal contributions; nqtfkno^y^ial: to replyi E.g., 
"What?" ."Repeat the^'estion. " 

It is always assumed that thl^ category. is initiated^by the child 

and therefore no .1 is necessary. The exception would be in the above 

mentioned case where a response is called for by We teacher and the 

child's response is irrelevant, in whichy^se an R is rec'brded 

following 'A. 

Examples r"' - ' ' • // 

'/-•/• ' . ' ■ ' I. ■ " 

hild is attending to items of his own. cl#hing and this engages his 



• . ,j 



Jy;tn8 and mtying 6h(^^^ ' V f , 

/// . / ^ . ' . ' I . 

lyTaking off sweater and romng It yx^ into a ball t(5 toike 

a pillow . , / / I' 

Child is wandering abbtft rotSm or taking lopg route- to 
assigned area ratheZ/thjuaf moying there directiy 

Coibring or'^oodl^feg „hen there is an assigned- task to 
be completecy 7 . .. N« 

Combihg hal/r / • " ' • ' • 

// / * 
Child 'a/hekd ik in his desk; desk top up and activity 
undetetminfed/ . u „ 

7/7 • . ? 

Child's hands are in his desk; interest appears more % 
cen^^Cered. on what is going .pn inside the desk ^ • . 

;^ild goes to' bathroom, drinking fountain or to wash hands 

/ ^ ■ * ■ ■ ' 

/Child is watching the'work activities of reading group with 
interest 

Child is reading a library book rather than doing assigned 
work , ' 



N ■ r: 



N 
A 



Child is flipping the pages in texts when activity indicates 

that he should be attending to a specific page > A 

* * 

Working on assigned task while the teacher is giving then 
directions ^ 

^°^^^\ r This category includes any social remark, interchange or 

* • 0 . . • 

action. It includes mutual hoyseplay, friendly conversation and- 

• ■ • 

gestures anS any funny faces to. attract attention, it is' purely 
a social interchange with no task element iiivolved. * • 

Record by indicating the target .person; S for s^irfe sex, .0- fot ■ " ' - 

a- ■ ■ ■ 

opposite sex, and T for teacher. Record I if initialed by the • 
child or R. if behavior is in response to another's initiation. ' * 
Examples: . . ; » ^ 

During acTfcivity 1 - "I'm first at r^„ce^ss to bat." . . Si 

^ During activity's.- "^iss X, what time is recess?" Ti 

During activity 1 - Child approaches Teacher while she is 

setting materials out" of desk; "Guess 
what I did last night?" . ii 



124 
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5. • Agfireosion - Any behavior which ovi<ienc*ea diarcopect for the riches 
'o'i others with intent on the part of the child. U' my bo retaliatory, 
physical or non-physical, e.g. , hitting Qthero*, .tenpff^ tantrums, » = 
defiance for purpose of defiance. This 'tiejjavior probably Causes most 
inferences. . ' " ^ 

• Record by indicating the target person;, S f Ot^ same sexi o' for, opposite * 
sex, and T f o r tea<:her,. If no target seerao indicated just tally a mark. 
Examples: ' ' ' ' ' ^ • 

Making noises .deliberately to distract c}.as8room teacher; squeals," • 
grunts, or loud singiftg." Watching tjaacher for her reaction. ' Ti 

Dropping -pencil over and over /onto desk to see if teacher will ask 
him to stop, makes noise in process and watches teachet who has 
previously tism him to stop.* • 



Hitting or pushing another while lining up to go to lunch. Si or Oi 

Running to line or chair' to get the fifst or a special position.] SjL or Oi 

Destruction of property; his own or others, e.g., breaking crayons, 

tearing ^up paper, throwing paper on the floor, scribbling on 

another child's paper. • • . 

Refusal to comply with the directions of the teacher issued 
specifically to him. . 

Looking over another child's work for the purpose of getting 

answers, this must be clearly indicated copying. ' Sior'Oi 

Taking another child's materials from his desk without asking 

permission. . Si or Oi 

Teacher asks child to put all four chair legs on , the floor, he 

does for a second but immediately raises two off the floor. Ti 

Hollering out to capture Teacher's attention while teacher is 
talking or listening to another person. . 

Arguing with teacher - 

T: Get to work now , ^ ' 

/ S: .No, it's to6 much. 



/ 6. Withdrawal 



ERIC 



Record N 1^ wandering of f - from the tsKjk, Jobklng -around^ vatcheo ' ' 
oChars wichout appdront reaoon, . - • ' i 

Record D if day dreaming, staripg in space "not apparentiy focused ' 

on work. Generally the eyes will diocriiaina'trihe? dieferonoe. 

■ U • - , 

Examples: - . . 

Staring fixedly ?aj:' nothing particular • , ' * n 

Hoa5.in amis on desk following teacher disapproA^al ; \ d 

Made to atand in comer arid crying' ' ' , . ' n 

• * '» f-i 

.Playing with flngersr and dtfos'so aimlesoly; no real interest ' 
in this activity ' . ^ i *v ^ ^ .jj 

Looking around at others in the rooa' in a scanning maniviar ' ' N 



■J 



v: 
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MRECTIQSS FOR, THE BEER PERCEPTION CARDS . " ' » 

' ' . ■ ' 1. •* 

1. "TEACIIER, please write or have each child **write his name .on the'chalkboar^^ so ' " 

that it can be used as reference during the, activity. ' 

1 . .• • " . .. V ■ 

2. COUNSELOR,, be sure that you have a set pf four cards which show the four characA 
tdristico which will be the focus of this activitjy. 

> I •■ \ . 

3-.' COUNSELOR, be sure that each child hiis 4 sheets of paper -and something to 'write w\th 

4. COUNSELOR, please note that there are two steps 'to each" situation. In step one,. \ 
the students listen to the counselor read the descriptive paragraph and then list \» 

• the nam^s of aU the Students in the rooa to whora, they 'think, the descri^tiqn . \ 
applies. In step two the students are asked to look b^ck over the "list and mark ' 
the names of the students who do that particular' thing most of the time-. ' - ' 

, % ^ . • • , * • 

5. COUNSELOR, to begin the session say... . ' • 

«• • . ' , \ • . . . • 

Pleasd take .out 4 sheets of pl^per and. a pencil. During the next few minutes 
• we will.work. on-an activity which will help me know this class betjte'r and 

I need" your help. "As you can see, the names of all the' students in tl&g^ class 

• . » - / • • . 

^ are written on the" chalkboard; Is there anyone there you doii't know? (If so 

'\ ' . • . 'J * 

pl&ase ask those students to stand.) I am going to show you'some..pictures and tell 

a story; about a person, then I would like you to write down the ndme df any 

Student in this class who sounds juist like the person in the stoty. No one but you 

will know what you think atout each person because you wiH^iSl write your name on 

the paper. Whpn we are all done; I will collect the papers and count them. Here ' 

is the first story../ * ' . 

6. COUIISELOR, after the situation hrfs been read have the students write the name of 
their classmate who most nearly fit the person in the description. Hien say... 



V 



Now, that you have listed the names of the students, who; ate like the person in 

the story, I would/ like you to go back over your list and put a big X beside the 

names of those students who act like the pex^son in the story MOST of .the time. 

COUNSELOR j thep have the students turn to thfe next piece of .paper and continue 
with the next siuations. Please have the students number each life t to correspond 
, with the situation arid please read the situations as numbered. 
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124 



Thi8 peraoa' soniefclmes hurts "others. SomStlmes he or she will say things to hurt 
onother person's feelings;, Scmetliaes, this person, hits or teases others, or just 
a<?t8 mean, Ke or she does tiot often think about the xi^l^ta and feelings of others • 
lis person juat thinks about whafh^ or sh^ wants to dcy and will do almost anything' 
get his or her own way. Scmetimes this person might' shove another while lining 
for Itinch, might run to get the best seat, break things on purpose, throw paper 
on *the floor oroScriBble on someone else's paper, *br even take another person's 
mate'rlals without asking. This persca might even haxi,^ ok a desk to get attention 
or even talk back to the teachers la a rude way. Soiaetljnis this person starts fights 

\ ' ^ ' * 

or trya to get others to gangup on. a person he or she doesn't like, GUESS ISIOt 

<9. '■ . ■ • - ;, 

• ' . . ' .i . - 

, . " ■ • • • ••(. ■ • 

I* I 

SITUATION 2 ■ 

This person seem§ to daydream alot of the time. Ke or she looks out the window or 
oiAs quietly without doing anything. Sometimes, this' per.son Just staifes at nothing 
and other times Just put his or her head down on the desk. This person doesn't often piaj 
with or talk to others in the class or on the playground. Alot of the time, diira^cr^oa 
Justs stands or plays alone.' It often seems- as though they are not paying much atten^l<^ 
,to what others do or say. GUESS WHO? . • 




SITUATION 3 

1 ■ • o 

This person- does not try to be mean, but always seems to be doing something nlsa 
beside what Tie or she is supposed to be doing. When the class is working,. tiiLc person 
sometimes walks around, plays with things inside -the desk, goes tfo the bathj:o«:n, gets 
a drink or combs' hair. Many times when the teacher calls on this person ho or ahe 

a ' 'I 

dooGu't even acnow what the question is. GUESS WHO? 




^ ' , • SITUATION 4 4 



fthia person has so much fun playing apd talking with, other boys and girls that he 
usually doesn't get his work done. He or she wants to talk with other children' whe^ 

: . . . » • (T ■ /■ • • 

the class .is supposed to be working or reading. When a g&oup of .children are supposed 
' • ' ■ ' ■ / %' . 

to be working on a project, this person doesn't want to pay any'^attentiori' to. tl>e'' ' 

project, but instead. Wants to play around and have fun. Even on the playground, 
this person doesn't care very much for playing regular games, « instead he or she "* 
just plays around or makes friends. To get attention, this person might :maka-funny 
faces or even whisper to neighbors during' class. It seems as thoughjthls person always 
' wants the teacher and other students ta hear about what he di4-^'d i^at 'he wanto to do, 
He or she is always talking and usually about^ himself . GUESS WHO? 



( 



I. PART ONE 
Directions: 



^'EI^CEPTION TEACHER RAtiNG SCALE 



Please read the behavioral descriptions in items' 9^ne through six 
below. Reflect carefully upon the behavior of (students namq) • 

■ „u^^v 3 T ; ■ —J— y°" ^ave observed him in 

school and on the playground since (date), Try to 

haii^r^i'^ ?JTr^°!! °^ (l^e.she) engages in Be- 

haviors described by the category. Now put an X at the..closes£ 
location point on the demension line which follows the behavioral 
descriptive category. • . . . • -^v--^ 



1. 



TASK-ORIENTED BEHAVIOR 



is supposed to be, doing seatwork or 'any independent 
T^llot lful '° -°-Pl^ted (he.she) goes 

ivl^v %i other ,«)rthwhile learning act- 

ru^- N^^" (he, she) is sufkpos^d to be watching and/or list^nihg. 
(he, she) does so. This applies whether the teacher is myself or . • 
another; whether it is. a film radio or T.V. prograi. (He, She) tries 
to answer when called on even if wrong. ;ihen asked to clear bff » 
his desk; put materials away; line up or any other management' re- " 
quest, (he, she) tries to follow directions. v 




Most of 
the time 



Some of 
the time 



Half 
the'^time 



Almost never 



i. SOCIAL-WQRK ORIENTED behavior" 



A 



(He, She) likes to talk about school work to -me, to other teachers .. 
•and to students.^, (He«,She) almost always has- something interesting 
to share. (He, She) will explain or show school work to other stu- 
dents or school personnel. (He, She) will offer suggestions to- . 
others or try.. Co help in some way. If (he, she) is involved with' 
peers in a project or gtoup activity (he.she) trys to help get it 
done. (He, She) volunteers 'to answer questions or tell about things 
we arfe studying, This person is'interested in what other Students 
are^producing and will show or till about his own. 



Most of ' 
t>he time 
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" §ome bf 
1 the time* 



Half of 
the time 



4- 



1^ 
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Seldom 



Almost never 



•I- 



P:.- 



G 



3. A UNRELATED TASK ORIENTATION .(NON ACADEM3 




(His or her)- interest: is ofteiv. focused oil a task not assigned 

/TT' ^^^^"f "8"P-P-r *clips; making, an airplane 
When called upon (his or >er)' responses may - be "„St?" or 
-Repeat the question.". (His or her) Activities, ^fte; includes 

movinrdfre^t?: .'^^'"^ "^^^ route rather than - 

moyxng dxrectly; combxng hair;, digging inside desk: goine to 
bathroom or drinking fountain unnecessarily. ^ 




Most of 
tlie time 

- .3 • B 



Some of 
the time 



Half "of 
th.e time 



Seldom 



.'JVlmost never 



UNRELATED TASK ORIENTATia| (ACADEMIC) 



°" schdol-related^ask when the need is 
KrTi:r:or1 • or s°h1) stVld h^ti^^r (h"? ^° 



or 



a 



Mdst of 
the time 



Some of 
the tim^ 



•PURE-SOCIAL 



Half of 
the time 



Seldom 



Almost never 



exclus^on^nf'^^S-'° '"-^'^'"2 ^^'^ does sb\o the 

exclusxon of gettxng clas^work done. (He or*slie) i#anfcs tn 
about everything that goes on in his 1±£p (IT u ^ 2 ^ 
with oeers (hf^ c^hJ • -, . ^"e or she) does this 

wxtn peers^ (.he or she) socxalxzes apart from the task and 



"Most of 
the timd 



Some of 
the time 



AGGRESSION 



Half of 
'the tine 



J- 



Seldom 



1 



Almos t -itev^r 



.Moisf 
the' 
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S^ht^ «he^ exhibits behavior which is di^respect'f ul of ^e^ 
rights of others with intent (v^^ «u \ f ^ ^^^^ ul xae 

physically or noh-- phJsicaSJ 'by Mt tin go' hers 'th'^'"'" 
tantrums, o^.^ven defiancing for the slkfof^^f "^c'^"'^^'' " 

behavio;:ar examples ate deliberate • '^^^^f"'^^' Some other 

clacixr^i, A . "'^■Lxoerate loud noxse making to distract 



Some of 
the' time 



the tiae# 



6. WITHDRAWAL 



Most of' 
the idLme 



(He or she) appears to . daydream a, great ' deal and often looks 
out of window; lies with head on desk; s tares aimlessly about 
the. room or at nothing . (Ke or she)' rarely plays with others 
and stands alone- or quietly refuses (usually by avoidance) to 
get involved with others in class. 



4- 



Some of 
the time 



Half of 
the time 



I 



Seldom 




± 



Almost never 



s 
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SEX: Boy Girl ETHN'XC BACKGROUND: Black. 

"•"'E pF VOLUNTEER WITH WHOM WORKING_ 



SpanlsVSpeakln g Wfiit:e_ 



HOW I 'SEE MYSELF 




DIRECTIONS: These questions afe all about you. 'They are to learn how you see yourself most, 
of the time. There are no right or wrong answers. I want you to think of how you are most of 
the time. u. .not how you think you ought to be. . .not how you want to be or your" parents or \ 
friends want you to be. Read both sides of the question. Circle the way that you feel most ^gi 
of the time. 



1. Nothing gets me too mad. 

2. - I don't stay with things 

and finish them^ 

3. I am very good at drawing. 

4. I don't like to work on* 

J, 

•committees. 

5. I wish I were taller or 

shorter i 

^ - 

6. I worry a lot.* 



c 



I wish I could do something 
x^ith my hair. 



8. Teachers iike me. 

9; I have lots pf energy. 

10. I don' t play games 'well. ' 

11. I'm lust the right; v^ight.^ 

12. - The girls, don't like me, 

they Leave me out. 

,13. I'm VQ||y good at speaking 
before a group. 

14. My face is pretty (good 
looking). »■ 

15. 'I'm v^y good in music. 

16. I get along good with 
teachers 

Z' I'dod't like teachers. 

I don't feel at ease, . 
comfortable inside. 



1 
1 

1 
1 



1 
1 

1 
1 
1 
1 
1 



1 
1 

1 
1 



2 
2 



2 
2 



2 
2 

2 
2 




2. x-3 • 4 5 I get mad easily. 



2 3 4 5 I' stick with something until I 

finish. 



3 4 I am not much good at drawing. 

3 4.5 I like -to work with ojthers. 

1 am just the' right height. 



3 4 ^5 I don't worry much. . . 

3 4 5 ^ My hair is nice looking. \ 

.45 Teachers don't li|ce m^. 

4 5 *I haven't much energy. ' . 

4' 5 I play games very well. 

4 5 - I wish I were lighter' or heayier. 

* * • 
4' 5 The girls like me a lot, they o 

choose me^ , ' . . 

3 4 5 t'm not much good at speaking before 

' ' a group. ' " - ' 

3 4 5 I wish I were prettier (good looking) 

3 4^ 5 r I'm not much good in music.^ 

3 4 5 I don't get along with teache^rs. 

ft • . < • 

'..'*■ ' 
3 4.51 like teachers very much.- 

3 4 5. I feel .very at ease, comfortable 

• inside. • 



PRir 
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Averaged 
Score 

4.5 ^ 

4.4 

4.3 

4.2 

4.1 

4-.0 

3.9 

3.8 

3,7 

3.6 

3.5 

' 3.4 

3.3 

3.l\ ° 
3.0 
2.9 
2.8 
•2.7 



2.6 

2, 



2^^ 



2.4 
2. 
2.2 
2.1 
2.0 , 



, . ' Item 38 ■ ,^ • 
Pre-/Ppst-Test ScoTes of Participants on Carkhuff 's 
Facilitative Index ' 1 
(10.2..1) . - 1 



Counselors Steering T ~ '■ — ^ 



2 

4< 

3 

1 

3 
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2 

2 

2 

4 

3 

1 

3 

2 

2 



3 
2 
2 
3 
"6 

6 

3 

5 

2 

4 

2 

1 
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Appendix B Item 38; Sample Instriiment (lQ4 2i2) 



PLEASE toURM TO Nancy Cooper, School Volunteer frosri^ via ^U, Mail oiS(^.60W 



listen-to-ciiildre:: progr/im : 

ATTITUDB QUESTI0:TJJAIRE« 



rOSITTO;^: (check one) 

32 Listener 



Other 



10 



Counselor 



11 



2 ■ ■ ' S chool Administrator 
Teacher 



- IV31'-£):1Q-^1- ^'ead each statcraent and decide how you feel, about it. Then cii-olo. 
thG r.iobor vbich rnost nearly corrt-sponds to your fefilinpcs. Finally ide-fctify 'sorU 
specific reatjons for your ratings in the section narked 'W,^use'^ • 



TPuUJI KG CO .'TO»f:?TS : ; ' ' . y " = ' 

■ St'ronnlv ' Stronrly 

1. Tlie 'i-hour prc-service traininj^ sessions; are a . • 1 2 3 4 (sJ 
valuable part of the training prop.ran. " t 

:' . ' — Jl- A — 9 35. 



Omittfed 



6; 



2. 



The ironthly feedback sessions are a valuable 
part of the training p.rograni. 



1 



-33._ 



V 3". The school -level oriciitation by the coun.selor 
and/or school adr4nistrators is a valuable 
. part of the training program. 



c 



.SCHOOL-LEVEL CO:^ IDEPATIONS : 

\ ■ ■ • ■ 

I • 

'i. The lir, toners are regarded by the faculty as 
• a, Gontributii-iR menbet of the total ;r>chooi team. 



2 .- 3. 



2 3 
± 11. 



4 05 

16 26 



11 
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is 



St 

O 



Listoh-To-Children Program 
. Attitude Questionnaire 
Paga 2 



^ . ^ • ' Strongly. . • ; Strongly, Omitt^ 

* Disagree Agrfte / . 

5. .The listeriGrs are regarded by the adiriinistratdrs i 2 ^ 3^ 4 (T) • 

" oi^ the, school as a contri'butihB neinber of the 2 12 11 2^ ' *' ' 8 

tbtial--^si:rhool teara. , "~ ~^ • 



6. The facilities at:, the school are adequate for 
the needs of the listeners. 



3 

10 



2 



3 



4 Q 

10 oa. 



THE ROLE OF Tlin LISTEN'ER: 

7. , The risteners helped meet a definite «neeh in 
' the schools , ' 



46 



8, The listeners were able to' establish a 

•satisfactory relationship with the students. 



2 * 



13 . 36 



* 



9. The listeners affected the behavior of the 
students in a positive manner. 




,2 . 3 .4 
2 6 10 .24 



17 



. l.-hat ch^n^cs would you suRgest foir inprovinp the profrra-?' (Ur^Lte answer on back) 



^JurrSS'on' SSckf^^" "^'^ for .otivatinr others to i^.rtlcipate a« li 
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Appendix B It^: 39 (10,2,3) 
PLEASE RETURN TO, Nancy Cooper, School Voluriteex-Progran via U. S*. ^laii' or School 

'LISTES7To-cIIII,DRE:^pp.oGR^M . ■ 

, g , .. - . ATTITUDE QVESTIOIIHMRE .. / 



4 



POSITION': (check one) ' 

• "^7 ' ' L istener 

, „ 10 , Counselor *» 

J.\^i'I't£?I£!-^J Kead each' statement, and decide liow yod feel about ft. l-heh circle 
the number .vUlch wost ne*?rly corrc-cponds to your fe««linRS, Finally Identify so-.e 
, specific rcaspns for your ratings in tft'e section marked "because", . - 



11 



Other 

» 

^School Administrator 

.1 • 

Teacher 



TFy\i:ii>;G co>tone:<ts : 



1. The A -hour pr e-service^-^ininR sessions are a . 
Valuable part of the /cralninjv prop.ran. 



^Stronnlv 
Disar^rec 



Stronnly. 
/?,rce 



s 

J. 
omitted 



Counselors 



Teachers 



Listeners 
Other 



2. The roonthly feedback sessions are a vaWablc 
part of tliQ training program.. * 



2. The schooi--lc*cl oriciitation by tha dounselo: 
and/or school ndmnistrators is a valuable 
\^ part of the traiijing program. 



SCHOOL-LEVEL CONSIDEMTIOKS : 

'i. The lintencrr. are regarded by 'the faculty as 
a con tributinp, member of the total schooi team. 



•A 
C 

X 

L 
0 

A 

C 

t 

L 

0 
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C, 
T. 
L, 
0 



1 


2 


3 


4. 

/ 

. _1, 


5 • 
-_1 - .. 








. 3. 


4 » 


• 




1 


1 


3 


■ ' 1 




2 


3 


26 






2 


1 


1 


1 


•2 


3 


A 

1 


1 _ 


1 


1 . 


1, 


. 1 


3 ■ ' 








1 


2 V 




1 


3 


5 


23 / 




1 


2 


3 


4 


5 








1 


. 1 








5 


._5 


ft 




1. 


2 


1 
















5 


7 


17 




1 


2 


9 

3 




••5 , 


A. 






1 


-JL 




•3 




1 


3 " 




1 






4 


14 






1 


1 


2 



a.. „ 

3 



7 

3 " 



Jjistcn-To-Childron Propran - ' & 

Att:ir.ude Qaestionnaire 
Page 2 



Strongly - Strongly 

Dlsanree Agree 



5. The listeners are repartled by__ the administrators 12 3 A 5 

of the school as a contributinp. neir.ber pf ' the A • 2 

total school team. * '. 



T 



L 4 7 15 . .. 6 

0 1 11 1 



y 6. The'^facllities at the school are adequate for ' — I 7~~ — 3 5 y 



the needs of the listeners. A 1 



1 



Tlin ROLE OF THE LISTENER: 0 



7. The 'listeners helped neet a definite need in 1 2 3 4 5 

■' ^ the schools, •* • . A 2 



c 

T 



L 2.2 24 

0 ' . 13 



8. The listeners were able to establish a — — I 2 ''"3 z» 

satisfactory relationship with the students. A 

C 



T 



T 



'.^•'hat dhangcs x^ould' you suggest for inprdving the pro fi^.i? (t. ' rlca &nflWfey 61I bctck) 
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1 



L 9 4 4 3 11 1 



1 



• ' L 1 7 20 4 

'0 2 2 

9. The. li^t^feners affected the behavior of the . l ^2 3 72} 5 

stu^^ents in a positive manner. A 2 * 

. ' . — ' r— p ■ 

' X ^ • ' • C 2 11 4 2 
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/ 



/- 



Ml 



Ul 



Ul 



c 

< 



to 



•I 

< 

O 
CO 



rr 



Si 

c 



2* CO 
" I- 



c2 *R «^ 
S *o 



— 1^ 

CO 

C4 O) CN 

O * -i 



CO 



I 



in I/) 



S CO 



«0 ti- 



2 



-I CK 



J2 



CM 



CO 



I > ,^ n 



!2 



CO 
0\ 



CO 



•to 



03 



o 

lO* 



n 
12 



W CO 



-5" is :§ -2 ^ 

o 22 
• • • ^ 



CO 

o 



o 




of ^ 



r 



o 

CO 
>1 



o tr» 



!2 CO *o to 



ON 



EI cvf Of 



O 

(O 



O 



o 

CO 



o 



CO 
o 



CO 



i2 



la 
.2 



139 



'Si. 



136° 



APPENDIX B 

Item 42 
' (10^2*5) 



SO 



. - ' ^ TABLE 

• Correlations Between 
llpw 1 See Myself Scores and Observed Classroom Behavioi-, 
BSCS SpecicM j4\'itcriaIs StLKloiits (N «^ ' 



llow I Seer Myself 



X 

Item Scorc^ 



V/ith-it Not-wUh^it Friciully 



1. Teacher , 

2. ^Appearance 

3. Science-Biology 

4. Body-Build 

5. Academic 
Achievcmerit 

With-it 
Kof-with-it 
Friendly-Pecr. 

' ♦p = .05, r = .10, 



3.V5 
3.18. 
3.iG 
3.18 



-.04 
-15* 
.14* 




C. 
7. 



3.05 
22.5 
5.4 
2,1 

oiic-tailcd test 



-.13* 
-.88** 



-.09 . 

•09 
-,17* 
-.31* 

V 

-,03 



**p = .05, r = .195, t\vo-taiIu4tcsf * 
^Factor scores wore converted to standard pcoves, 
factor, means on 5 -point scale. 



These are item, not 



/ ^ 

/ ■ ^, 




C: 



Percentage of Agreement 



APPENDIX B - * .• 

. ^ Item 43 . • / ■ ' • 

AgaHnst Standard for the.^Tw/ Group! of Observers (10.2.1) 



Pre-Treatment Observers 



Child Obs. 



II 



III' 



IV 



Obs. // & Initials 



.1 
2, 
3 
4 

6 



<SR) 
(DD) 
(NK) 
(DS) 
(PB) 
(CK) 



7 
8 
9 
10 
11 



(LS) 
(SB) 
(RB) 
(SW) 
(LG) 



12 
13 
14 
15 



(BJ) 
(NK) 
(LY) 
(RD) 



16 
17 
18 



(RR) 
(EA) 
(DV) 



19 
20 



(AG) 
(SV) 



% 



of Agree 



63 
63 
63 
84 
89 
89 
68 
73 
99 
84' 
89 



99 
99 
89 . 
99 



83 
99 
99 



81 
83 




Mid-/Post-Treatmenfc Observers 



Child Ob?;' I Obs. // & Initials 



II 



III 



IV 



1 
2 

5 



6 
7 
8' 
9 
10 



11 
12^ 
13 
i4 
15 



16 
17 
18 
19 
20 



21 
22 
23 
24 
25 



(PD) 
(NO 
(CH) 
.(CM) 
(AR) 



(DC) 

(MG) 

(SG) 

(BW)' 

(KS) 



(JJ) 
(TO) 
(ST) 
(QN) 
(JD) 



(NN) 
(WP) 
(PA) 
(PP) 
(AY) 



(CW) 
(CT) 
(DD) 
(VE) 
(MK) 



%; of Agreq. 



96 
88 
91 
91 
93 



98 
99 
97 
96 
96 



92 

99" 

83 

.9b 

97 



98 
98 
98 
91 
95 



97 
93 
98 
.95 
96 
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Item 44' 



Analysis af Mann Whitney U Test 

Function • ^1 \ 

\yhcn at least WinalV^<^«^^^i^cm has been achicycd; the Mann- 
Whitney U test may be uifcd to test whether two indeiDeadent groups have 
been dra\\-n from the same population. This is-oneofohiuiiosji powerful 
of .tte-Jidnparametn;^ 

researcher wshcs to avoid the / test's assump- 
tions, or. wlienjhe;mcasuremeu4au Jbeje^^^^ isiwoaker thanlnterval 
BcAlingr-^' ^ ^ 

Suppose wo have eamploa from two populationa, popiflation A and 
^ population The null hypothes-is is that...i;.iuU./(. have .the same 
distribution. Tho^^toiiv-iti^cLbm we tost 

^'^^Lili^lilll. sfochaslicaliy larger^Uian^^^diL ejlS 
Ue.may acTept'7/n?'tIi~frf6Ua^ that a acore from A is larger than a 
score from B is greater than one-half. Th^fcris, if a is one observation 
from population A, and'i; is one observation from pop\ilati'&n B, then 
Hi is that via > b) > * If the evidence supports //i, this imph'os tha t 
tho^^bulklli^tpp^uktion A is high er than t!ic bulk of no nufatloiT^ 
, Of course, we might predict instead tijaTs is stochastloaTlylarger than 
A. Then /A would be that p(a > 6) < ^. Confirmation of this 
assertion would imply that the bulk of B is higher than the bulk of A . 

^2J. ^ two-tailed test, i.e., for a prediction of differe nces which dpes not 
state drrecti bn, Hi would be th at p(o > b) 9^ -^^ ' ^ — ^ 

.^:^^ethod . ' • 

• Letni « thenumber of cases in the smaller of two indqpendent group?, 
and 112 « the number of cases in the larger. To apply the U test, we 
first cpm)^^ groups, and rank these 

^ilJiL^L?]^^ ^'^5? rankiu.gralgebraic s^^ 

J'.^i.^".^ lowest ^ranEs are'assicned to the largest, negative numbers^ if 

^i^y. — pi^. — ^ — . — 

Now focus on one of the group.s, say the groUp with jtif c»ses.^hc 
yaluej)f C^^h^s^^^ i,i this tesfcXis gi.ven by the mtjnber.of timob 
tK^a score in the group w?tli n^^^ag es procedos a score allBo group with 
---»ni.c\'is^sjjlTxe7 " — ^-^ - ^ m ,^" 

For exampleT'suj:^^^ an experimental group of 3 cases and a 

control group df 4 cases. - Here ui 3 and nj « 4. Suppose these were 



*As described by S. Siegel in Non-parametric statistics -New York: McGrSw 
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r 



ii7 



the scores: 



V scores 


9 


11 1 16, 




Cccorca ^ 


G. 


8 [ 10 


13\ 



To find 17, we first rank these scores in order of increasing size; being 
careful to retain each score's identity as either an E. or C score: 





• & 


9 


,10 


n 


13 




. . - C 


:^ 


E 

V 


, c 


E 


C 





j^OW i;UiiOI\i^» w**v*w» — — ^ w — ~ 

prccedo cacli score in the control grdup. For the C score of 6, no E. 
score precedes. This is also true for the C.score of 8, For the ne xt 
C score (10), one E score precedes. And for the final C scoreXlS), two" 
E scores precede. Thus 1/ « 0 + 0 + 1 + 2 «.3. The number of 
jimcs that an E score precedes a G score is 3 = i/.* / ^ 

o» The sampling distribution of U under Ho is known, and witTi this knowl- 
edge we can determine the probability associated \vith the occurrence 
under Ho of any U as extreme as an observed value of U. 
Very small sapiples. When neither nj'norTisisJarger than 8, Table J 

?^gf the Appendix may be used to "aclerinlnrthe exacn^fobabilTtj^associ^ 
ated with-thKocWrence"tinder*"rfo o^any CTas extrerne as an obserycd 
VttTue-l5f'*y^ 'The reader ^^'ill observe "that 'Table J is made up of six 
. scpaYatrsubtables, one for each value of wa, from na ^ to tit « 8. 
To determine the probability under Ho associated with his data, the 
researcher need know oriy ni (the size of the smaller group), na, and U. 

' With this information he may read the value. of p from the subtabld 
appropriate toiiis value of nt. ^ • . 

In our example, ni « 3, « 4, and U « 3. The subtable for « 4 
la Table J shows that U <3 has probability of occurrence under //o of 

? .200. ' • 

The Bxohaliili tics^ i;iveri in JTab le arc one -ta iled. ForjUffiSriailcd 
' . ^r>K^,th^^ml1l^ of 7) yivoTi m the table should bcTcIoub led. . 
1^o\y it may happen that the observed value 01 (I is so large that it 
dws not appear in the subtable for the ^obficrved value of 712. Such a 
value arises when the researcher focuses on the "wrong" group in deter- 
mining U. We shall call such a too-large value U'. For 'example,, sup- 
pose that in. the alcove case we ha^^ounted tho^ number .of C scores 
preceding each E score rather than counting the number of E scores pre- 
siding cach e score. We would have found that I/= 2 + 3*+ 4 =» 9. 

subtable f or na = 4 docs -not go. up to U « 9. We therefore denote 
■^(Mjr observed value as ^ 9. We can transform any I/' to 1/ by 

. • U'^ 71,712 -Ur . - (6.6)* 



il8 ^ raB CASE OF TWO 2XDEP23XDBNT SAMPLES 

In our qxample, by 'this transformation » (3)(4X— ^«'3; Qf 
course this is the U we foifnd direptly when we counted the. number of 
scores preceding each , ^scbro. \ *^ • • 

Examplehfor Very Small Samples 

Solomon and Colcs^ studied whether ra^ts would generalize Icarnocl 
imitation. when placed under a new drive aiid in a new. situation. 
Five rats were trained to imitate leader rats in a T piaze. They were 
trained to follow the leaders when hungry, in order to aitaiii a food 
incentive. J^hen the 5 rats were each, transferfcd to a shock- 
avoidance situation, where imitation of leader rats, would have, 
enabled them to avoid electric shock. Their behavior in the shock- 
avoidance situation was compared to that of 4 controls who had had 
. no previous traiping to follow leaders. The hypothesis was that the 
5 Ta\s who had already been trained to imitate would transfer this 
training to* the new situation^ and thus, would reach the learning 
. criterion in the shock-avoidauce situation sooner than would the 4 
control rats. Thp comparison is in terms ^of how many trials each 
rat took to reach a criterion of 10 correct responses in 10 trials. 

i. Null HypoihesiSy Ih: the number of trials to the cfiterion in 
the shock-avoidance situation is the same for rats previously trained to 
follow a leader to a food uicqntive as for rats not previously trained. 
// 1: rats previously trained to follow a lerider to a food incentive will 

• ' .reach the criterion in the shock-avoidance situation in fewerTriars 
'than will rats not previously trained. «' ' . . • 

ii. StatisUcal Tc^t. 'The ^^lannAYhitney^ U test is chosen because 
• this study cmploy.s two independent samples, uses small pamplea, 

and uses measurement (number of trials to criterion as aainde^ to 
speed of leajning) which is probably at most in an- ordinal scale. 

iii. SigniJUbncc Level Let a « .05. ni » 4 jcontrol rats, and 
na 5 experimental, rats. - * ' 

. iv. Sainpltng DisfrihiUion. The probabilities associated with the 
occurrence under 7/o of values as small as ^an observed £7. for ni, 
Tia < 8 are gi^'cn in Table J. , ' . 

V. Rejection Region. Since lli states the direction of the predicted 
diftercnce, the region of rejection is one-tailed. It consists of all 
values of U nvhich are so small that xhe probability a,ss6ciatod with 
their occurrence under 7/o is equal to or less tlian a = JOo, 
• vi. Decision. The number of trials to criterion required by the E 

» Solomon, R. L., and Coles, M, 11. 1051. A case of failure of gencraliznlion of 
imitation across* drives and across Bituations. J. Abnonn: Soc, P&ychoLt 40. 7*13. 
Only, two of the groups Btudicd by thcso investigators are included in ihia cxumplo. 

'.. 144. • ■ ' ■ 
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THE MAJN'N-WHITKBY U TEST 



119 



and C rats wfere: 












78 


64 


75 *| 45 


' 82 


Crats 


110 


70 


53 1 51 





\Vo arrange these scores in tbo order of their size, retaining the identity 
of each : ' . 



45 


51 


63 


64 


70 


75 1 


78 


82 


110 


E 


C 


C 




C 




. B 


B 





We obtain V by counting the number of E scores preceding each C 
score: t/* = 1 + 1 -f 2 + 5 « 9. 

In Table J, we locate the subtable fpr 11% 5'. We see that i7 < ft 
when ni « 4 has a probability of occurrence under //o of p « .452. 
.Our decision is that the data do not give evidence which jAistify 
rejecting Ih at ,the previously §et level of significance. The con- 
clusion is that these dat^a do not stipport the hypothesis that previous 
training tQ imitate .w^ gfheralizo : across situations and across 
drives.* • ' \ 




nj between 9 aftd 20. If na (the size of *the larger of the two inde- 
peria^iVrsSTnples) jsjargerl^han Ta ble J jn ay _ n 0 tbe^uged . AVlien nj 
is between 9 and 20, ^ignTHcance tesls may be made with the, JNIann- 
AV'hitiicy tee^t by using Table of 'the Appendix which gives critical values • 
of. (/.for Rig^iificanci^cvcls .001, JOI,^ .^^^ and .05 for a one-tancdjost. ^ 
For a_two-tailcd test, the significance levels given arc ,00 g^.,02, .05", and 

MO. • ■ ■ ■ 

Notice that this set of tables gives critical values of 17, and does not 
give exact probabilities (as docs Table J). That is, if an observed XJ for a 
particular n\ < 20 and na between 9 and 20 is equal to or less than that 
value given in the tablOj //o nuiy be rejected at the level of significanpe 
indicated at, tlxe head otlhat table. 

For example, if 711 =^ (J and 712 = 13, a 1/ of 12 enables us' to reject ■ 
//o at ct =\0i for a one-tailed test, and to reject i/o aj> a «= .02 for a two- 
tnilnd test. . ' * , 

Computing the v alue of ^^_ForJa.irly large, va^cs of n\ and 712, the 
. counting luotirod "of deterinimng the^yaluc of jL/'in/ay~be-ratherltcd}ous. 
An'^altcrnative method, which gives identical resuUi7^s as^sigii!''the 



• JHilomoD and Coles report tbo same conclusioi3r^The'6tflitisticartdsrwlircS"t& 
uiilixcd iA not disclosed. 
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^Jj^O^ THE CASB OF TWO IXDEPEKDI3NT SAMPLES 

\Tank)pf l>to _the l o\vest score in the combined (rii + 712) group of scores, 



or, eq^ivalently, 



U «»jiina i ^ — ^ — iCx 



(6.7a) 



(6.76) 



wKere Ri ^ sum of the ranks a ssigned to grouf) whoso^amplevske is m 
'Hit sum o f the ra nks assigned to g roup^whasiLs ainp^ m 



^ or eixample, wo might have used this method in finding the valu?of 
U for ihe data given in the example for small samples above.> The E and 
C scoreij fox that example are given again in Table 6.13, with their ranks.* 

'f/dvB 6.13. TniALS TO CniTiiriioN or E and C IUts 



jB Scoro 




C Scoro 


Hank 


78 

' 75 • ' 
45 • 
82 


7. 

• . '4 
6 
1 
8 


110 . 
70 
^3 


9 

^ t 








i2i - 19 



"For those data, Ri 
njf a 4 aud ni a 5, 



i 19 and Rt «= 26, and it "will be remembered that 
By applying foirm\jl^ j6.76), .\ye_Xave 

Z/ = 9 is of course exactly the value we founfl earlier, by counting. 

Formulas (6.7a) apd (6.76) yield diiTeren^^Xf^^^ the smaller 

of these that we want. The larger value is U^l' Th e inv estigator 
should check whctherj^ by^appJyingTli^ 
traiisfoFmatioh ; * * " 

" ~~ K = 741712 ^ 17' 



(6.6) 



The smaller of the two values, 17^ is the one whose sampling distribution 
is the basis for Tj^)Ie K. Although tJiis value can bo found by qoniputing 
both formulas (G.7a) and (0-76) and choosing the f*nValler of the two 
results,, a .simpler method is' to use only one of those form\ilas and then 
find the other value by formula (6,0). ' ' ? * ' 

^X^arge saraples (ns large^han 20). Neither Tabk J nor Table Iv is 
usable when na > 20/ Howevei^ it has been shown (iiann and Whitney, 
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. ; ^ V APPENDIX 

Tadijb K. Table or CmiCAL Values oy W in the MANN^WmraBY Test* 
lablo Ki. CriticAjjVftluca of U for a One-tailed Teat At a - .001 or for a Two-tailed 

Tcatat a *-7002« ^ ' 
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• Adapted and abridged from Tables 1, 3, 5, apd 7 of Aubic, D. 1953/ Extended 
tables for the' Mana-Wliitney statistic. BulUlin of the InstituU of Educalionol 
Research at Indiana Univeniti/, 1| Xo. 2| with thb kind perinissioa of tlie author and 
tho publisher- /a. V*. n " 





' ' * Item 44 'A' • ■ ■ -'^'■'-■i-'^'-- ' '''-'P''^ 

. Summary of Survey Results on Products of the Program -<il.l) ' 

• * ' ■ 

« *!E.stablishing a Volunteer Listener Program" 

* * . ^ • * * '. ^ , 

The cofiipetency based module was reviewed \>y the' following and found to be 
acceptable in" its prototype form: 

•1.^ nr. Diane Baker, who has written numerous performance-rbased training modules 
and has served as consult^n^ on. performance-based modules to the Florida 
State Department of Education. 



2. Mona Goldstein, Area-level Voluikeer Speci^st for the School" Volunteer 
" Program of Miami and newly-trained administrator of the Listener Program 
. in the Souths. Area of the Dade County Public §chools. 

3.. Lauren Swinney, scl^ool-level Resource Person for the School. Volunteer 
Program of Miami and**&xperienced curriculum writer and adult *edi|catioh 
teacher. , • ' i 



The Listener Program Handbook was reviewed by the following and found to be 
acceptable in its prototype form: 

1. Ann Cordray, Executive Director of the Mental Health Association of Dade 
County. ' 

y 2. Norm Colin, elementary ootmseJLor and advisor to the Listener, Program^ 



try ojx 



3.' Karen Summers, former Youth Services ; Committee Chairman of- the Mental 
' Health Association and volufitee^iKLis'iener. 



4. . Miriam Sager, Volunteer Specialist with the School Volunteer Program of 
Miami and former school-level trainer of Listeners.- 
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Objective 



Target' Deadline - Dec6inber, 1974 
Activity 



l^^To provide information 
for prospective and/or 
. interested >chool 
administrators of the 
program in a form com- 
patible with contempo- 
\ rary CBTE /competency 
<. based tea/h"er^ education) 



13. To provide a handbook 
. for school level per- 
sonnel and volunteer 
listeners 



l( To facilitate use of 
;chool systems 



•this program by other 



Indicator 



V 



12.1 Design prototype of ;i2.1 
module and it6 support 
materials 

■ \ 



**12. 2 
★ 12.3 



*13.1 

13. .2 
* 13.3 



12.2 Conduct evaluation 

12.3 Revise module . 

12.4 Make prototype avail- 
• able for publication 

and distribution 

13.1 Design prototype of 
. handbook 

13.2 Conduct evaluation — 

13. 3 Revise handbook 

13. 4 "Make prototype avail- 
able for publication 
and distribution 



14.1 Serve as consultant *14.1 

14.2 Communicate particu- *14.2 
lars of the program 

to others through 
such sources as: 

a. mass -media 

b. educational media 
(publications, 
conventions, etc.) 

c. Cojjimunity channels C 

V . . ■ 



Completed prototype 
of module' 



Results of evg.lua-; 
tion ' • ' 

Revised module 



Completed prototype 
of handbook 

Results of evalua- 
tion 

Revised handbook 



Record of communica' 
tion activities 
Samples . of .dissemi 
nation materials 
and/br record of 
activities 



•** See Appendix B, Item 44 A. ^ • ■ W 
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APPC tUOiif a 

,• OVERVIEW OF 'kODULE " 
. (12.3) 

TITLE ; Establishing a Volunteer Listener Program 



V'-.' 



TERMINAL OBJECTIVE^ The participant will develop the competencies necessary to estab- 

. , lish a volunteer Listener program; ' * 



COMPETENCY 
OUTCOME 



.MULTIPLE OPTION 



PRACTICE. 
APPLICATION 



i. (Target Area-Philosophy) 
Can describe to the' 
satisfaction of colleagues 
and/or Resource Person, 
at least 5 Reasons why" 
volunteer Listener ' 
nram might be -o^ value 
to hxsVher own situation. 




(Target Area-Need oi 
Resources) ^ 

Can identify the major 
needs/resources which- 
would affect the estab- 
lishing of a volunteer 
Listener in his/her own 
situation. 



I-.l Read Study Sheet #1. 
I,. 2 Select additional read- 
ing from' Study Sheet #2. 
1.3 View one of 2 video 

tapes on "THe Listener 
Program" or re^d. tran- 
scripts on Study»Sheet 
7/3 and /M. . 'r. 
Select a progr^jpo^rom 
Study Sheet #5 ^afd make 
a site visit. - 



1:4 



II.'l Read Study Sheet //7. 
II. 2 Read Study ^eetJ8. 
3 Select a'programNfrom 
^"'^dy Sheet #2 and" 
make, a site visit. 



I.a. Use Study Sheet //6 

as a guide for inter- 
acting with .others 

I.b. X)btain reaction to 
'. your completed 
Worksheet //I. . 



II. a. Complete Worksheet #2 
at a meeting with 

^ ^ key personnel. 

^X.b. Obtain reaction to 
your guidelines. 



HI. (Target Area-Administra^ 
t ion/Supervision) 
Can establish a set of 
guidelines 'for the ad- 
ministration of a 
volunteer Listener 
program which will be 
acceptable to the 
school and community 
personnel involved. - 



IM.l Read Study Sheet #9; 

111. 2 Select additional 
reading from Study 
Sheet #iO. 

111. 3 Seil^ct a program from 
Studj^Sheet #5 and 
make a^^te visit. 

III. 4. View, one of 2 video 

tapes on" The Listener 
Program" or read 
- transcripts on Study . 
Sheet /I3 and #4. ' 



III. a. ^Complete Worksheet //^ 
Ill.b. Obtain approval. of 
your guidelines • 



150 



ERIC 



•147 



OVERVIEW (continued 



IV, 



V. 



COMPETENCY 
OUTCOME 



J4ULTIPLE OPTION 
EXERCISES 



PRACTICE 
APPLICATION 



(Target Area-Training) 
Can establish a set of 
guidelines for the 
training of volunteer 
J^i^^^^^^s^-and. sgihoal ' '•<rIV.3 
pei^onnel which will/ 
be acceptable to the ' 
school and community 
personnel involved. 



(Target Area-Evalua- 
tion) T 

Can establish a set of 
guidelines for the . 
evaluation of the 
volunteer Listener 
program which will be 
acceptable to the- 
school and* cofflmunity 
personnel involved. ' 



IV,l^Read Study sAeet7/ll. 

IV. 2 Select a program frojiu 
Study Sheet' #5 and 
m^ke a site, visit. 
View the *4 .Training* * 

>• * films ptepared by the 
School Volunteer Pro- . 
. . gram of Miami or read 
the audio transcripts 
on Study Sheet //12. 
IV #4 Select additional read- 
ing from Study Sheet it2. 

V. l Read Study Sheet //13. ' 
V.2 Select additional ' 

reading from Study 

Sheet //2. 
V.3 Select a program from 

Study Sheet //5 and 

make a siW visits 
V. 4 Compare saih^e instru-^^- 

ments on Stuqy Sheets 

^tfl4 to #20. 



IV. a Complete Worksheet #4, 
IV. b Obtain approval of 
your guidelines. 



V.a Complete Worksheet 
at a megting' with 
others. 

V.b Obtain approval »of 
your guidelines. . 



tf5 



\ 
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• ' Item 46 ^« • 

Contents of. The Listener Program 'Handbook (13.3) 



I, General Information (Get Ready) / "* 

;A. Developing a Philosophy . * ' 

1. Capsule History - . » \ 

Why Listen to Children . * , • 

Listener Prpgram Prospectus ' 
Rol4s of Sponsors of the Listener Program* 
The Role- of tKe Listener (Tjranscript of film) 
Training ETession Agenda 

Feedback Fdcus / ' - 

Summary of Listen-to-Children Attitude Questionnaire 



C. 



2. 
3. 
4. 
5. 
6.. 
7. 
8. 




ieing Part of a School Volunteer Program 
lA In the Beginning' . ... 
SVP Communication Network 
Names and Numbers You Need to- Know • 
.How to Keep Coramunicati6n Lines Open ^ 
Earn College Ctedit fpr Your Volunteer Services 
Map of Dade tJounty Public Schools 
Current School Calendat 

Being Part of the Mental Healt^h Association- . 

1. An Overview bf the Program 

2. Membership Form 



II, 



Basic information for Counselors 

A. On planning , . 
1. Guidelines for Selecting Sites^4c/r the Listener Program 

Job Description for a. Couns^lbr in the Listener Program 
Recruitment Materials' . / 

3.1 'Recruitment Methods 

3.2 Recruitment Flyer (E^gl^h/Spanish) 

3.3 Recruitment Flyer 

B. On implementing / 



2. 
3. 



1. 
2. 



3. 
4. 
5. 
6. 
7. 



How to Orient'Your. Volunteer. Listener 
How to Orient Your Pa2?6nts 
5..1 Sample Lett;er to Parents of Elementary Students 
5.2, Sample Letter to Parents of Secondary Students 
How to Create Better Understanding between Voluiiteers and School 
Sample Coaching Conference Agenda 
How to Retain Volunteers ^ 

How to. Express Appreciation to. Volunteers * 

Volunteer Viewpoint , ^ 




Staff 



II. Basic Information for Volunteer Listeners 
A. Building a firm foundation 

1. The Listener Job Descrip^on 

2. School Volunteer Pr^gifam Application Form - English 

3. School Volunteer.,.Program Application' Form- Spanish 
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K^uauciiwb *ati, Lisceaer i'rwc**-**'^' Hanooook (contO 



4. Expectations - Compare Yours with Others ' " • 

5. Knqwing Yourself Better . - 
5.1 Life Style Indicator * . 

How Cross Cultural Differences Can Affect Your Role.afi' a Listener 
(Transcript of film) V. . 

The Carkhuff Facilitative Index ' 

What WpuXd XoM Dp? ^ i -^^^ - " ; v - - •/ 

a Better LiV,^Lner " . ^ 

Working with' Peaple . ' ' ' 

Is Help Helpful? ' • ' , ' ' ^ " 

The Phases of Helping - ' ' 

How Far Poes a Relationship Go?\ > % 

It's What You Say That <Jounts * , ' / 

How to,^ BCiild 1: 1 Relationships ' ' ' 



i.2 

5.3 

Becoming 
1, 
2. 
3. 
4. 
5. 
6. 
7. 
8. 
9. 



How tO;List>en to Cl^ildren, Part i 
How to Listen "to Children, Part 2 



Activities Which Promote Communication 



(Transcript'' of film) 
(Transcript of film) 



IVv Bibliography and Other Respurces 



Q 



/ 




0 
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I^ISTENI LtSTSNi- 

Nancy p. Cc/opcjf - 
•Volunteer Spcclalisi 
^ School Volunteer Program ofMlarol ' , 

"Nobqdy ever Itetens ta me!" How many jiimes 
have you beard that did, but often true lamertt? Stu- 
dqnts in thT2 Dado County Public Schools ace saying it 
less and I6ss due to p unique prograir/dovetoped 

-;jointly by The l\41ami School VoluntJjer/Program, and 
the Mental HeaWh Association/Together these organi- 
zations repruit. train arid monitor the activities of more 
than lOO^volunteer Lisieners -Jhe basic purpose of thq 
program is to lessen anxiety ih youjig people by proi«> 
viding a trained volunt^^e.r and an atftio$phere. for ap- 
proximately thirty minutes per 'w^i^. which will en- 

' courage fhe development Qia relationship baiween 
that student and- the adejit' friend. It is non-crisis 
oriented 'and definitely developmental. ^ 

. Five hourspf pre-service orientation are/f)rovided 
by both Ment^J^^Health Association professionals and 
trainers from the School Violunteerftograrr/ During the 
first session potential Listener? are exgTdsed to \he 
history.'developmentand underlying philosoph/of the 
program and are introduced to techniques of elective 
listening. Between the first and' second pre-service 
sessions the volunteers visit^heir^assigned schools 
and meet the counselors under" whose direction they- 
will worf^. ThB second brientatibn Session explores 
team relations/ culturaUdifferences and the charac-" 
tenstids unique tp.elementary and secondary level 
listening, ' ' 

In order to maintain a cphesive and unified ap- 
proach \p the relationships, all Supervising counselors 
parlicipatfe injhS orientation sessions prior to their .use 
of Listeners. 

, • ^^^9^ ^''^'"'ng continues each week hs the 
■ LrstePiecSSmeet.withMheir counselors forabrief Coach- 
ing Conference to exchange views, discuss problems 
and record progresS^.'^h addition, monthly Feedback 
Sessions are leadby voldnteer Mental Health profes- 
sionals. Here Listeners share feelings, frustrations 
joys and experiences. 

^ 'Although the general guidelines ^ the program 
are established by. the -pai-ent organizations, each 
school IS Encouraged to adapt the pi'ogram to meet its 
own needs and respond to'itslswh commifnity. Gen- 
erally speaking, students for th^^rogram are referred 
to the counselors by teachers or are selected by the • 
counselors themselves. Ti^ere is no "typicar'-sturjenf 
Some ace overly shy, slightly aggressive or have re- 
cently been through a death, divorce or other emotion- 
ally trying experience. Just as there are no typical 
^udents, there are n(j typical lis'teriersV they really 
l^present a cross*^ section of the community. Men and T 
Women, high/school students anjd^ senior aitizens 
hcxdsewives and college professors, all have^beeri' 
able to relate to their pafticglar student in their own 
unique and special way. » , 

J If seemsjiard to b^fieve that so much can. happen , 
to rnciividuals whGT spend short periods of time to- 
gether. Some dtribute the program's success \o the 



f * ^ nop''throatoAing erivironm^^nt; ih^^ 

;«hip, Of the sensitivity of the volunteers. Whatever the 
. cause, the Listener program is olive and welt and pro- 
ducing positive results iri Dade County, Flori^q; . 



A 




1S4 



•151 




.Item 48 



Exce^pc frbm Florida School Volunteer Programs Directory .(14^1-2) 



^bfflctal Namo of School Volunteer^^ogr^i^ The Mlami^Schoor^ limteer Prnc>r-n^ 
Bu,JdossXddre$s „ 1410 N.E. Second Avenue / Mf^. . ^i ^^^^, 

^"^^^ * City . 

Business Tolephono ( 305 ) .371-2491 



Business f olephono 



Streeft . 
305 ) .371-^2491 



_33132^_.^ , 

Zip Codo • , 



Area Codd 



Number 



Name of Pr ogram Director ■ Prt Audrey Jackson 



Position Title Coordinator of Volunteer Services 



NaVno of School District ^- vDade County 

Number of ^ 
Students in District. 



244,565 



Number .of 
— Volunteers 1^*000 



Sourcc{s) of Funding State and Lodal 



Total Amount 

. Budgeted SVP,Funds $140^000 



Major Aspects of the Program are:, (briefly d96cribe) Voluntee-rs f rom^ three comDonent:«. 

(students, coinmuriltv ariid Busirxess/Irxdustrv V are charineled lit to £39 ele,.enr.. 



. junior hifih and s^riior - hiph s chools ,in n:^n.^..n A..^^^^. cata^nrip-.. 
Please check the areas below in which VRO havo staff members willing to serve as consOjtants to other districts: 



.Organization of School Volunteer Programs 

— Administration of Schpol-Vol^nteer Programs 

School Volunteer Executive Boards and/or 
Advisory Couhtils* 

X 

Recruitment - School Volunteers 



JL^Orientatlon • School Personnel 
JC — Trailing • School Volunteers ^ 
J? — Training • School Personnel 
Placement or Assignment of Volupteers 



. 1. 
2. 



Listeners Prof^rams 



Advisory Board 



3] Weekly Television Program ^ 

-Lis^^of written materials which are available upon reqJest: 

. ' Title/D^criptiorv 
t. See attached ' . 



2L_Retention of School Volunteers 
— 2L-Recognition of School Volunteers 
- — JLiTraining of Trainers 

•i.J£_School Volunteer Promotion^and Publicity 
1 — ^^Interviewing School Volunteers ' ' 

- -Budgets and Financing School Volunteer Programs 
— ^Evaluating School Volunteer Programs 

5L.School Volunteer Services: i^/reading/enrichment, 

, library^ etc. Please list six of your successful School 
• Volur>teer Services * , 

4. Training Moduip g for aTV levels/ 

5. Training of .Qr hool Levp > l LeadiX s 

Cooperation w 
uaaiaber or Co: 
Junior Xeague 



6, Cooperation with coramunity groups : 
CoasiDer ox Loininerce \ mm ^ 



Pace 



Ir:' 



/ 



c 



HvrtliJ Writer 



" ft 



in .I'niujary. 'ih.-:rc*:; ,io '2k 
* nr;i4u j.; six iouvh cJ.nrr.: 

:;o\v* pro-.ra/.-. n,ir.ro;..4r.;oiy ' 
<•.•! I'd M.;r.i Jo ('::;;;<irrn. 

Mrninl.n^-.ilih As\0('ii..ir.:i o; 
^..i.r: CV».:i.;y'(.V..:,\) \u<\ tllO 

t-»ys wi;^ .v.-.i,- cl.iiui'c.T %-.-.cii. 
win 

.';uiv.V.i,cc 

f;.T.:.ir> 'sin Sr.LTir.,M-!c>r.:i. 
Crs'-or.ut G: ovc, Si.niot, Corr.J 

ry Aciiwol ;. 




U's r, jo\v-1;ry prr.'i-.r.-.-.i. 
'X\\^ iisiri.i'ir. .^v to ti.-r-j.t'.'; 
ti'ir.l. Tury wor.'t or.>r .nf^ 
vice. Tlioy won't Cf.r.%: 
I»OJ>nf.ii;y, t;-.ry will lijCol.'.C 

•T!;ry ;.rr r.n^ .V.r 
r .•'..'^ Ir, ! 1 1: .-, ; T ) r,.-; . * ' f r.y, : N.n „ cj' 
Coo pop, voi.ji^icrr pro. r.-:a 



^ * Jecdoack 
r^.uw . v^ho- Jjr^vc 

* Tj..::';. \/!,v, ]jr ;...V.-., 

.';;(v .:;>,;., ..-Jorr. 

livr r,.-> rii;i<l w.li jir.vo 

"7i.^: .:i.-.fio;Ufi; tliin,'^ w /or a 

iv/c.'*.; i:t.^ ;\vo o.' W.o.^j, Tor 
;o i.;./ .M-'.i, liicy wvur.l 
Ovl-.or on continuing! 



• • • r,<'it*\\» 
.n.|.: l» .vi*; i . ... 

Z/'v/Vv///;/'- 

To I 'rohtrij:: 



"ERIC 



n con Tro i : t a i frt n w i tl7 • 
t^r.<r\\rv\ .Tjny;v3 )jOM;r.5 - 
j'lM'iMcr.t ;>ro:.:.-;n/' 

Mcn.u r.l. ."oiriL'oOdy." 

ii' oik lime 

jj'nacU 
<io:.Kv, who Is omo br r.o 

r/4»il(» c!r*;n*n;iry cour.tclo?*.; 
i-.:r»x: iliis yc.-.r i/y cl'.c 
an o.Vf^'-rjn.-r.J^r cxtc;:/;io.; o/ 
con. ;?»•>. i»; \ C^Tii y 

.SlIiooIs*. (ijvuiin Lis Ww:*:.;l..;c 
.it i wr.N: .S.:.;:.ot iind Coco;;uC^ 



^\V0 NOllO..};',," .<:.iV.., *'.v, 
i|.vrw^rK. ..--I.. ..... 



.1 C 



..nr..c .....yj^.;, oxpror.^ roonii,..-tor ..^ vo.n,. 
;r.....r.r. ..1 Kept :oc.;cd vicr^ luv r,:iIA. 



Vo;. 



j;.ivc 
:n:;i.-.I 



c.::.\ 



Atir-'noiT i.r.inui*-;. 

7i.v.c.iO..**':v ;a 
• • • i < r' » " . 1 1 i . . V • • .* • 



voluiii 

:1/Inc;: v.-ojj. 
^. Tor r ::\:\\\\ 
t.';.;i..' .1... • 

^yt.v\. ..... 
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VIDEO ^ 
CREDITS - Standard 



?en bh dosa-up of butcon 
in beglrming of flln "V" 
^old for 30 seconds) 

cop Card Hi (Super) 
Sraphlcs V)LUKTEERS 
iN-SICKT 



Lssolve 



I 



Lide 51: Listener with 
child (view 1) 



t 
2 
3 
< 

» 

7 
R 



Sj?..' ■ ' ' ' v.. 

Fifteen. Minute r.V. gcripC^q^-^^S^^)' 



Soundtrack, of film "V" ' 




* ^ 



Listen . . . I,isten , . . Listen . . . (Echo) 
Silver Bluff . .". Kensington Park . . . Bethune ,v 



^ey 



9 Biscayne , West Lab . . .PhyUis Wheaj:! 



ey 



iide 52: Listener with 
Child (view 2) 



10 
)I 
12 

14 



Listpn . . . Listen . , .Listen . , .'(Echo) » 
Sheriandosh Elementary , ^ Sunset^. . ». Carver Elementary . * . 
Rivers'ide . • ; . Coral Gables Elementaty .' . . Coconut Grove . . . 
Tucker ... 



Lide Listener with 

child (view 3) 



IS 



Listen . • . Listen . . • Listen • . (Echo) 

Myrtle Grove . . . Palm Springs North . . . Brentwood^ . . 



Lltie f4: Listener with 
Child (view A) 



15 Listen . Listen . . Listen . I . (Echo) 

17 Coral Reef . . Hioward Drive / ^ -r 

j8 Colonial Drive . . . R.-^Kotoa . . . 

Ijl Listen . . • Listen • . . Listen . . • (Echo) 



• Pftlsaatto 



rop Card ^2: The Listener 
^ Program 



V 



■ ■ ■ • •■ \ 

!t exactly what vc 



21 



ve ,to Nancy in« Set) 



!3. 



2'3 

21 
2:5 
2C 
27 



Listen . , That's just exactly what Volunteers have been 

• -J " 

trained to do in each of those previously Mentioned Dada County 
Schools . . . And these .Listeners are the volunteers who will be 
in si§ht today as the School Volunteer Program, Spotlights thcV 

. • • • • 

"Listene7" Program. 



uicy talkingito casiera 
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Hello, r.y nasie is Nancy Cooper- I. am the Volunteer Specialist 
assigned to the South Central Area^ 'My involvemanti in. the 

* • ■ ■ • 

l,itH:m\ox )in>i-Xt^m Ij^k.^u Ahoui A ye,nr and a UalC npso <!'if:.f.?. a 



1 



^- > uxoCu^uAt^i* . <.ua ^0>\iC\XC^\^ UmZUCCOX OZ t^C Cm 



"iu Mental Healch Associafioa* larouga several cLiiiitiXuuC c*' 



30 she Jiad le^imed that there was a specific group ol: elcncntarjr 




children >^:;o^ould profit fror; socie sp'eciaL attcnti-on^-. TKe • • 
3j> Mental Health Association also had a group of votHnt:p<*r?^ who were 
33 teady and villing to be traicad to give thac needed attention. 

-j^ 'Working tosethef wirh group of eleaentary counselor^ froa tV.si 

'*■''' . ' ' . • 

1 South Central Area, we were able co'define the roi6 of the 

2 Listener and also to design a training progran for thetn. 



cy holds up' SVP Handbook and 
:cads from Listener Job 
escription 



at to slides) 



3 The official Job description can now be -found in^the SV? 

** Leader's Handbook which is on tiie at your school* »It lists 

f • ■ ^ 

5 as the main duties: I • • •7* In other words the Listener 

1 ^ ' 

6 works on b.uilding comun.ications with a student whom, the^ 

7 counselor has identified . as needing that particular kind of 

8 special attention. The prograa is not crisis-oriented and 

9 is in a large part developaental. Perhaps a new addition 

10 to a family has caused a student to feel .uncomfortable or 

11 over anxious and the Listener Is there to help the student 

12 coamunicate and deal with his fc'/elfngs^^ ' ' 

13 (Cu6 ti) slides) All this talk about , the role of the 

14 Listener can be very helpful, but I think seeing sooie 

15 Listeners at work would be even better. 



ide 05: Listener, teacher and 
student. 



,ide i?6: Lis'tener with students 
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16 Here is Jo. Shappee, a Listener at Sunset School, greeting 
• * . ■ 

T 

17 one of her assigned students, Donald Giliso, as the 

18 School Volunteer Resource Person, Alfreldo Taft, looks on. 

19 At another school, Phyllis Wheatley -Elenentary, Jamell 

20 Whigham is busy listening to two students. Each listener 

21 spends from 20 - 30 minutes per week with each of his. 
22> A - 6 assigned students. Some lisccners work on a one to 

oi\0 biirii.ii, while ot.htun, llV;rt Jnrncll, f!ind 11: tJjC^ 



SH'te 07: Listener and student 
( tside > 



24 sultiible vorklnft with snail groups. 



25 The listening activity is bj| no taeans "confined"^"^^^^^^^ 

26 ccwnselor's room, or guidance center." Often the library 



Slide J?8: Listeners & counselor 



27 resource room or'"^^ the great out of doors of f er, ottltab.l. 

28 stimulus to the 

communication process < 

29 



V 

c 



[el'9! 



As you have alreadjr heard, the elementary counselor ia an 
integral part of the Listsn-r Program. Here, Shirley . 
Williams, a counselor is demonstrating the us'e'^f a resourt 
Jcit to the listener during their weekly coaching session; ' 
This coaching session is one of three components of the 
P'* on-gplnR^^tralninj;. AC this time , the listeners arc broush^- 



30 



31 



32 



33 



i .up to <fate on happenings in th^'lS^ol since their laot" 
2^meeting. Also at thi^ time the c=un-el=r ansvcrs =?ecific' 

3 Questions relating to e^ch lls^t^ner's situation.^ Listeners 

4 ^Iso^e^^uraged tollnteracfvriLch and help each-othe'r. 



.ide'&9: Listeners during •.tralninpS^n/Siti^n I^thlTw^eUy coachlS^~Ii:~i;:rH^^^^ 

6 particlpatesin a four hour pre-servici training program. 

7 Input is p^&^^ed by both the'^Sch'^Volunteer Program 

8 -and the Mental Health Association. These typical Listener 

9 trainees are vorklng^^i exef-dse .from the training booklet 
10 J^^uilding One To One Relations". - f . 



ide nOi Dr. M^tcalf talking "to 
Listeners 



( 



ssolvcis to Jfancy in sec; 



11 The third componarit of the training pro:gram invoivIs"r~~ 

12 montlTly feedback session with professionals from the Mental 

0 ' # - 

13 Heal|:h Association. During these meetings' the Listeners 

14 h'ave a chance to ask questions and explore ideas with 

15 practicing psychologists. Vlj/this picture you cpn see 

6 Pr. KTt::a.cth MoLcnir. I»rc«,Jc!cnt of Ui« "Ko»Cul I!. aUU 

7 Association, working with a group of listeners at a 
g^" feedlvack sesaion. ' 

V _ ISA 
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19 

Now that you have had a brief overylew of the prosram, its 
120. 1 ■••^ - • 

about tisce you heacd directly f rori soae of the pajcticipant 

21 / , - ' " f,^ • ' ' 

22 • ' . , 
: (Cue to pan to other participant^) * * ' 

123 ,,,, 1 ' " / - * 

I 11 aak each of ny guests to introduce himself. 
.--A^-w—^ ^ — . 

My name 'i\Nom Golin. I 'a the elementary counselor 

25 — ^-^^ 
assigned to botlTCar^rer and Sunset Elementary Schoois. 

26 * ' 5er/>esicr 
This is my second ^ • j:^ with- the Listeners Program. 



My name is Karen Suimers and this is ny first ' a 




28 



Listener. I have been assigned to Brentwood Elencntaty 

29 

where I^wprlc under the direction of Charlene J-ovelass who 

30 



is the el^nencary counselor th(ir6. 

31 



1. "Karen, how did you happen to get involved In the List^ 



^2 Prograa? 



f-^ 2. No ra» you've been involved for two _ • now, what s 



rc^Ally in it for: -the students? for the school? for the 

1 listener*: - 

2 3. Karen, why don't you describe a typlc<il day in the 

3 life of a listener?' 

4 (Optional) ^ . . • 

5 4. What parts of the prograa have been nost meaningful . 
$ to you so far? 
/ (Cue to dolly in on Nancy) ^ 

8 You both seem very enthusiastic about your roles in 

•9 the Listener JPrograsi. ^ . ' 

10 Because such enthusiasia is contagious, I'nrfure many other- 

12 list of participants in the Listener Pvograju. ISyfw have 

13 any questions or if you want nore information, please talk 



to standard closing^ 
Standard Closing 




15 the School Vplunteer Pifogram central office i.. ' 

17 ,Next week the Volunteer's In-Sight will be our senlbr 

18 citizen volunteers and the RS\T» prog^^^£^^tll then. 
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21 






22 






23 
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• 
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25 






26 
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27 






28 ' 






29 






30 




\ 
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32 
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34 
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CLuWUP OF NANCY IN SET 




DOLLY BACK TO IIJCLUDE GUESTS) 



NANCY AND 4 GUESTS IN, SET 



a 



162 



er|c 



19a 



1 STANDARD OPENING 



AUiixO. 



2 "NOBODY EVER LISTENSj TO ME I" HOW MANY TIMES HAVE YOU HEARD 
3^ THAT SAD LAMENT. WELL, SOME OF THE STUDENTS IN THE DADE* " 
A COUNTY PUBLIC SCHOOLS ARE HEARING IT LESS AND LESS BECAUSE OF 
5 A VERY SPECIAL PROGRAM WHICH CONCENTRATES ON LISTENING TO \^ 



6 CHILDREll 



NAME IS NANCY COOPER AND I AM A VOLUNTEER 



7. SPECIALIST WITH THE SCHOOL VOLUNTEER PROGRAM OF MIAMI. TODAY 

8 ON VOLUNTEERS- IN "SIGH^JWE WILL BE SPOTLlGHTpc THE LISTENER 

9 ^PROGRAM. IT ALL B^GAN WHEN I WAS EXPLtJBlNG MUTUAL CONCERNS- 
10 Wl^^H ANN CORDRAt, EXECUTIVE DIRECTOR OF THE MENTAyfJfel^LTH 
U ASSOCIATION OF DADE COUNTY. THROUGH SEVERAL DIFFERENT 

12 CHANNELS SHE HAD LEARNED THAT -THERE WERE SOME VERY SPECIAL 

13 ELEMENTARY STUIffiNTS' WHO COULD PROFIT FROM SOME SPECIAL 

14 ATTENTION FROM SOME SPECIAL ADULTS. THE MENTAL HEALTH 

15 ASSOCIATION HAD A GR^UP OF VOLUNTEERS "WHO WERE READY AND 
15 WILLING TO BE TRAINED^ TO GIVE THAT. NEEDED ATTENTION. W0RKI«6 

17 WITH A GROUP OF ELEMENTARY COUNSELORS", .WE .WERE ABLE TO^kipfxE 

18 THE ROLE OF THE LISTENER AND ALSO TO DESIGN A TRAINING PROGRf 

19 (CUE TO DOLLY BACK) 

20 WITH ME TODAY ARE SOME OF THOSE ORIGINAL COUNSELORS AND SOME 

21 WHO HAVE SINCE JOINED THE PROGRAM. 
22 (CUE TO PAN TO GUESTS) 

23 I WILL L'ET EACH OF MY GUESTS INTRODUCE HERSELF. 



24 MY NAME IS BARBARA REKER AND . . 

25 MY NAME IS "ROSEMARY PERKINS AND . . 

26 MY NAME IS BARBArX WOLpVanD . . . 

27 MY NAME IS CAROL TONER 'AND ... 



28 NANCY INTERVIEWS GUESJS. . ' 

29 1. BARBARA, YOU WERE ONE OF THE ORIGINAL COUNSELORS WHO 
to lII«,pkD snAPE tUE PUOCRAM. WHAT KIND OP STUDENTS DID YOU HAS 



31 IN MIin)?-v ' " ' 

32^ CAROL, ^ ARE THE NEEDS OF SECONDARY STUDENTS. SIMILAR?: 
13. HOW DO YOU SELECT CHILDREN' i'O BE I^^e" PROGRAM? 

2 a. OWN KNOWLEDGE-. " V 

3 b. TEACHER RECOMJyffiNDATION. 




A ,C. SELF RECOM^NDATION.* 

5 4. ASIDE FROM SELECTING THE STUDENTS , ""WHAT ROLE DOES A/ 

■ . • ■ / 1 

6 COUNSELOR PLAY? ^^^^^ ' .( 

7 a. ORIENTS SCHOOL FACULTY. ' " 

8 ,;b- SUPERVISES -LISTENERS . ■* ' , 

9 c. PROVIDES DIRECTION AND INSIGHT. 

lo" d. Conducts coaching conference. -/ 

11 e. helps with EVALUATION. ' 

12 f." RECRUITS NEW LISTENERS. 

13 5. ' HOW HAS THE PROGRAM BEEN RECEIVED BY: 

14 a. YOUR FACULTY. ^ 

15 h. YOUR PARENTS /COMMUNITY. ' ■ " ' 
15^ ^ THE STUDENTS. ^ 

17 6. WHAT HAS IT ACCOMPLISHED? 

(CUE TO GO TO CLOSE UP OF NANCY) 
15 THANK YOU ALL FOR SHARING YOUR ENTHUSIASM. ' , 



2Q NOW THAT YOU HEARD ABOUT THE PHILOSOPHY FROM THE 

21 COl«i§ELORsAl'D LIKE YOU -TO SEE A SAMPLE OF SOME,,OF THE 

22 TRAINING miCH BRINGS THE COUNSELORS AND THE LISTENERS 

23 TOGETHER FOR THE FIRST TIME. ' • 
2A . (CUE TO GO TO END OF SEGMENT) ' ■ ' ; • ' , 

25 LET'S WATCH A SIMULATION OF SOME OF THOSE ACTIVITIES. 



26 FOR OUR NEXT ACTIVITY, I'D LIKE YOU, WITHIN THE NEXT FIVE> : 

27 MINUTES, TO BUILD THE HIGHEST FREE^ANDING STRUCTURE YOU CAi 

' '■ ' ■■■■■■ . . , * ■■ , 

2.8 YOUR BUILDING' MATERIALS WU^ BE . . , , . . • " . * 

i»V " ■'■ (5 MINUTES) , ■ 163 ■ ' ■• ' • 



TI^^E| . PLEAaR m s^ted, . ; "y-' - • • • ■ ■ ■ • '^^■y ;^ 

31 1.- WHAT DOES- YOUR STRU.PTURE SAY ABOUT TH^ 'TEAM? v- . 

32 2. HOW DID.YOU FEEL WHEN YOjj DISCOVERED- YOU HAD DIFJEREnV 

33 MATERIALS? HOW COULD YOU APPLY THIS TO A VOLUNTEER SITUA- 
3/, TldN?"^' ' V " . ■ > ' * 

13.H0W' WAS PLANNING HANDLED? ... 

2 4. DID EVERYONE PARTICIPATE TO THE SAME DEGREE? ' 

3; 5. DID/ YOU EVER FEEL FI^STRATED? ANGRY? "happy? HOW DID 

4 YOU HAOTLE EXPRESS IT? ' \ 

5 " (CUE to" CLOSE VfP OF' NANCY) . ' ' 

6 THANK 'YOU ALL FOR PARTICIPATING SQ W!lOLF_HEARTEDLY . 



7 TEAMBUILD^NG IS JUST ONE OF THETOPICS COVERED DURING THE 
,8 FIVE HOUR ^PRE-SERVICE TRAINING. SOME^F THE OTHERS ARE: 
9 HOW TO LiSTEN^O CHILDREN. > . ' 

10 .BUILDING ONE TO ^E^LATIOIJSHIPS . 

U 'AND ^ 

12 HQW CROSS-CULTURAL DIFFEREk;|S CAN AFFECT YOUR LISTENING 

13 RELATIONSHIPS 

14 (CUE TO END OF ^ SEGMENT) 

15 NEXT I'D LIKE YOU TO HEAR MORE FROM SOME^yEHEI,ISTENERS YO 
Ig^JUST SAW. . HERE IS A- TAPE I MADE EARI,IER TODA 
17 WELCOME TO VOLUNTEERS JN' SIGHT 

15 PLEASE INTRODUCE YOURSELVES TO OUR VIEWERS BY TE 

19 NAME AND A, LITTLE ABOUT XOURSELF. 

20 . MY NAME I§ MARY LOU JACKSON AND . 

21 I AM SHIRLEY GAGSfETTER AND . "^r*^ . 

22 I AM BILL WARD' AND . . 

23 MY NAME 1^ KAREN SUMMERS Ai^ 




24 : NANCY INTERVI^^S GUEsfsV 

25 1. LET'S DISCUSS MOTTVATfoNX FIRST , WHY DID YOU DECIDE TO 

26 BECOME A LISTENER? " 



. . AUDIO*. ^ • 

27 2. WILL ONE^F YOU PLEASE .DESCIUISE A (KAREN), TYPICAL DAY 

28 THE LIFE OF 'A LISTENERS ' X 

, * • * • / 

29 3. I'D LIKE TO HEA^ WHAT KIND OF STUDENTS THE REST OF YOU. 

30 HAVE SEEN. 

31 4. WHAT ARE SOME OF THE PERSONAL REWARDS 'YOU HAVE GOTTEN IN 

• ■ ■ 

32 THE PROGRAM? ' " 

33 5» LET'S TALK A LITTLE ABOUT^ THE FEEDBACK SESSIONS. PLEASE' 

34 DESCRIBE WHAT THEY ARE lIKE? ' • « " 

1 6. BILL, I KNOW YOU HAVE A UNIQUE ROLE ^^ITH 'THIS PROGRAM* 

2 PLEASE DESCRIBE 'it. ^ . ' 

3 7. "WHAT ADVICE' WOULD YOU HAVE FOR THOSE WHO ^RE VIEWING ' 

■ ■ '' 

^ AND WHO ARE NOT INVOLVED IN THE LISTENER PROGRAM? 

' ■ / . ■ - 

5- (CUE TO 6o TO CLOSE-UP OF NANCY) •' 



6 THANK Y 


^U ALL FOI 


I SHARING YOUR FEELINGS AND ENTHUSIASM. 


7 THIS- H/i 


S BEEN ONI 


: OF A SERIES OF VOLUNTEERS IN 'SIGHT 



8 PROGRAMS WHICH HAVE~ FOCUSED ON THE CREATIVE USES OF SCHOOL/ 

J-* 

9 VOLUNTEERS. WE HOPE YOU CAN JOIN US NEXT WEEK. AND BY TOE 

10 WAY, WHY -NOT TELL A FRIEND ABOUT THE WONDERFUL WO^D OF 

11 SCHOOL VOLUNTEERING^ GOOD BYE. ^' 



12 STAND ABJ) CLOSE. 
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Sa.OOU VOLUNTEER PROGRAM, DADE COUNTY PUBLIC SCHOOLS. ).I0 M,E. Scco.d Avc^ r/y,n,, P,a. 33132 / P.pne: ,305) 350.3 7'^ 




Voluiitoerf, may deduct milrage 
heir \(icome tax at the rite 
<r?Tljt;d by the I.R.S. If you Carefe \ 
Tfii fiofu this tax break, 2?eep ^ 
poiint of your mileage ta^and from 
jr horne iiiVi place of serviofe. 
A Bill H.H>sgpi9, inubduced by 
Cfirt't*.". J. C.irnoy. US. ^Conejrussman 
Iro^li Olili,'-. iMit) l?lMrif;r. nut] citrrorjlly 
IJiM»\iitM| Im Iii.i: itii: Coinrnilh.'c on Wjys 
and J\/1lmms, wouW "provide on income 
tax deduction for the performance by 
jn individeal of volunteer servtcK ToTa 
-.^"'"•der^I. stdte, or l^scaLgov em mental 



Tht proposed bill would amend the 
^■jeinaA Rever»uc Code of 1954 to 
^^vide an allowance of $2.00 per. hour 

Try Vou'JJ UkQ h 

TME COMMUNITY RESOURCE GUIDE 



WHAT IS tT? 

Thii hard-back, loose-leaf hotfibook 
con^Mrls ti.-vTiptions of more than one 
bufu'ml iJM.'u.-ntations whjch can be 
used by el.i?»sroom teacheTs or other 
school pi.Ti,our)el to extend and enrich 
exlsilofj school programs. The topics of 
the presjtUtilions are grouped into 
categorfes v^hich correspond to the" 
regular firrininester course heading. Each 
official f)roji;ct school in the Schoof 
Volunteer Piogram vvillVecei^ve a Guide 
which will thou be placed income easily 
accessible an.-a in the school. , 
HOW TO UiJE IT: 

Tearihers or other school personnel 
wishing to secure the services of a 
person who is listed In the Guide 
should: 

1. Selected the presentation 
from the Guidb which best meets their 
'ccds. " 

. f"']! out aad mail the 

^^addressed,- Reouest for Community 
'"^ Fot^ rce Vp It « ntQg r form. 

3. ' VVnjt for these SVP office to • 
sdioWuIe i'>/pi]e5ontation and send a 
confirmatlwi. 

Nr d' 

ERIC 




of volunteer service, not to exceed 
$2,000 for any taxable year. Volunteer 
service is defined as "any activity or 
service performed by an individual , 
without pay or compensation, for dr 
under^e jurisdiction of a federal, statq, 
or focal government agency" which 
contributes significantly to the i 
;jnhievi:nu;nt of the purf)o-,es ^^f Ihoj 
agency for which the voluniej^riervic^is, 
performed. 

Schools are listed -as oneof^he 
agencies to-which si^cK exemption n|lght 
apply. y // 

' / 

0^'E.TO-0^fE WORKSHOP / 

Are you interested in tutoring a on 
a one-to-one basis? / / "\ 

Would you be willing to be traijied. (free 
of charge) in specific readin^echniques 
for children with learnmg '^abilities? 

On Nov. 13,14,15 frarf> 9;30)to 1:30 
each mor-ning^ 4he. One-to-One 
Volunteer TutSrL AiviV, underv/rite this 
excellent free ^brkshop. Guests are 
asked to bring^^^heir own sandwiches 
drink will be^ provided) to the workshop 
at St. Thomas Episcopal Cl»urch on th^^ 
corner of Red Road and North Kendall 
Drive. Vera Urban, Chairlady for the 
workshop, wil) give .you more 
inforrtiation at this time. 
./" 



PLEASE PASS THIS NEWSLETTER 
TO A FRIEND ^ 



CHECK YOUR SCHOOL'S " 

CURRICULUM 
CENTER FOR ftESOURCES 
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PREVIEW 
OF 

" COMING ATTRACTIONS 

"Volunteers In-Sight" is the name -of 
the SVP Telecast aired weekly on 
Channel ^2 at 2:45pm. Tune in" on 
these important dates. 



NOVEMBER: 



Monday, 


November 5 'v'/ T 

Listen to Children A 


• Monday, 


//^ 
November 12 / ' 
R.S.V.P. (Retired Senior) 
Citizen's Volunteer Prpgram) 


Monday, 


, November ip 
Orientation 


Monday, 


November 26 
Training for Voluijfteers 


DECEMB 


ER: 

0 * 


Monday, 


December 3 . - * 
Turn About 


Monday, 
Monday, 


December 1*0 * u 
Recruitment ^" \* * ^ 
•n' ' • . 

December 17 
• Corporate Program 


Monday^ 


December 24 \ ^ 
Training for/Teachers * 


Monday, 


December 31 
Looking At The Team 


W»UARY: ' ^ 


Monday, 


January 7 
Volunteer Tutors 


Monday, 


January 14 ■ 
Supplies, Services We» Offer 


Monday, 


January 21 ^ 
College CrWit For*' You 


IVlonday, 


« 

January 2^ 

PromotionVnd ^^ow Your ' 
• Lor-*' Sc\)0!5 Oo It 



